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C&P~RI 
INTRODUCTION 
1. Nature of the Problem 
Statement of the problem.-- The purpose of this study 
is to prepare a comprehensive list of validated United 
States history concepts, and to evaluate each concept in 
terms of its relative importance in general education at 
the secondary-school level~ 
Importance of the study~-- Teachers frequently have 
asserted to the writer that the textbooks used in secondary-
school United States history courses are too comprehensive 
for thorough study of each of the aspects of history pre-
sented. Moffatt states: "Man's recorded history covers so 
vast a period of time, such a multipli~ity of events, that 
1/ 
it is not possible to delve into all its phases."-
In setting up a valid sequence of instructional goals, 
teachers face the task of selecting the concepts they be-
lieve to be most important, and of omitting or treating 
superficially other concepts. For a teacher who is inex-
perienced or who is inadequately trained~ empirical deter-
!/Maurice P. Moffatt, Social Studies Instruction, Prentice-
Hall, Inc., 1950, p. 169. 
Boston Universi~~ 
~c~ool of Educ~~~vn 
LibrarY. 
mination of the relative importance of the concepts pre-
sented in history textbooks is a difficult task. 
Most pupils who are retained in school until the 
twelfth grade are enrolled in a course in American or 
United States history in grade seven or grade eight and 
again in grade eleven. Covey reports " •••• the teaching of 
American history in high school is prescribed by law or by 
regulation in 46 states, and it is in the curriculum of all 
1/ 
48."- In 1940, Billett reported that the modal social 
studies offering in both grades eight and eleven, as re-
vealed by investigations of status, was American or United 
2/ 
States history.- Data from thirty-four states and thirty-
3/ 
three large cities secured in 1945 by Mereditn- and used in 
4/ 
1950 by Wesley- indicated that the centr,al tendencies in 
grades seven and eight were United States history and 
geography, and in grade eleven, United States history. 
Secondary-school pupils differ in individual apti-
tudes, abilities, interests, aims, and needs. They differ in 
17Lo1a Best Covey, "Teaching American History," Social Edu-
cation February, 1955), 19:60. 
2/Roy o. Billett, Fundamentals of Secondary-School Teaching, 
Roughton Mifflin Company, Boston, 1940, p. 231. 
3/Dorothy Meredith, "Secondary School Social Studies in 
T945," Social Education (December, 1945), 9:345-349 • 
. 
4/Edgar Bruce Wesley, Teaching Social Studies in High 
~chools, Third Edition, D.c. Heath and Company, Boston, 
1950' p. 101. 
their ability to deal with abstractions, and in their 
ability to acquire through symbols meanings and insights, 
the subtle "stuff" of which concepts are built. 
For effective teaching, subject matter must be or-
ganized psychologically. Billett counsels "··~·psychologi­
cal organization /Of subject matter? is determined by the 
~~esent level of development of the individual pupil in the 
1/ 
/area represented by the subject7 ........ "- He states further 
. 
"~·~·psychological o~ganization is selective, mak~ng i~ 
portant omissions of materials without being a mere process 
2/ 
of omitting.,n-
. 
The number and the comple~ity of the concepts and of 
the meanings and insights which contribute to the concepts 
which the teacher selects as his instructional goals will 
vary according to the individual aptitudes and abilities 
of the pupils in any class. There is a limit even to the 
goals that may reasonably be established for the ablest 
pupils. Even for them a selection of objectives for empha-
sis is imperative. 
History teachers generally have wide latitude in the 
selection of subject matter. In 1955, Broadhead and 
1/0p. cit., P~ 162 
2/Loc. cit. 
1/ 
Burnett- reported~ 
"In a general sense it can be said that teachers 
and other educators have enjoyed greater freedom 
during' the past 10 years than ever before. This is 
seen in the trend to develop social studies programs 
at the local level. Wesley states: 
tThe social studies teacher has won a large 
degree of freedom to make, revise~ and alter the 
contents of his courses ••• The greater number of local 
units, guides~ and programs proves that social studies 
teachers are writing the curriculum to a greater 
extent than at any time in the past.'" 
. 
Pupil growth in concepts (and in skills and resultant 
ideals, attitudes, and appreciations) are the teacher1 s 
goals~ They need to be stated clearly in declarative 
2/ 
sentences. Billett- states: 
" ....... the teacher's immediate goal may be 
regar~ed as a unit of educative growth ••• on paper, of 
course, the un~s an accurate word picture (hence 
stated in complete, declarative sentences) of the true 
unit of educative growth (the learning product or 
products) which the teacher would give the pupils an 
opportunity to acquire ...... " 
3/ 
Wesley- affirms: 
"Another characteristic of a good social studies 
organization is its provision for minimum essentials. 
The content which is considered basic and preliminary 
to subsequent expansion should be plainly indicated. 
!/Russell H• Broadhead and Lewie W., Burnett, "Areas of 
Change and Controversy," Chapter III, in Improving the 
Social Studies Curriculum, Twenty-Sixth Year6ook of the 
Nat1onal Counc1l for the Social Studies, The Council, 
~~shington, n.c.~ 1955, p. 37. 
2/0p. cit~, p. 139. 
3/0p. cit., p. 158. 
In practice this means that certain specified concepts, 
skills, information, and generalizations should be 
plainly labeled in courses of study and teachers' 
guides." 
. 
A comprehensive list of accurate historical concepts, 
evaluated as to their relative importance by authorities 
in the field of general education and by experienced 
secondary-school and college teachers of United States 
history would be a valuable guide (1) to teachers and 
supervisors who are trying to build better courses, and 
{2) to writers of textbooks in the field9 
2. Definition of Terms 
Concept~-- For the purpose of this study a concept is 
defined as a capacity for behavior, including insights, 
1/ 
meanings, and related skills. Billett- states that:"The 
predominating characteristic of the concept as it develops 
is an increase in that elusive capacity for human behavior 
described as mental." . 
. 
Elements of concepts.-- The phrase elements of concepts, 
as used in this report, refers to the simpler insights and 
meanings through experience with which more complex concepts 
are acquired .. 
General education.-- In this discussion Billett~s 
1/0p. cit., p. 142. 
5 
definition of general education is used: " •••• that guided 
and directed experience which is intended to enable citizens 
to become as capable of intelligent behavior, as well-
intentioned, and as rationally like-minded about the basic 
problems of individual and group living as their hereditary 
1/ 
potentialities will permit.,"-
. 
Secondary school.-- Throughout this report the term 
secondary school refers to grades 7-14, inclusive. 
CHAPTER II 
RESEARCH PROCEDURES EMPLOYED 
1~ Logical Analysis of the Problem 
The study consisted of two major phases: (1) the 
preparation of a comprehensive list of United States history 
concepts, and (2) the evaluation of each concept in terms 
of its relative importance in general education at the 
secondary-school level-
Phase one~-- The first phase consisted of the building 
of a comprehensive, logically organized list of concepts in 
United States history appropriate for use in secondary 
schools. This phase was divided into two parts: (1) an 
analysis of selected textbooks, staxe and city curriculum 
guides, and selected periodical literature to build a 
comprehensive list of concepts, and (2) translating, 
telescoping, and organizing the concepts to produce a 
single master list of concepts which could readily be 
evaluated~ 
Phase two.-- The purposes of the second phase were 
twofold: (1) to ensure the accuracy of each concept, and 
(2) to evaluate the relative importance of each concept. 
2. Other Research Procedures 
Phase one.-- The investigator secured twelve secondary-
school United States history textbooks, all published since 
1950. A page-by-page analysis of seven was made. Each 
statement or inference which met the accepted definition of 
a concept was written in the form of a declarative sentence 
on a 3" by 5" file card. Since no additional concepts were 
. 
discovered in the sixth and seventh textbooks, this part of 
the investigation was discontin~ed. 
For convenience in handling, the cards were arranged 
under topical headings similar to the unit titles for a 
course in grade eleven United States history as suggested 
1/ 
in Social Studies for Maine Secondary Schools.~ 
The textbooks used in this part of the investigation 
were as follows: 
Augspurger, Everett, and McLemore, Richard A., Our 
Nation's Story. Laidlaw Brothers, New York:-T954. 
Bragdon, Henry W., and McCutchen, Samuel P., History 
of a Free People. The Macmillan Company,~--­
Yor:K, 1954. 
Canfield, Leon H., and Wilder, Howard B., The Making 
of Modern America. Houghton Mifflin Company, -
Boston, 1954. 
Gavian, Ruth W., and Hamm, William A., The American 
Story. D.C. Heath & Company, Boston, 1951. 
1/Ma1ne State Department of Education, Social Studies for 
Maine Secondary Schools, Curriculum Bulletin Number 17, 
Augusta, Maine, 1955. 
,_ 
8 
Muzzey, Davids., A History of Our Country. Ginn and 
Company, Boston, 1955. 
Todd, Lewis P., and Curti, Merle, America's Story. 
Harcourt, Brace and Company, New York, 195IT; 
Wirth, Fremont P., The Development of America. American 
Book Company, New YorR, 1954. 
In response to written requests to the forty-eight 
state departments of education, thirty curriculum guides 
which dealt in whole or in part with the teaching of United 
States history at the secondary-school level were obtained. 
Each was examined carefully, and 164 new concepts were 
discovered and recorded on file cards. 
The state curriculum guides used in this part of the 
investigation were as follows: 
Alabama State Department of Education, Course of Study 
and Guide for Teachers, Grades 1-12, Bulletin----
Number 3. Montgomery, Alabama, 1950. 
Alabama State Department of Education, Alabama Course 
of-Study, Grades 1-12, Bulletin Number 8. Mont-
gomery, Alatiama,-r904. 
California State Department of Education, The Social 
Studies Program for the Public Schools of Cari= 
IOF:n1a, Volume XVII, Number 4. Sacramento, 
Cal~fornia, 1948. 
Connecticut State Department of Education, The Secondary 
Social Studi~s Program, a Scoreboard for its 
Evaluat2on. Hartford, Connect1cut, 1955. 
Connecticut State Department of Education, Current 
Practices in Connecticut Secondary Schools gQcial· 
Studies, m1meographed. Hartford, Connecticut, 
.1954. 
Connecticut State Department of Education, The Task 
of Citizenship Education, Bulletin Number 50. 
9 
. I 
Hartford, Connecticut, 1954. 
Connecticut State Department of Education, Techniques 
Useful in Citizenship Education, Bulletin Number 
55. Hartford, Connecticut, 1955. 
Delaware State Department of Public Instruction, 
A Suggested Organization of a Social Studies 
Program for secondary Schools in the state of 
Delaware, Bulletin Number 28-51. Dover, Delaware, 
undated. 
l 
Indiana State Department of Public Instruction, Digest 
of Courses of Study fer Secondary Schools of 
Indiana, Bulletin Number 217. Indianapoli~, 
Indiana, 1954. 
Kansas State Department of Education, Kansas Secondary 
School Handbook~ Topeka, Kansas, 1956. 
Kansas State Department of Education, Studies in Social 
Living, Grades VII and VIII. Topeka, Kansas, 1954. 
Maine State Department of Education, Social Studies 
for Maine Secondary Schools, Curriculum Bulletin 
Number 17. A~gusta, Ma1ne, 1955. 
Minnesota State pepartment of Education, A Guide for 
Instruction in the Social Studies, Grades 7-12, 
curriculum Bulletin Number 11, st. Paul, Minne-
sota, 1955. 
Nebraska State Department of Pubiic Instruction, Social 
S~udies for Nebraska High Schools. Lincoln, 
Nebraska, 1953. 
New Hampshire State Department of Education, A Guide 
for Teaching Social Studies in Grades 7-12. 
Concord, New Hampshire, 1956• 
New Jersey State Department of Education, A Guide for 
the Teaching of the History of the United States--
A TWo-Year Course. Trenton, New Jersey, 1948. 
New Mexico State Department of Education, New Mexico 
Audio-Visual Handbook, Bulletin Number 22. Santa 
Fe, New Mexico, 1954. 
]0 
New York State Education Department, Citizenship 
Education, Grades 7,8,9, Curriculum Leaflet 
Number 2. Albany, New York, 1953. 
New York State Education Department, Citizenship 
Education, 10-11-12, A Syllabus for Secondary 
Schools. Albany, New York, 1954. 
New York State Education Department, Teaching American 
History. Albany, New York, 1955. 
North Carolina State Department of Public Instruction, 
Social Studies, North Carolina Public Schools, 
Years 1-12, Publication Number 283. Rale1gh, 
North Carolina, 1953. 
North Dakota State Department of Public Instruction, 
Courses of Study for North Dakota High Schools. 
Bismarck, Nor~h Dakota, 1947. 
Oklahoma State Department of Education, A Suggested 
Guide for the Teaching of Social Stud1es, 
Bullet1n Number 104. oklahoma City, oklahoma, 
1949~ 
Oregon State Department of Education, Guide to Second-
ary Education in Oregon for School Years 1955-
1957. Salem, Oregon, 1955~ 
Oregon State Department of Education, Social Studies 
in Oregon Secondary Schools. Salem, Oregon, 1955. 
Pennsylvania State Department of Public Instruction, 
Course of Study in the Social Studies for Secondary 
Schools, Bulletin Number 410. Harrisburg, Penn-
sylvania, 1951. 
South Dakota State Department of Public Instruction, 
American History, Course of Study for South 
Dakota High Schools, Bulletin Number 11 A. Pierre, 
South Dakota, 1947. 
Utah State Department of Public Instruction, Social 
Studies Course of Study for Secondary Schools, 
ID1meographed. Salt Lake C1ty, utah, 1941. 
West Virginia State Department of Education, Guide to 
Better Social Studies Teaching, Grades 1-12. 
Charleston, West V1rg1n1a, 1953. 
Wisconsin State Department of Public Instruction, 
Scope and Se~uence of the Social Studies Program, 
Bulletin Number 14. Madison, Wl.sc<;>nsin, 194'7. 
The letters to the state departments of education also 
requested the names of city systems which recently had pre-
pared better-than-average curriculum guides in United States 
history. Follow-up letters to these cities resulted in the 
collection of twenty usable publications~ A careful analysis 
of these materials resulted in the listing of 78 additional 
concepts. 
The curriculum guides used in this part of the inves-
tigation were the following: 
Baltimore County Public Schools, The History of Our 
America, A Tentative Course of Study for Grade 
Eleven, mimeographed. Towson, Maryland, 1949. 
Chicago Public Schools, Teaching Guide for the Social 
Studies. Chicago, Ill1.nois, undated~ 
Cincinnati Public Schools, American History and Govern-
ment, Grade 11, Curriculum Bulletin Number 202. 
C1.nc1.nnatl., Ohio, 1950. 
Dallas Independent School District, Social Studies for 
Secondary Schools--Curriculum Guide. Dallas, 
Texas, 1953 .. 
Eugene High School, United States History and Govern-
ment, mimeographed_ Eugene, Oregon, undated. 
Fresno County Schools; Recommended Social Studies 
Framework, Grades 7-12, mimeographed, Fresno, 
California, 1955. 
Garrett County Schools, American Heritage, mimeo-
graphed,. Garrett County, Maryland, 1950. 
Greenwich Public Schools, Course of Study, Democracy, 
mimeographed. Greenwich, Connecticut, 1955. 
Greenwich High School, An Outline for the Course of 
Study for International Relations, mimeographed. 
dreenw1ch, Connecticut, undated. 
Greenwich High School, Government, mimeographed. 
Greenwich, Connecticut, undated~ 
Greenwich High School, Issues for Classroom Discussion, 
mimeographed. Greenw1ch, Connecticut, undated. 
Hartford Public Schools, Social-Studies Course of 
Study, Grades 7-12, mimeographed. Hartford, 
Connecticut, 1953. 
Hendricks, Russell G., A Teacher 2 s Manual in Eleventh 
Year United States History and Government, mimeo-
graphed. Eugene, Oregon, High School, 1955. 
Indianapolis Public Schools, Social Studies, A Guide 
for Teachers, Junior High School, Curr1culum 
Bulletin Number 3, Rev1sed, mimeographed. Indian-
apolis, Indiana, 1955. 
Los Angeles City Schools Curriculum Division, These 
Things Know, Publication Number 8C 476, m1meo-
grapfied. Los Angeles, California, 1953. 
Los Angeles City Schools Curriculum Division, Tentative 
Outline Course of Study, B7 English--Social 
stud1eS' "GrOW1ng Up in tlie World'" mimeographed. 
Los Angeles, California, 1951. 
Los Angeles City Schools Curriculum Division, Tentative 
Outline Course of Study, B9 English--Social 
studies, "Our cultural Heritage," mimeographed. 
Los Angel~s, Cal1forn1a, 1952. 
Los Angeles City Schools Curriculum Division, Tentative 
Course of Study, A9 English--Social Studies, "Our 
Cultural Heritage," m1meographed. Los Angeles, 
Caliiorn1a, 1954. 
New York City Board of Education, Soc.ial Studies, 
Grades 7,8,9, A Guide for Teachers, Curriculum 
Bul!et1n Number 5. New York C1ty, New York, 1954~ 
Louisville Public Schools, Tentative Course of Study, 
United States History, Sen1or H1gh Schools, 
mimeographed, Louisville, Kentucky, 1947. 
A careful analysis of six textbooks on the teaching of 
the social studies, of four pertinent yearbooks of the 
National Council for the Social Studies, and of recent 
issues of Social Education failed to produce new concepts, 
and this phase of the study was discontinued. . 
The materials used in this part of the investigation 
were as follows: 
Johnson, Henry, Teaching of History(Revised Edition). 
The Macmillan Company, New York, 1940. 
Peters, Charles c., Teaching High School History and 
Social Studies for C1t1zensli1p Training. The Miami 
Experiment in Democratic, Action-Centered Educa-
t1on. The Un1vers1ty of M1ami, Coral Gables, 
FTOrida, 1948. 
Quillen, I. James, and Hanna, Lavone A., Education for 
Social Competence. Scott, Foresman & Company, 
1948~ 
Samford, Clarence D~, and Cottle, Eugene, Social 
Studies in the Secondary School. McGraw Hill Book 
Company, New York, 1952. 
Wesley, Edgar B., Teaching Social Studies in High 
Schools. D.C. Heath and Company, Boston, 1950. 
Thursfield, Richard E. (Editor), The Study and Teaching 
of American History, Seventeenth Yearbook of the 
National Council for the Social Studies. Washing-
ton, D.c., 1946. 
Payne, John c. (Editor), The Teaching of Contemporary 
Affairs, TWenty-First Yearbook of the National 
Counc1I for the Social Studies. Washington, D.C., 
1950. 
Al~en, Jack (Editor), The Teacher of the Social Studies, 
Twenty-Third Yearbook of the National Council for 
the Social Studies_ Washington, D~C~, 1952. 
Carpenter, Helen E. (Editor), Skills in Social Stud1es, 
Twenty-Fourth Yearbook of the Nat1onal Counc1I for 
the Social Studies. Washington, D.C., 1953. 
The National Council for the Social Studies, Social 
Education. Washington, D.C., 1950-1956, inclusive. 
From the sources listed in this section of the report 
a total of 2,074 concepts were obtained. 
Each ~f the concepts was checked to make certain that 
it had been assigned to the most appropriate topical area. 
A few concepts were placed in more than one topical area 
when it became difficult to decide which area was most 
appropriate. 
Each concept also was studied to ensure that it was 
stated in the form of a declarative sentence and that it 
fulfilled the accepted definition of a concept or of an 
element of a concept. 
The next procedure was to select from those listed in 
the first topical area major concepts or broad generaliza-
tions under which the other concepts might logically be 
listed. In many instances two or more concepts wexe trans-
lated to determine major concepts. The concepts in the 
first topical area were then telescoped and organized as a 
series of major concepts, each followed by a series of 
minor concepts. The translating and telescoping referred 
to in this part of the investigation are described'on pages 
55-76 of The Commonwealth Teacher-Training Study, by 
1/ 
Charters and Waples.-
Phase two.-- Checking the historical accuracy and 
evaluating the relative importance of each conc~pt in the 
checklist involved solving several sub-problems. 
Sub-problem one.-- Three separate, thirty-member juries 
were selected--one of college professors of history, one of 
better-than-average secondary-school United States history 
teachers, and one of general educators. 
Criteria for the selection of the college professors 
were (1) membership in national organizations such as The 
American Historical Association, (2) authorship of text~ 
books and periodical articles, and {3) recommendation by 
social studies authorities in whom the investigator has 
confidence. 
The secondary-school teachers were chosen from ·two 
sources: (1) persons who had contributed to the preparation 
of state and city curriculum guides for the teaching of 
United States history, and (2) recommendations by directors 
and supervisors of secondary education in state departments 
of education.· 
The general educators were from four groups: superin-
tendents of schools, secondary-school principals, general 
education professors in schools and.colleges of education, 
17W.w. charters and Douglas Waples, The Commonwealth Teacher-
Training Study. The University of Chicago Press, Chicago, 
Illinois, 1929. 
and directors and supervisors of secondary education in 
state departments of education. These persons were selected 
on the basis of prominent pa~ticipation in conventions of 
national education organizations, authorship of published 
materials on general-education subjects, and recommendations 
by other general educators in whom the investigator has 
confidence. 
Sub-problem two.-- The master list of concepts was 
organized in the form of a checklist designed to facilitate 
the evaluation on a three-point scale of the relative 
importance of each item in a general education program for 
secondary-school youth~ 
Jurors were requested to assign a rating of ~ to a 
statement ifPthey believed it to be very important that all 
youth have an opportunity in secondary school to learn this 
item; 2, if they believed it to be important; and 1, if they 
believed it to be of little or no importance. 
If they detected errors of consequence, or if they 
believed important concepts had been omitted, the jurors 
were requested to indicate corrections or omissions in space 
provided for this purpose between each item. 
A copy of the mimeographed evaluation instrument 
finally evolved is included in the appendix of this report. 
Sub-problem three.-- Two persons from each of the 
three juries were asked in a personal interview with the 
investigator to participate in a preliminary tryout of the 
evaluation instrument~ Each was requested to criticize the 
clarity of the instructions and to report the length of time 
used in doing the work. 
The members of the tryout jury were: 
Roy o. Billett, Professor of Education, Boston Univer-
sity, Boston, Massachusetts~ 
Mark R. Shibles, Dean, School of EducationJ University 
of Maine, Orono, Maine. 
Harold B. Raymond, Associate Professor of History, 
Colby College, Waterville, Maine. 
Robert M~ York, Professor of History, University of 
Maine, Orono, Maine. 
Hector Hebert, Head, Social Studies Department, Dexter 
High School, Dexter, Maineo 
Elizabeth Ring, United States history teacher, Deering 
High School, Portland, Maine. 
No suggestions for alteration of the checklist or of 
the instructions were received. 
Sub~problem four.-- A copy of the checklist was sent 
to each of the other 84 members of the three juries with a 
covering letter and a self-addressed postal card. A copy of 
this letter is reproduced in the appendix to this report. 
On the postal card the juror was asked to indicate 
whether or not he would participate in the study, and the 
date on which the evaluation instrument would be returned. 
When one month had elapsed, a follow-up letter was 
sent to jurors who had not returned either the postal card 
or the checklist. A copy of this letter also is included in 
the appendix to this report. A similar follow-up letter was 
sent to each juror who had failed to return the checklist 
one month after the date he had agreed upon. 
On the basis of evidence supplied by Charters and 
Waples, the purpose of this phase of the study was to 
secure completed checklists from twenty-five members of 
1/ 
each jury. Charters and Waples state:-
"For all practical purposes twenty-five returns 
from a designated group of teachers are sufficient to 
represent the group. Differences between the rank 
order of the activities based upon twenty five returns 
and the rank order based upon over one hundred returns 
are so small as to be negligible." 
- . 
When ,it was learned that completed checklists would 
not be received from a sufficient number of members of each 
jury, thirty-five persons were added to the· list of college 
professors, seven to the list of secondary-school teachers, 
and ten to the list of general educators. The criteria for 
selecting the new jury members were the same as those used 
for the original lists. 
The juries were considered complete when evaluations 
had been received in usable form from twenty-five college 
professors, twenty-five secondary-school teachers, and 
twenty-three general educators. 
The following college history professors returned 
completed checklists 1 and their evaluations were used in 
this study: 
Leland D. Baldwin, Professor of History, University of 
Pittspurg, Pittsburg, Pennsylvania 
Clifford Berschneider, Assistant Professor of History, 
Colby College, Waterville, Maine 
Captain Edgar Denton III, Assistant Professor of Euro-
pean and American History, U~ s. Military Academy, 
West Point, New York 
Vincent DeSantis, Associate Professor of History, 
University of Notre Dame, Notre Dame, Indiana 
Edward F. Dow, Head, Department of History and Govern-
ment, University of Maine, Orono, Maine 
Lawrence o. Ealy, Associate Professor of History, 
Temple University, Philadelphia 22, Pennsylvania 
Joseph R. Frese, So J., Associate Professor of American 
History, Fordham University Graduate School, New 
York, New York 
Norbert F. Fullington, Instructor in History, North-
eastern University, Boston 15, Massachusetts 
Norman H~ Graebner, Professor of History, University of 
Illinois, Urbana, Illinois 
William J. Grattan, Associate Professor of History, 
College of Holy Cross, Worcester, Massachusetts 
Williams. Greever, Associate Professor of History, 
University of Idaho, Moscow, Idaho 
Walter J .. Hansen, Assistant Professor of History,:.Nasson 
College, Springvale, Maine 
Fred H~ Harrington, Professor of History, University of 
Wisconsin, Madison 6, Wisconsin 
Richard A. McLemore, Professor of History, Mississippi 
Southern College, Hattiesburg, Mississippi 
Rev. Walter J. Meagher, s. J., Professor of History, 
Boston College School of Nursing, 126 Newbury 
Street, Boston 16, Massachusetts 
Russell E. Miller, Acting Chairman, Department of 
History, Tufts University, Medford, Massachusetts 
Hans J. Morgenthau, Professor of Political Science, 
University of Chicago, Chicago, Illinois 
Raymond Polin, Assistant Professor of History and 
Government, Long Island University, Brooklyn 1, 
New York 
Julius Pratt, Professor of American History, University 
of Buffalo, Buffalo, New York 
Harold Raymond, Assistant Professor of History, Colby 
College, Waterville, Maine 
Arthur M. Schlesinger, Professor Emeritus.of American 
History, Harvard University, Cambridge, Massachu-
setts 
Richard J~ Storr, Assistant Professor of History, 
University of Chicago, Chicago 37, Illinois 
Robert J. Taylor, Associate Professor of History, 
Marietta College, Marietta, Ohio 
Evelyn Waugh, Assistant Professor of American History, 
Plymouth Teachers College, Plymouth, New Hampshire 
Robert M. York, Professor of History, University of 
Maine, Orono, Maine~ 
The following secondary-school United States History 
teachers returned completed checklists, and their evalua-
tions were used in this study: 
MrsA Frances Hall Adams, Secondary Coordinator, Los 
Angeles County Schools, Los Angeles, California 
Virgil Ballard, Idaho Falls High School, Idaho Falls, 
Idaho 
Miles Beamer, Northern High School, Detroit, 
Michigan 
H. R. Clerman, Hillhouse High School, New Haven, 
Connecticut 
Douglas Davis, South High School, Minneapolis, 
Minnesota 
Helen c. Dobbas, Chico Senior High School, Chico, 
California 
William A. Edmonds, Cambridge High and Latin School, 
Cambridge, Massachusetts 
Thomas Farrell, Stephens High School, Rumford, 
Maine 
Mrs. Dorothy W. Furman, Bureau of Curriculum Research, 
New York City, New York 
Hector Hebert, Dexter High School, Dexter, 
Maine 
C •. M. Hunt, Withrow High School, Cincinnati 8, 
Ohio 
Stella Kern, Waller High School, Chicago, Illinois 
Harold Lantz, Sexton High School, Lansing, Michigan 
Mathew Lofy, Cumberland High School, Cumberland, 
Wisconsin 
Thane Loomer, Cadott High School, Cadott, Wisconsin 
Reuben Maloff, Bureau of Curriculum Research, New 
. York City, New York 
Wilfred L. 0 1 Leary, Jeremiah E~ Burke High School, 
Dorchester, Massachusetts 
Mrs~ Zoe Palmer, Cedar City High School, Cedar City, 
Iowa 
Elizabeth Ring, Portland High School, Portland, 
Maine 
I 
Robert Roberts, Austin High School, Austin, Minnesota 
George B. Robinson, East Orange High School, East 
Orange, New Jersey 
John Shaw, Concord High School, Concord, New Hampshire 
Albert Weymouth, Crosby High School, Belfast, Maine 
Ruth Williams, Burlington High School, Burlington, New 
Jersey 
Mrs. Hazel Witcomb, East High School, Salt Lake City, 
Utah 
The following general educators returned completed 
checklists, and their evaluations were used in this study: 
Philip A. Annas, Execvtive Director, Division of 
Instruction, State Department of Education, 
Augusta, Maine 
James F. Baker, Associate Professor of Education, 
Boston University, Boston, Massachusetts 
Roy Ow Billett, Professor of Education, Boston Univer~ 
sity, Boston, Massachusetts 
Paul L. Bolin, Superintendent of Schools, East Peoria, 
Illinois 
Anthony G~ L. Brackett, Superintendent of Schools, 
Weston, Massachusetts 
Joseph B. Chaplin, Principal, Bangor Senior High 
School, Bangor, Maine 
L. w. Douglas, Principal, Sidney Lanier High School, 
Montgomery, Alabama 
George H. Futds, Director of Secondary Education, 
State Department of Education, Boise, Idaho 
Erwin A. Gallagher, Superintendent of Schools, Madison, 
Maine 
Richard E. Gross, Associate Professor, Stanford 
University, Stanford, California 
Arthur c. Hearn, Associate Professor of Education, 
University of Oregon, Eugene, Oregon 
Roland B. Kimball, Director of Secondary School 
Services, State Department of Education, Concord, 
New Hampshire 
Bruce J. Kinney, Superintendent of Schools, Rockland, 
Maine 
William I. King, Supervisor, High Schools, State 
Department of Public Instruction, Helena, Montana 
Edward c. Manning, Superintendent ot Schools, Hampton, 
New Hampshire 
Edward L. McMonagle, Superintendent of Schools, Rumford, 
Maine 
Lawrence E. Metcalf, Associate Professor of Education, 
University of Illinois, Urbana, Illinois 
Howard c. Reiche, Principal, Portland High School, 
Portland, Maine 
Mark R. Shibles; Dean, School of Education, University 
of Maine, Orono, Maine 
Dana M. Simmons, Principal, Stephens High School 
Rumford, Maine 
Norman Smith, Associate Professor of Education, Colby 
College, Waterville, Maine 
James c. Tyson, Assistant Supervisor of Secondary 
Education, State Department of Education, Richmond, 
Virginia 
William H. Warner, Assistant in Secondary Education, 
State Department of Education, Trenton, New 
Jersey 
Sub-problem five.-- The fifth sub-problem of phase two 
was concerned with the organization of the data obtained 
through the completion of sub-problems two, three, and four. 
Criticism of the accuracy of the concepts were analyzed 
and are reported in Chapter IV. 
The means of the ratings of relative importance 
assigned by each of the three juries to each item in-the 
checklist were computed. An analysis of variance was made 
to determine significant differences between the ratings 
assigned by the three juries combined, and t-ratios were 
computed to determine significant differences between the 
responses of each of the three possible pairs of juries to 
each concept. These data were summarized and are reported 
in Table 1 of Chapter IV. 
The concepts also are arranged in Table 1 in each of 
the nine topical areas in descending order of importance 
according to the opinions of the three juries combined as 
though they were a single jury. 
Supplementary tables were constructed to report the 
average mean ratings assigned by each jury in each of the 
top~cal areas, the distribution of mean jury ratings in 
each topical area, and summaries of the frequencies of 
significant differences in the ratings assigned by pairs 
of juries and by the three juries combined. 
To determine the consistency of the opinions of the 
jurors, each jury was divided into random halves, and the 
rank-difference method was used to compute a coefficient of 
reliability for the responses of each juror on the items of 
a sequence of fifty items selected from the checklist at 
random. The Spearman-Brown modified formula was used to 
correct the coefficients to what they might have been had 
the checklist been used by the same respondents a second 
time, rather than just once on a paired-half basis. 
CHAPTER III 
A REVIEW OF THE RELATED LITERATURF; 
~. Research Studies of the Relative 
Importance of Concepts in United 
States History 
A review of the literature shows no reported research 
of an objective nature concerned with the relative importance 
of concepts in United States history in educational programs. 
2,. Research Studies in the Content 
of Related Social Studies Areas 
1/ 
In 1946 Junge- completed a study designed " ••• -.to 
select the geographic concepts and generalizations contrib-
uting to an understanding of world affairs on the part of 
the average citizen with a high school education which are 
adapted to the maturity of high school pupils, and to 
incorporate these concep~s and generalizations in a course 
in world history and geography.~ •• /-for_7 high school 
2/ 
pupils,. n-
1/Ruby M. Junge, The Selection of Geographic Generalizations 
ror a World History and Geography Course, Unpu6I1shed Doc-
toral Dissertation, as reported 1n State University of Iowa, 
Doctoral Dissertations, Abstracts and References, Volume 5, 
pp. 288-293, Iowa City, Iowa, 1953. 
2/Ibid., p. 289~ 
28 
Jungets problem was to select important "concepts and 
. 
generaliz;ations", to evaluate their "learnability", and to 
. 
select a high school course of study in which the concepts 
and generalizations could be incorporated in such a way as 
to promote an understanding of world relationships. 
The investigator prepared a list of eighty-eight 
concepts and generalizations selected from a review of 
seven geography textbooks. This list was sent to twenty-two 
geographers for evaluation as "essential", "desirable", or 
"neither essential nor desirable'~ for their importance in 
an understanding of world affairs by an average citizen with 
a high school education. A group of twenty-four secondary-
school teachers also was asked to rate the "learnability" 
of the concepts in the list. 
Junge reported that (1) the geography experts were not 
in close agreement concerning the essentialness of the various 
geographic concepts for high school purposes; (2) the experts 
agreed more closely on the relative essentialness of concepts 
in physical and economic geography than in political and 
social geography; (3) physical and economic concepts were 
judged to be more important than political and social concepts; 
and (4) teachers were not in agreement concerning the "learn-
ability" of the concepts listed. 
" Junge also selected the "Missouri Course of Study in 
World History and Problems" as most closely meeting the 
. 
criteria of adaptability to inclusion of his selected 
concepts~ 
·This investigator believes that Junge's list of con-
cepts and the Missouri curriculum guide would be helpful to 
those responsible for the improvement of social studies 
curricula. Since the study reports that completed evaluation 
instruments were received from only fifteen of the twenty-
two geographers solicited, it is suggested that the validity 
of the study would have been improved (1) if a larger number 
of participants had been secured, and (2) if more qualified 
people other than geographers had been given an opportunity 
to participate i~ the evaluation of the general-education 
value of the concepts. 
1/ 
In 1930 Pressey- reported on the needs of college 
students for secondary-school preparation in history_ 
Dr. Pressey 1 s problem was confined to a determination 
in four areas of (1) the technical words essential for 
adequate understanding of reading ma~erials used in college 
history courses, (2) the necessary geographic background, 
(3) identification of the important persons who should be 
familiar to freshmen upon entrance to college history 
!/Luella Cole Pressey, "The Needs of College Students in 
History", The Historical Outlet (May, 1930), 21: 218~223e 
courses, and (4) a determination of the important dates, if 
any. 
The investigator made a frequency count of technical 
words appearing in several selected high school and college 
history textbooks, civics textbooks, and periodicals. A 
total of 292 words were selected for evaluation by a jury of 
college professors as "fundamental", "accessory", o:r; 
"eliminate". 
A frequency count was made of the names of places 
occurring in three high school and one college United States 
history textbooks, and in three high school and one college 
European history textbooks. Some place names were eliminated 
because it was assumed that almost everyone would be familiar 
with them; some were eliminated because they were not on 
present-day maps; some because they were related to a single 
city or a single place. From this part of the study a list 
of 116 United States and 88 European place names was evolved. 
A frequency count of individuals whose names appeared 
in five American history textbooks was conducted. The names 
of 62 individuals were selected for rating by the jury. 
In a similar investigation, a list of dates was selected 
for evaluation of their relative essentiality. 
After tabulating jury evaluations of her several lists, 
Mrs. Pressey concluded that (1) lack of knowledge of techni-
cal vocabulary, geography, important people, and important 
.. 
dates is a serious handicap for the entering college 
student; (2) learning these basic facts is a preparation 
for successful work in history, not the outcome of this 
work; and (3) identification of some of the elements which 
make for success in college history courses will provide a 
definite ·basis for discussion of better articulation between 
secondary schools and colleges. 
This study seems to be useful to those concerned with 
the evaluation of the relative importance of the vast amount 
of historical subject matter available for school use, but 
it is not directly concerned with concepts as defined in 
this study. Furthermore, the emphasis is upon the value of 
lists of facts as a preparation for learning~ whereas it is 
the point of vtew of this study that growth should be made 
in the development of concepts in the secondary school as well 
as in college. Mrs. Pressey apparently conceives the secondary 
school as a preparatory school for college; this investigator 
regards the college as the continuation of the secondary 
school. 
1/ 
In an article in Social Education, Geoffrey Bruun 
urged in 1952 a change in ~mphasis in the content of world 
history courses~ He asserted that too much stress has been 
placed on literary themes, and he suggested that more 
!/Geoffrey Bruun, "World History: The Problem of Content," 
Social Education (January, 1952)~ 16: 3-7. 
attention be devoted to a study of the impact of develop-
ments in music, mathematics, science, technology, transpor-
tation, and communication upon our present civilization. He 
stated further that most textbooks now in use are "over-
1/ 
intellectual, over-literary." -
• In a companion article in the next issue of Social 
Education, Goldwin Smith reiterated much of Bruunts criticism 
of current world history textbooks. He suggested additionally 
that discussion of ideological,disputes be omitted from the 
classroom unless they clearly had influenced large numbers 
2/ 
of people or their effect had lasted a long time~ -
In this investigator1 s opinion, the recommendations 
of the two writers are helpful and should be implemented 
both by textbook authors and by those responsible for the 
building of secondary-school curricula. 
3. Research Studies Using Similar 
Procedures in Other Curricula 
Several studies of the relative importance of concepts 
for general education purposes have been conducted in the 
fields of biological and physical sciences, iri health and 
safety education, and in guidance. 
1/0p. c~t., p. 7. 
2/Goldwin Smith, "World History: The Problem of Content," 
Social Education (February, 1952), 16: 52-57~ 
1/ 
In 1942 Buell reported on a study designed to "··~· 
formulate a statement of design for high school chemistry 
as a part of general education, based upon an analysis and 
summary of basic principles· and genel'alizations as proposed 
by researchers, subject specialists, and teachers of high 
2/ 
school chemistry." -
Buell selected a list of objectives from recent publica-
tions of professional organizations and from research 
studies. He formulated also a list of 150 chemistry principles 
by tabulating all those listed by prior research studies. 
A single jury consisting of sixteen college teachers of 
chemistry, ten science specialista at the college level 
directly or indirectly connected with high school science 
teaching, and twenty-four high school chemistry teachers was 
chosen. The jury was invited to evaluate the principles as 
"essential," "desirable but not essential," or "Neither 
> 
desirable or essentiaV' in general education programs at the 
secondary-school level. 
The investigator then used the object·ives and principles 
to formulate "generalizations," which were designed n,.,.,.,.to 
1/R,.R. Buell, The Selection of Objectives, Principles, and 
Generalizations for High School Chem1stry, UnpublLshed 
Doctoral D1ssertat1on, as reported 1n State.University of 
Iowa, Doctoral Dissertations, Abstracts, and References, 5: 
234-243, Iowa C1ty, Iowa, 1953. 
2/Ibid,., p .. 234. 
interconnect the various principles, and thereby to add 
meaning and understanding by showing internal relationships 
1/ 
between isolated concepts." ...... 
' Buell succeeded in summarizing previously enunciated 
objectives, and in identifying 34 principles or generaliza-
tions which his research indicated were essential in general 
education. 
In the opinion of this investigator, the research is 
valuable for its demonstration of a technique to help 
determine in such specialized fields as chemistry the 
concepts needed by all pupils of secondary-school age, 
within the limits of their ability to acquire them. It would 
seem, however, that it would have been desirable for the 
investigator to define more clearly the terminology used in 
the study. 
2/ 
In 1948 Staton - reported what seems to have become the 
prototype of a series of doctoral studies to determine the 
relative importance of selected concepts in a given subject-
matter area in general education. 
StatonJ:s purpose was to determine and to " ... 'O.rank in 
1/0p. C1t., p. 238. 
2/Wesley Morgan Staton, A Determination of Fundamental 
Concepts of Healthful Liv1ng and The1r Relat1ve Importance 
for General Educat1on at the Secondary Level, Unpublished 
Doctoral Uissertation, Boston Univers1ty, Boston, Massachu-
setts, 1948. 
the order of their importance, those fundamental concepts of 
healthful living which are of functional value in contribu-
1/ 
ting to the general education of secondary-school pupils." 
From an analysis of ten textbooks in health written 
for use at the secondary-school level, and from thirty-six 
issues of the magazine Hygeia, Staton built a list of 7.35 
concepts_ The relative importance of each concept was then 
determined by reference to two juries, each consisting of one 
subject-matter expert, one teacher, and one health education 
supervisor. In the light of jury opinion the concepts were 
ranked as major or minor, and were arranged in the order of 
their respective importance for purposes of general education 
at the secondary-school level. 
Staton reported that 251 of the concepts were judged to 
be of major importance, and 279 of minor importance. He 
defined minor concepts as those which contribute to an under-
standing of the major concepts. 
This investigator believes Staton1 s study to be of 
prime importance because it points the way to less dependency 
upon empiricism and more on objective research as an aid to 
the selection of valid instructional goals. The validity of 
the results of this study probably would have been increased 
by the use of larger juries. The study 1 s value to teachers-
1/0p. cit., p. 1. 
in-service also would have been increased if the report had 
indicated the major concepts to which each minor concept 
contributed. 
1/ 
In 1949 Merrill- reported a study with a similar purpose 
to that of Staton, but at the elementary-school levelo 
Merrill derived his list of concepts from an analysis 
of thirty-six textbooks published for use in elementary 
schools, fourteen elementary-school safety textbooks, thirty-
six issues of Hygeia, and from an analysis of vital and 
accident statistics. 
The concepts were submitted to two five-man juries, 
each consisting of a health subject-matter specialist, a 
specialist in child growth and development, a safety education 
specialist, a health supervisor, and a health teacher. The 
jurors were asked to rate on a five-point scale the suitabil-
ity of each item for inclusion in a general-education program 
at the elementary-school level. 
Merrill produced a list of 305 concepts of healthful 
living that were considered by his juries to meet the 
functional needs of elementary-school pupils. 
!/Charles Donald Merrill, A Determination of Concepts of 
Healthful Living Which Are of Funct1onal Value to the General 
Education of Elementary School Pupils, Unpublished Doctoral 
Dissertat1on, Boston Un1vers1ty, Boston, Massachusetts, 1949. 
In the opinion of the writer, the value of Merrill~s 
study to elementary-school teachers would have been increased 
substantially if the relatively large number of concepts 
stated in general terms had been analyzed into component 
meanings and insights. 
1/ 
In 1951 Ross- completed a study to determine which 
concepts of occupational information are essential, which 
are desirable, and which are ineffectual in secondary-school 
general-education programs. 
Ross ana~yzed twenty-four high-school textbooks, and 
assigned each of the identified concepts to one of five 
topical areas to facilitate handling them. 
The 720 concepts discovered were submitted to two juries, 
each consisting of a master high-school teacher of occupa-
tion~l information, a guidance director of a school system, 
a college teacher of occupational information, a director of 
a community counseling center, a personnel director in 
business or industry, and a manager of a public employment 
service. Each juror was asked to rate each concept as 
essential, desirable, or ineffectual. 
Ross concluded that a list of twenty-eight concepts 
!/Maurice James Ross, Concepts of Occupational Information 
Tn General Education for Secondary School Youth, Unpuhl1shed 
Doctoral Dissertation, Boston University, Boston, Massachu-
setts, 1951. 
were ".* •• essential, indispensable, necessary, or imperative 
for wise selection of an occupation, for job ent~y, for job 
1/ 
adjustment, or for job satisfaction.rr 
Ross also reported a list of 659 concepts as desirable, 
and 33 rated as ineffect~al. 
This investigator considers this study to be an 
excellent contribution to secondary-school curriculum 
builders~ The procedures used seem to have been very 
thorough. The only criticism ventured is that the two juries, 
although carefully selected, seem to be too small for 
optimum validity of response. 
2/ 
In 1952 Leonelli- concluded a study designed to 
determine "··~·(1) the physical science principles which 
. 
should be included in the elementary science program, (2) the 
acceptance of the terminology which is employed in the 
principle, {3) the reason or reasons for the inclusion or 
exclusion of the principles, and (4) the grade placement of 
the principles selected for the elementary science curricu-
3/ 
lum,."-
1/0p. cit., p. 177. 
2/Renato Edmund Leonelli, The Selection and Grade Placement 
of Physical Science Principles in the Elementary School 
Curr1cu!um, Unpubl1shed Doctoral D1ssertat1on, Boston 
Un1vers1ty, Boston, Massachusetts, 1952~ 
As a starting point for his investigation, Leonelli 
used a list of 113 science principles prepared in 1934 by 
1/ 
Robertson.- From this list he eliminated the principles 
which were biological in nature. 
A national jury of 17 specialists in elementary science 
and 131 elementary-school science teachers was formed. Each 
,jurpr was asked to indicate on a checklist whether or not 
he agreed with the wording of each principle, and whether 
or not he believed it should be included in the elementary-
school curriculunl. The concepts were then listed in the 
order of descending importance according to jury opinion, 
and in order of descending agreement by the jurors con-
cerning the terminology employed by the investigator. 
Leonelli also selected five sets of "aims or objec-
tives~" ~nd asked the jurors to rate the science principles 
on the basis of their contribution to the achievement of 
these aims~ The principles were tabulated according to the 
descending rank of jury opinion concerning their effective-
ness in contributing to each of these aims~ 
To determine the grade in which the principles could 
most effectively be taught, Leonelli also used the opinions 
of his jury. Since in no instance did more than fifty per 
l/Mart1n L. Robertson, A Basis for the Selection of Course 
Uontent in Elementary Science, Unpublished Doctoral Disser-
tation, University of Michigan, 1934, as cited in Leonelli's 
Dissertation. 
cent of the jurors select any single grade for the intro-
duction of a principle, he assigned the principles to 
combinations of two or more grades which together received 
a selection by more than fifty per cent of the jurors. 
In the opinion of this investigator, Leonelli contri-
buted a genuine service to those interested in more effective 
elementary-school science programs. His study produced a 
list of validated physical science principles, assigned them 
to appropriate grade levels for introduction, and indicated 
the reasons for their inclusion in the sequence of teachers' 
goals. 
The chief weakness of the otherwise very thorough study 
seems to lie in the lack of clarity and specificity in the 
statements of the aims or objectives which were used as 
criteria for the inclusion or exclusion from the curriculum 
of the principles. 
1/ 
In 1954 Giovannangel1 completed a stu9.y " •••• to deter-
mine the accuracy of statements representing certain conqepts 
concerning the use and effects of alcoholic beverages which 
2/ 
are important in general education,."-
. 
From an analysis of pertinent books, films, and 
!/Arthur J. Giovannangeli, The Selection, Development, and 
Ubjective Evaluation of Concepts 1n Alcohol Educat1on as an 
Aid to Curriculum Construction, Unpublished Doctoral D1sser-
tation, Boston Un1vers1ty, Boston, Massachusetts, 1954. 
2/Ibid., p. 1. 
periodical literature, Giovannangeli prepared an exhaustive 
list of alcohol concepts. These concepts were translated and 
telescoped with the assistance of eight scientists--three 
specialists in the field of the psychological aspects of 
alcohol education, three in the physiological, and two in 
the socio-economic aspects of alcohol education. 
Sixty-four science experts, each a specialist in one 
of the above-mentioned categories, participated in a final 
evaluation of the list of concepts. 
The study produced a useful list of 93 concepts of the 
physiological, psychological, and socio-economic effects of 
the use of alcohol, arranged in rank order of jury opinion 
as "true," "debatable," or "false." The concepts also were 
categorized as highly important, important, or as of little 
importance for general education. 
This study should be useful as a guide for the selection 
of course content, within the limits of time available for 
alcohol education. 
1/ 
Blackburn- conducted in 1956 a study of the relative 
importance of concepts in the classroom phase of driver 
education programs at the secondary-school level. As was 
true of similar investigations reported in this paper, the 
1/J. Robert Blackburn, Concepts of Driver Education and 
~heir Relative Importance for a Driver Educat1on Course in 
the Secondary School, Unpublished Doctoral D1ssertat1on, 
Boston University, Boston, Massachusetts, 1956. 
study consisted of the identification of the concepts and 
their evaluation by juries of experts. 
Textbooks on driver education, state courses of study, 
and the magazine, Safety Education, were analyzed to secure 
the list of concepts. The selected concepts were organized 
under logical topical areas. The concepts were then 
reviewed to ensure that they met the agreed-upon definition 
of a concept. Duplications were eli~inated, and similar or 
related concepts were combined by telescoping~ A total of 
295 concepts were produced by this sequence of activities. 
The concepts were submitted to a group of thirty-one 
authorities in driver education to determine if they were 
" •••• accurate and consistent with current and accepted 
1/ 
driver-education practice and research."- As a result of a 
. 
review by this jury, a revised list of 229 concepts was 
developed. 
A second jury of eighteen authorities in driver 
education was asked to assist in the validation of the new 
list. It~ms were retained if seventy-five per cent or more 
of the jurors considered them to be accurate and consistent 
with current and accepted driver education practice.and 
research. 
Forty-nine driver education teachers in Massachusetts 
1/0p. C1t., p. 32. 
,. 
i 
and Illinois, 185 students in these two states who had com-
pleted the course in driver education, and 28 law enforce-
ment officials in various parts of the United States par-
ticipated in an evaluation of the relative importance of 
the selected concepts. 
Blackburn listed 210 concepts of driver education which 
his investigation indicated were accurate and consistent with 
current practice and research, 154 which were rated as 
essential by fifty per cent or more of the rating group, and 
' 
55 which should be included in the driver education course 
if time permits. 
This investigator believes that Blackburn's study is a 
valuable contribution to those responsible for building 
secondary-school courses in driver education. 
The study reports that few more than two-thirds of the 
concepts originally discovered in curriculum guides and in 
other published materials were finally accepted by the 
investigator as accurate and consistent with current practice 
and research. It seems that instructional materials in 
current use in driver education might wei~ be examined 
critically. 
The writer agrees with Blackburn that it might be 
difficult in the average school for teacher to develop a 
unit sequence for the classroom phase of a driver education 
course that would include all of the concepts rated as 
essential. There are too many concepts and too little 
time is provided in the schedule. 
CHAPTER IV 
SUMMARY OF PROCEDURES AND FINDINGS 
1. Historical Accuracy of the Concepts 
Methods employed.-- Every eff·ort was made to ensure 
accuracy in the statement of the concepts before they were 
submitted to the jurors. Each concept was expressed in a 
carefully worded declarative sentence. Each was checked 
carefully for accuracy~ clarity of expression, and complete-
ness. An earnest attemptwas made to prepare statements that 
would be concise without being elliptical. 
In the directions which accompanied the evaluative 
instrument, the jurors were requested to indicate correc-
tions, if they detected errors of consequence. They also 
were asked to make ~dditions, if they believed important 
concepts had been omitted f~om the list. Space was provided 
for these purposes between each item in the checklist. 
Completen~of the list.-- No juror suggested the 
addition of a concept to the list. Several jurors wrote 
letters in which they stated that in their opinion the 
research procedures employed were thorough and the list was 
comprehensive. 
Accuracy of the concepts~-- The college history pro-
fessors were far more critical of the accuracy of the 
concepts than were the members of the other two juries. 
Eighteen college history professors, seven secondary-
school teachers, and six general educators failed to rate 
one or more items~ In many. cases the juror simply omitted 
the rating; in others he indicated disagreement or uncer-
tainty by placing a question mark beside the item; in others 
he wrote comments explaining his reactions. 
College history professors.-- One juror was elimi-
nated from the list of participants reported in the study 
because he failed to rate 140 of the 938 concepts in the 
list. In the opinion of the investigator, this raterts re-
port was so incomplete that his evaluations would be of 
little value. 
Most of the jury criticisms were made by a small 
number of professors~ Twelve questioned or failed to rate 
fewer than ten concepts. Two hundred twelve of the omissions 
were made by only six jurors~ 
A total of 211 of tbe 938 concepts in the entire list 
failed to receive a rating from one or more jurors. Ratings 
were omitted for as many as 184 concepts by only a single 
juror; for 22 concepts by two jurors; for 3 concepts by 
three 'jurors; for 1 by four jurors; and for 1 by six jurors. 
In sixty-four instances, the evaluator simply failed 
to rate the concept. In seventy-one cases, the rating was 
omitted and a question mark was placed beside the item. 
In forty-nine instances, the concept was declared to 
be inaccurate~ In thirty cases, the reason for the disagree-
ment by the juror was given; in the other nineteen, the 
juror merely wrote such phrases as "inaccurate," "not true," 
"not wholly true," and "obsolete .. " 
Doubt was expressed thirty-one times ·by written comments 
such as "debatable," "open to question," "Is this correct?," 
.. . ~· 
and "Did it?" 
. 
Evaluators questioned the interpretation of history 
twenty-six times with comments which included "exaggeration," 
. 
"overstated," "a moot point," "misleading," "incomplete," 
and "misinterpretation,." 
. 
In eight instances, the jurors c~iticized the wording 
of a concept by inserting remarks such as "not a very 
meaningful statement as worded," "poorly stated here," 
"vague," and "I don:tt quite understand this,." 
. . 
Secondary-school teachers and general educators_,·--:- Only 
seven secondary-school history teachers and only six general 
educators failed to evaluate one or more items in the check-
list. One teacher challenged the accuracy of five statements; 
another four items; the other five· teachers,. one item each. 
Three general educators stated or implied that two concepts 
were incorrect or misleading; the other three challenged 
only one item each~ 
Analysis of jury criticisms.-- Each concept which had 
. 
been questioned by a juror was copied on a file card with 
the rater~s comments~ Each was studied carefully. The United 
States history textbooks used in the preparation of the ori-
ginal list were consulted to check the accuracy of the 
challenged items. Jury comments were reviewed. 
As a result of this procedure, the writer concluded 
that (1) most of the jury objections to concepts could not 
be substantiated by information available in contemporary 
United States history textbooks written for use in secondary 
schools; (2) the wording of some concepts is imperfect; and 
(3) five concepts are inaccurate historically or misleading 
and should be revi~ed. 
Revisions.-- Six jurors objected to item VIIA, "Coloni-
al industries made the American colonies largely independent 
of Great Britain." The writer agrees with these evaluators 
that the statement is only partially true. The southern 
colonies were primarily agricultural and were largely depen-
dent upon Great Britain for their economic prosperity. 
The writer.agrees that two concepts, VDl and VDe, each 
questioned by three jurors, are not entirely accurate. In 
harmony with the comments of the raters, VDl should be re-
vised to read as follows: "At the time of its discovery by 
Europeans, the eastern part of the north American continent 
was a land where primitive nature was disturbed only by the 
wanderings of sparse Indian tribes." Item VD2 would be more 
accurate if it were phrased as follows: "Indians who lived 
in that part of America now occupied by the eastern United 
States lived a nomadic life and depended upon hunting and 
simple agriculture for their food." 
. 
Statement VID7, declared untrue by three raters and 
1
'debatable" by another, should also be altered., The concept. 
. . 
originally was stated as follows: nsecause of the disenf:tan-
. 
chisement of so many whites and the large Negro population, 
political control in the newly readmitted states was largely 
in the hands o:f the ex-slaves." Although the statement is 
theoretically true, the ex-slaves generally were controlled 
by white men, many of them from the North. 
A fifth concept stated, "During the 1900's the general 
. 
rate of population increase has slowed down chiefly because 
of reduced immigration .. " In the opinion of the writer, the 
. 
two jurors who declared this statement, VC17, untrue are 
right. The concept should be reworded as follows: "During 
. 
the first four decades of the 1900ts the general rate of 
population increase slowed down because of reduced immigra-
tion and a lowered birth rate, but has accelerated again 
chiefly because of a marked increase in the birth rate since 
World War II." 
2. Relative' Importance· of the Concepts 
Sequence of concepts.-- The primary purposes of ·this 
research were to prepare a comprehensive list of accurate 
United States history concepts and to evaluate their relative 
importance in general education at the secondary-school level. 
Table 1 is designed to facilitate the use by curriculum 
builders of the results of the research. In this table, the 
concepts identified and evaluated in this study have been 
arranged in each topical area in the descending order of 
their importance according to the opinions of the three 
juries combined as though they were a single jury. 
Means of jury ratings.-- Each juror was asked to rate 
on a three-p?int scale the relative importance of each con-
cept in the list in a general-education program at the secon-
dary-school level. The mean rating of each concept by each 
jury was computed and is reported in Columns (2), (3), and 
(4) in Table 1. 
Significant differences between jury opinions.-- As 
stated in Chapter II, an analysis of variance was made to 
determine significant differences between the ratings 
assigned to each item by the three juries combined, and t-
ratios were computed to determine significant differences 
between the responses of each of the three possible pairs of 
juries to each concept. 
These differences, when statistically significant, are 
also indicated in Table 1 according to the following plan: 
An asterisk after the numbers in Columns (2), (3), and 
(4) indicates that the differences between the three mean 
ratings of this concept are significant at the five per cent 
level. Two asterisks are used in the same manner in Columns 
(2), (3), and (4) to indicate differences significant at the 
50 
one per cent level. 
-----
An asterisk in front of the number in Column (2) indi-
cates that the difference between the two mean ratings in 
Columns (2) and (~) is significant at the five per cent 
level. An asterisk in front of the number in Column (8) 
indicates that tne difference between the means in Columns 
(3) and (4) is significant at the five per cent level. An 
asterisk in front of the number in Column (4) indicates 
that the difference between the means in Columns (2) and (4) 
is significant at the five per cent level. 
Two asterisks are used in the same manner in Columns 
(2), (3), and (4) to indicate differences significant at 
the ~ per cent ~evel. 
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Table 1. Means of Jury Ratings of Concepts 
. 
on Basis of Their Importance 
Concepts 
. 
I. THE DISCOVERY OF AMERICA 
The discovery of America was due 
~ 
chiefly to a desire by Europeans fox 
an easier route to the Far East that 
would permit increased trade with 
the Orient at lower prices (A) •••••• 
The acceleration of the accumulatioD 
of scientific knowledge, particular-
ly in geography and navigation, 
helped te make possible the voyages 
of discovery in the 15th and 16th 
centuries (83)•••••••••••••••••~•••• 
Christopher Columbus, attempting te 
reach Asia by sailing west acress 
the Atlantic, discovered America in 
1492 (Cl)•••~••••••o•,•o•••••••••••• 
.Means o:t _Jury -~a_! 1.ngs 
po~lege '.l'~ac.n- tuenera.J.. 
Pro- ers Educa-
fessors _tors 
The Renaissance made possible the 
discovery ef America (B)•o•••••••••• 2.5 
Within a few years Spain, England, 
France, and Portugal sent expedi-
tions to seek a reute through er 
areund the American continents to 
the Far East (C3)••••••••••••••••••• 2.5 
Claims by European nations te 
territory in the new werld were 
based chiefly upen assertions of 
prier discovery er expleratien 
by the men sent eut by these na-
tions (C)••••••••o•• 9 ••••••••••••••• *2.6 
The Renaissance was the transitional 
movement in Eurepe between the medi-
eval and the medern world (Bl)~•••••· 2.2 
(continued en the next page) 
Table 1. (continued) 
Concepts 
{~) 
The Renaissance made Europeans 
curious and adventurous (B2) •••••••• 
The Crusades developed among Euro-
peans a desire for the products of 
the Orient (AI) ••••••••••• ~·•••••••• 
Trade with the Far East increased 
greatly, but the known routes were 
difficult and hazardous (A2) •••••••• 
By the end of the 15th century, 
Europeans began to consider the 
products of the Far East as necessi-
ties, rather than as luxuries (A3) •• 
In three later voyages Columbus ex-
plored the coasts of Central and 
South America in a vain effort to 
reach the Orient (C2) ••••••••••••••• 
II. THE COLONIZATION OF AMERICA 
Thirteen strong, vigorous colonies 
gave England control of most of the 
Atlantic coast of North America (D). 
Although settlers had come from many 
countries, colonial political insti-
tutions bore the stamp of the freer 
English form of government (D8) ••••• 
Between 1607 and the middle of the 
1700's thirteen English colonies 
were founded which later became the 
basis of the United States (Dl) ••••• 
Political and religious conflict in 
Means oi Jury Ratings 
• t;o~~ege Teacn- : uenera~ 
Pro- ers Educa-
fessors tors 
\~) \ol) \'±) 
2.0 
2.0 2,.2 
1.9 2.,0 
2.0 2.0 2.0 
1.7 1.9 1 .. 7 
2.8 2.9 2.8 
2.8 2.7 2.7 
2.8 2.7 
(continued on the next page) 
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Table 1. (continued) 
Concepts 
Means OI c.~ury Ratings 
ll:o~~ege Teacn- ltienera~ 
Pro- ers Educa-
fessors tors 
\. ~) 
England caused thousands to migrate 
to the English colonies during the 
17th and 18th centuries (D3)._...... 2.6 
Spanish adventurers and missionaries 
built a vigorous new colonial civili 
zation in the New World (A)........... 2.6 
Along the waterways of the interior 
of North America 7 France built a 
series of settlements and military 
posts (B) ••••••• ~··················· *2.6 
"In the course of the 150 years 
following the first settlement, the 
English colonists built homes; de-
veloped farming, trade, and some 
industry; and constantly pushed back 
the frontier (D2)................... 2.6 
The success of England in planting 
vigorous, prosperous colonies was 
due in great measure to the large 
number of colonists who were skilled 
farmers, mechanies, and tradesmen 
looking for a better life in the New 
World (D6) •••••••••••••••• o••••••••• 2.3 
Religious and political persecutions 
in continental Europe induced thou-
sands to emigrate to the English 
colonies to swell their populations 
during the 1700's (D5).............. 2.4 
Actuated by a desire for the excel-
lent harbors and the rich fur trade 
controlled by the Dutch, England 
obtained the surrender of New 
(continued on the next page) 
2.5 
2.6 
2.4 2.5 
2.4 2.4 
2.,4 2.4 
F-':/ 
., " 
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Table 1. (continued) 
Concepts 
\1) 
Amsterdam in the middle of the 16th 
century. The name of the colony was 
changed to New York (C2) •••••••••••• 
Pennsylvania, the most successful 
proprietary colony, was founded by 
William Penn as a refuge for Quakers 
and others who sought religious 
freedom (D22) ••••••••••••••••••••••• 
Rhode Island was founded by groups 
of settlers from Massachusetts led 
by Roger Williams and Anne Hutchin-
son in search of religious freedom 
(Dl4) ...... ,. •..••..••• ,. ......... • • · • • • 
The Netherlands held briefly along 
the Hudson River a colonial foothold 
in North America (C) •••••••• ~······• 
Spain built a flourishing new empire 
in Central and South America and the 
West Indies before a single English 
colony had been planted (Al) •••••••• 
Maryland, founded by the Baltimore 
family, enjoyed from the beginning 
religious freedom for all Christians 
(D21) ••••••••••••••••••••••••••••••• 
The colony of Plymouth was founded 
in 1620 by English Separatists 
seeking a place where they could 
worship and live as they chose (Dll) 
Economic conditions in England in 
the 17th and 18th centuries were the 
chief factors in the rapid growth of 
the American colonies (D4) •••••••••• 
Means o:t Jury Ratings 
CoLlege '!'each- [l:ienera~ 
Pro- ers Educa-
fessors tors 
2.5 2.4 
2.5 2.4 
2 .. 3 2.3 
2.4 2.4 2.3 
2.5 2.4 2.,2 
2.4 2.4 2.2 
2.4 2.3 2.2 
2.3 2.4 2.3 
(continued on the next page) 
Table 1. (continued) 
Concepts 
Means o:t Jury RatJ.ngs 
t;o.L.tege Teacn-IGeneral 
Pro- .ers Educa-
fessors tors 
~.L) 
The domination of the Massachusetts 
Bay Colony by the Puritan Church 'led 
adventurous and dissatisfied groups 
to break away from the Colony and 
form other New England colonies(Dl3) 
The self-governing colony of Massa-
chusetts Bay was founded in 1630 by 
a group of Puritans seeking a place 
where they could worship and live 
2.3 
as they chose (Dl2)................. 2.4 
Jamestown, founded in 1607, was the 
first permanent English settlement 
in America (DlO).................... 2.2 
Georgia was founded by Oglethorpe as 
a charitable experiment as a refuge 
for English debtors and other unfor-
tunate people (D28) •••••• ~·········· 2.2 
Pennsylvania flourished because of 
the liberal but sound policies of 
William Penn (D23).................. 2.1 
The westward movement began when 
Thomas Hooker led a band of settlers 
from Massachusetts to Connecticut 
in search of better land and a more 
liberal form of government (Dl5).... 2.0 
The most profitable industries of 
New France were trapping and trading 
for furs and fishing (B2)........... 2.2 
After the earlier strenuous years, 
the settlers had an opportunity to 
develop a definite colonial culture 
(D9) • • • • • • • • • • • • • • • • • .. • • • • • • • • • • • • • • 2. 1 
(continued on the next page) 
2.4 2.2 
2.2 2.2 
2.3 2.2 
2 .. 2 2.0 
2.1 2.2 
2.1 
2.0 2.1 
2.0 2.1 
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Table 1. (continued) 
Concepts 
\.1) 
New France grew slowly chiefly be-
cause the conditions of colonization 
established by the mother country 
were not sufficiently attractive(B3) 
In 1763 the population of the Englis 
colonies in North America vastly 
exceeded that of the French colonies 
(D7) •••••••••••••••••••••••••••••••• 
The chief value of the early Spanish 
settlements to the mother country 
lay in the huge shipments of pre-
cious metals from Mexico and Peru 
(A3) •••••••••••••••••••••••••••••••• 
The Spanish conquistadores destroyed 
the ancient Indian civilizations of 
the Aztecs and the Incas (A2) ........ 
The Carolinas were granted by the 
king to eight nobles, who attempted 
to set up a system of government 
based upon a division of the 
settlers into social classes (D25) •• 
Farming was the chief means of live-
lihood for the majority of the colo-
nists of New France (Bl) •••••••••••• 
Pioneers from Massachusetts moved 
north and started new settlements 
in New Hampshire and Maine (Dl7) ••• 0 
New Amsterdam failed to attract a 
steady flow of Dutch immigrants be-
cause of the policies of the con-
trolling Dutch West India Company 
(~JL) • • • • • • • • o • • o e • • • • • • • • • • • • • o • • • • • 
Means of Jury Ratings 
College Teacn- Genera! 
Pro- ers Educa-
fessors tors 
2.2 2.1 1.9 
2.2* *2.0* **1.7* 
' 
2.0 2 .. 1 1.9 
1.9 1.8 2.0 
1.9 1.8 
1.7 1.8 1.9 
.. 
1.8 1.7 1.7 
1.8 1.7 1.7 
tcontinued on the next page) 
Table 1. (continued) 
Concepts 
Means of Jury Ratings 
College Teach- IGen~ral 
Pro· ers Educa-
fessors tors 
--------------r\.~~,------------,_-7\Z) ~l t4) 
South Carolina grew more quickly be-
cause of its rich lowlands and a 
good harbor (D27) ••••••••••.•.••••••• 1.8 
The province of Maine remained a 
part of Massachusetts until many 
years after the establishment of the 
United States.(Dl9) •••.••••.••••••••. 1.7 
As a royal colony under a new 
charter, Massachusetts absorbed the 
colony of Plymouth late in the 
17th century (D20) ••••.•••••••••.••• *1.8 
New Hampshire was controlled by 
Massachusetts for many years until 
it was granted a charter making it a 
separate, royal colony (Dl8)........ 1.6 
The real development of New Jersey 
began after English proprietary 
owners assumed control from the 
original Dutch and Swedish 
settlers (Dl6) •..••.••••••.•.•••••••. 1.5 
North Carolina was settled largely 
by Virginia frontiersmen, joined by 
some Quakers (D26).................. 1.6 
Delaware, seized from the Dutch, was 
turned over by the Duke of York to 
Penn because Pennsylvania had no 
coastline. Later it became a sepa-
rate colony under the control of the 
Penn family (D24)................... 1.5 
(continued on the next page) 
1.6 1.6 
1.6 1.7 
1.4 **1.4 
*1.6 ~-l-~4 
1.5 1.5 
1.4 *1.4 
1.6 1.4 
Table 1. (continued) 
Concepts 
Mearrs of Jury-R~tings 
vO.L.Lege ·J:eacn- uenera.L 
Pro- ers Educa-
fessors tors 
tl) 
III. THE AMERICAN .REVOLUTION 
Attempts by Great Britain after 1763 
to tighten her control over tbe 
thirteen colonies were a failure and 
eventually resulted in the Declara-
tion of Independence, because for 
more than 150 years Americans had 
lived under a tradition of self-
government and they were unwilling 
to accept new restrictions (A)...... 3.0 
On July 4, 1776, the Declaration of 
Independence was adopted by the 
Continental Congress (A52).......... 2.9 
In a protracted war during which 
they won few decisive victories, 
the English colonies won with French 
aid their independence from Great 
Britain (B) ••••••••••••••••••••••••• *3.0 
"By the Peace of Paris of 1783, the 
United States gained its indepen-
dence from Great Britain, with 
possession of the territory north 
to Canada, south to Florida, and 
west to the Mississippi River" (B27) 2.9 
"The victory at Saratoga was the 
turning point of the war, because 
it brought as an ally to America the 
greatest continental power of 
Europe," France (Bl5) . • • • • • . • • • • • • • • 2. 9 
The First Continental Congress met 
in Philadelphia in 1774 to discuss 
(continued on the next page) 
3.0 3.0 
*3.0 2.8 
2.8 2.9 
2.8 2.8 
2.7 *2.7 
Table 1$ (continued) 
Concepts 
.Means o:r .Jury .Ha"t~ngs 
t;o~.lege T~acn- u-enera.t 
Pro- ers Educa-
fessors tors 
(.l) 
the common defense of ~olonial 
rights {A34)........................ 2.6 
Great Britaints attempts to bind 
the parts of the British Empire 
closer together under the authority 
of Parliament through a succession 
of laws affecting the colonies' 
trade, currency, courts of justice~ 
legislative assemblies, and 
taxa t.ion seemed to the American 
colonists a deliberate attempt to 
deprive them of the rights which 
they believed belonged to them as 
British subjects, and which they had 
been enjoying for many years {AlO).. 2.8 
Loose control by the mother country 
during the early days of coloniza-
tion and the influence of an 
unsettled continent encouraged the 
beginning of self-government and 
nourished a spirit of indepen-
dence (AS)~··•·•••••••••••••••···~·· 2.8 
The Continental Congress appointed 
George Washington Commander-in-
Chief of the Colonial troops (A46).. *2.4 
The First Continental Congress 
drew up a declaration of rights and 
grievances which asserted that the 
colonists had exclusive power of 
legislation concerning colonial 
taxation and internal affairs (A36). 2.6 
French troops and a French naval 
force cooperated with the American 
(continued on the next page) 
2.8 2.6 
2.7 2.6 
2.6 2.6 
2 .. 7 **2.7 
2.6 2.6 
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uo.Ltege Teacn- ueneral 
Pro- ers Educa-
fessors 
tl) tZJ 
army in hemming in a British army 
under Cornwallis at Yorktown and 
forced the British army to 
surrender (B24) ...................... *2.8 
Late in 1765, delegates from nine 
colonies met in New York in the 
Stamp Act Congress and, although 
professing continued loyalty, 
issued a statement of colonial 
rights and grievances (Al9)......... 2.6 
The first armetl clash between 
English troops and the colonists 
took place at Lexington and 
Concord near Boston on April 19, 
1775 (A37).......................... 2.6 
The colonists were torn between 
their sense of loyalty to Great 
Britain and their desire for their 
long-established rights which the 
British ministers and Parliament 
were denying them (A44)............. 2.6 
As the English colonies grew in 
population and became more pros-
perous, and early close ties of 
dependence upon Great Britain 
began to be replaced by inter-
colonial economic and social 
relationships (A4) •••••••••••••••••• 
Colonial protests centered on the 
Stamp Act of 1765, which placed a 
stamp on newspapers, legal 
documents, and similar items (Al8) •• 
2.5 
2.,5 
(continued on the next page) 
tors 
t4) 
2.4 2.4 
2,.5 
2.5 
2.4 
2,.6 
2.5 2.4 
Table 1. (continued) 
Concepts 
ll) 
The final defeat of the French in 
North America in the French and 
Indian War eliminated the need of 
the colonists for protection by 
Great Britain against the 
Means of Jury Rat~ngs 
College Teach- GeneraT 
Pro- .ers Educa-
fessors tors 
French (A2)......................... 2.6 2.5 *2.4 
The Second Continental Congress met 
in Philadelphia in 1775 because the 
British government had paid little 
attention to the appeals of the 
First Continental Congress (A41).... 2.4 2.4 2.6 
At the time qf the Declaration of 
Independence only about one-third 
of the colonists desired indepen-
dence, while another third was 
composed of Loyalists of "Tories" 
who remained loyal to the king (B2). 2.6 2.4 2.4 
The First Continental Congress was 
more representative of all the 
colonies than any colonial group 
that had met before (A35) ••••••••••• *2.6 2.4 2.4 
In the Peace of Paris in 1763, 
France surrendered to England 
Canad~ and her possessions east of 
the Mississippi (except New 
Orleans) (A3)....................... 2~6* **2.6* **2~2* 
A widely distributed pamphlet 
entitled "Common Sense", written 
by Thomas.Paine, convinced 
thousands of colonists that it was 
time for independence (A51)......... 2.5 *2.6 *2.2 
(continued on the next page) 
Table 1. (continued) 
Concepts 
Feeling that the colonies should 
assume their share of these burdens, 
the British government embarked 
after 1763 on a stricter policy of 
colonial control in order to obtain 
for Great Britain a larger share of 
the profits of colonial 
Means o:r Jury .Rat1ngs 
COT!ege T~acn- General 
Pro- ers Educa-
fessors tors 
business (A7) •••••••• ~·4•••••••••••• *2.6 2.4 *2.3 
To punish the defiant colonists, 
Parliament reduced the self-
governing powers of Massachusetts 
and temporarily closed the port of 
Boston in the Intolerable Acts (A31) 2.6* **2.6* **2.2 
Committees of Correspondence were 
formed in.colonial towns to 
exchange ideas and plans of action 
concerning colonial rights (A33).... 2.6* **2.5* **2.1* 
For the next three years, fighting 
around New York was almost at a 
standstill (Bl6).................... 1.4 1.4 1.2 
General Burgoyne, moving from 
Canada toward the Hudson River, was 
forced to surrender to the American 
forces at Saratoga (Bl4) •• ~·•·•••••• 2.6 2.3 *2.2 
The Townshend Acts reopened the 
quarrel by placing duties on 
imports of glass, tea, paper, and 
other commodities (1767) (A23) •••• ~. 2.4 2.4 *2.2 
Since the British were harassed by 
French, Spanish, and Dutch fleets, 
(continued on the next page) 
63 
Table I~ (continued) 
Concepts 
tl) 
and because the war steadily grew 
more unpopular in England, the 
British ministry finally began 
negotiations for peace with the 
Americans (B26) •••••••••••••• ~····· 
Great Britain was handicapped by 
the lukewarm attitude of the 
English people as a whole about 
pressing the war against the 
colonies, and QY the necessity of 
fighting the war along an 
extensive coast, over a wide 
territory, and thousands of miles 
from her bases of supplies (B6) •••• 
England•s attempts to regulate 
trade and industry in the American 
colonies after 1763 were based on 
the theory that the colonies were 
expected to furnish raw materials 
for British industry, to purchase 
English manufactured goods, and to 
ship goods only in British 
vessels (AS) ...................... -• •• 
The Declaration of Independence was 
written largely by Thomas 
Jefferson (A53) •••••• ~··••••••e••••• 
A new Tea Act retained the tax on 
tea as a symbol of Parliament's 
power to tax the colonists but per-
mitted tea to be imported into the 
colonies at a low price (A29) •••••• 
Means of Jury Ratings 
Col.lege T~ach- -Genera~ 
Pro- ers Educa-
fessors tors 
2.4 2.,3 2 .. 4 
2.6 2.2 
2.5 2.4 
2.5 2.3 
(continued on the next page) 
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Concepts 
Colonial opposition to the new Tea 
Act reached a climax in the Boston 
Tea Party, when a band of men, 
disguised as Indians, climbed 
aboard a ship loaded with tea and 
dropped the chests of tea into 
Boston Harbor (A30~·············~·· 
In the short space of 12 years 
between 1763 and 1775, the ties 
that had bound Great Britain and 
her American colonies were 
strained to the breaking 
point (Al2)•···········-······~···~ 
The surrender of Cornwallis really 
settled the issue of independence, 
but the war went on for months 
before the British government was 
ready to negotiate a peace 
Means or Jury Rat1ngs 
Co.Ltege Teach- General 
Pro- ers Educa-
fessors tors 
\~) \~) \4) 
2.4 2 .. 4 2 .. 3 
2.6** **2.4** **2.0** 
treaty (B25) ••••••••••••••••••••••• **2.6 2.2 *2,.2 
Although British regulations did 
not hinder colonial trade and 
industry very greatly, American 
colonists felt that their interests 
were being sacrificed to make 
English merchants and manufacturers 
rich (All)•••••••••••••••·•·····~·· 2.4 
Colonial sentiment concerning the 
actions of th~ Second Continental 
Congress was divided (A43)......... 2.4 
In an attempt to make their power 
felt in England, merchants of New 
York and Philadelphia agreed not 
(continued on the next page) 
2.2 
2.2 2,.1 
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Concepts 
tl) 
to buy European goods until the 
Stamp Act was repealed and the 
Sugar Act amended (A20) ••••••••••• ~. 
The British government declared the 
Colonies to be in a state of 
rebellion, prohibited trade with 
the Colonies, and began to hire 
German soldiers to help put down 
the rebellion (A47) ••••••••••••••••• 
The increasingly hostile attitude 
of the British government and the 
spread of armed warfare between 
British and Patriot troops caused 
increasing numbers of colonists to 
accept the desirability of complete 
independence (A50) ••••• ~············ 
British soldiers, transferred to 
Boston to maintain order, fired 
upon the colonists and killed or 
wounded several in the "Boston 
Means ox Jury Ratings 
t:o.1..1.ege Teacn- General 
Pro- ers Educa-
fessors tors 
2.4 2.4 2.2 
2.3 2.2 2.,4 
2.4 2 .. 3 
Massacre" (A26) • • • • • • • • • • • • • .. • .. .. • • • • *2. 2 2.4 2.3 
As the war progressed, more and 
more Americans came to desire 
independence (B3) ................... . 
The Second Continental Congress 
voted to end all trade with 
2.3 2.2 
England (A42) ••••••••••••••••••••••• *2.4* **2.0* 
The skill and courage of several 
famous naval captains such as John 
Paul Jones helped to establish the 
tradition of the young American 
navy (B20).......................... 2.2 2.2 
(continued on the next page) 
2.3 
2.2 
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Concepts 
tl) 
Two brilliant victories by 
Washingtonts troops at Trenton 
and Princeton restored the hopes 
of thousands of Americans (BlO) •• ~. 
It was difficult to maintain an 
effective American army because 
the men were usually poorly fed, 
clothed, and paid (B8) ••••••••••••• 
The Navigation Acts (1760 and 
1763) were planned to give Englisn 
merchants almost complete monopoly 
over colonial trade (Al4).~.~·~···· 
In 1763 Prime Minister Grenville 
launched a vigorous program of 
tighter English control over the 
American colonies (Al6) •••••••••••• 
The fight at Lexington and Concord 
inflamed the war spirit of the 
people of the American colonies 
(A38) •• • ............................ .. 
Skilled workers and laborers 
joined societies known as "Sons of 
Liberty", which employed violence 
and held demonstrations to prevent 
the stamp tax from going into 
effect (A21) ••••••••••••••••••••••• 
In a series of battles along the 
frontier, George Rogers Clark saved 
the frontier settlements of 
Kentucky and won a firm hold on a 
large part of the territory north 
Means of Jury Ratings 
College Teacl:i- General 
Pro- ers Educa-
fessors tors 
2.2 2.2 2.2 
2.2 2.2 2 .. 1 
2.4 **2.0 
2.1 2.2 2.2 
2.2 **2.0 
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Concepts 
tl) 
of the Ohio River (Bl7) •••••••••••• 
News of Concord and Lexington in 
Great Britain made the government 
more determined to stamp out the 
spirit of rebellion in 
America (A40) •••••••••••••••••••••• 
Some of the citizens of other 
nations came to America to fight 
in the revolutionary army (B7) ••••• 
The new nation was faced with the 
task of defending itself against 
the greatest power of that day (Bl) 
Business losses in England caused 
British merchants to secure the 
repeal of the Stamp Act and a 
reduction of the tariffs (1766) 
{A22) • • • • o • • .o • • o • • ~ • o • • • o • .a .o o o e • • • • 
Although British victories in New 
York and New Jersey weakened the 
Patriots, brilliant military man-
euvers of General Washington saved 
the American army in the retreat 
from New York into Pennsylvania 
(B9) ••••••••••••••••••••••••••••••• 
The colonists again started to 
boycott English goods in protest 
against the new T<>wnshend:Acts 
(A24) •••••••••••••••••••••••••••••• 
some of the steps taken by 
Parliament to exercise closer 
Means o:r Jury RatJ.ngs 
College Teacli- Genera--r 
Pro- ers Educa~ 
fessors tors 
2.1 2.2 2.1 
2.1 2.2 
*2.0 *2.4 2.,0 
2.1 2 .. 2 
2 .. 4 *2.0 
2.2 2 .. 1 
2.2 2.2 2.,0 
(continued on the next page) 
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Concepts 
(.l) 
control over colonial industry 
and trade benefited the colonies 
through bou~ties, assured markets, 
more colonial shipbuilding, and 
military and naval protection (A9). 
In 1777 the British planned a 
threefold campaign to split the 
Colonies into two groups (Bll) ••••• 
.. 
Benedict Arnold, who had fought 
brilliantly in the Quebec expedi-
tion and at Saratoga, turned 
traitor and tried unsuccessfully 
to turn over West Point and the 
control of the Hudson River to the 
British (B23) ••••••••••••••• ~······ 
Almost every one of Grenville~s 
measures aroused strong protests 
from the colonists (Al7).~········· 
Privateers--armed ships, privately 
owned but licensed by the govern-
ment to make war on enemy ships--
commissioned by Congress or by the 
states were of tremendous help to 
the American cause through their 
raids on British merchant 
shipping (B18) •••••• ~····~········· 
~As British exports to the American 
colonies practically ceased, 
English merchants and manufacturers 
flooded Parliament with petitions 
to repeal the Intolerable 
Acts (A32) ................... •.•••••• 
Means o:r Jury RatJ.ngs 
Co.LLege Teach- uenera.L 
Pro- ers Educa-
fessors tors 
*2.4** 
2.2 2.2 1.9 
2.1 2.0 2.,.1 
2.2 2.1 **1.8 
2.0 2.1 2.0 
2.1 2.1 2.0 
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Pro- ers Educa-
fessors tors 
\l) T2J l\:SJ {4) 
The defeat of the French in North 
America brought increased burdens 
of empire to Great Britain (A6)..... 2.2 
In the Battle of Bunker Hill the 
British troops forced the Patriots 
to retreat only after the latter 
had fought courageously and had 
inflicted heavy losses on the 
British (A48) ••••••••••••••••••••••• *1.8 
The Boston Massacre left deep 
scars (A27) ••••••••••••••• ·-········ 1.9 
After three wars before the middle 
of the 18th cen~ury, neither the 
French nor the British had won 
supremacy in North America (Al)..... 2.1 
Because the cost of enforcing the 
Townshend Acts was greater than the 
revenue collected, all of the 
duties were removed except the one 
on tea (A28)........................ 1.9 
As the war grew more bitter and 
passions were inflamed, the 
Loyalists who remained in the 
colonies were treated harshly (B5).. 2.1 
Thousands of Loyalists migrated to 
Canada or joined the British 
armies (B4) ••••••••••••••••••••••••• *2.2* 
In June of 1775 the Colonial forces 
around Boston were taken into the 
service of the Continental 
(continued on the next page) 
2.0 *1.8 
2.2 2.1 
2.2 2.0 
2.0 1.8 
1.9 2.0 
*2.0 **1.8 
1.9* **1.7* 
Table 1. (continued) 
Concepts 
~.l) 
Congress {A45) ••••••••••••••••••••• 
The regulations of the Navigation 
Acts and the Molasses Act were 
evaded by widespread 
smuggling (A15) ..................... .. 
In 1778 the British shifted their 
major attack from the middle states 
to the South (B21) ••••••••••••••••• 
The Molasses Act of 1733 was 
intended to break up the profitable 
trade between the American colonies 
and the non-English West Indies by 
placing high duties on imports of 
sugar and molasses from these 
islands (Al3)·~·················~·· 
Laborers and small shopkeepers in 
the larger towns resorted to mob 
action in protest against the 
Townshend Acts (A25) ••••••••••••••• 
Instead of proceeding up the 
Hudson River according to plan, 
Howe sailed to capture Philadel-
phia (Bl2)•••••••4•••••••••••••••o• 
Thousands of armed New Englanders 
gathered just outside Boston and 
shut up General Gage's army inside 
the city (A39) ................. ~···· 
The armed vessels commissioned by 
the Congress were too few and often 
t0o small to be effective against 
Means o:t Jury Rat~ngs 
CoLLege Teach- Genera--r 
Pro- ers Educa~ 
fessors tors 
1.9 1 ... 9 1.9 
2,.1 **1. 7 
2.0 2.0 1.7 
2.0 1,.9 1.7 
2.0 1.8 1.8 
*2.0 1.6 1.7 
1.7 1.7 1.8 
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Concepts 
the mighty British navy (Bl9).~···~ 
The Canadians failed to rally to 
the Colonial cause (A49) ••••••••••• 
In Georgia and South Carolina the 
British at first won victories, 
but their successes were checked by 
American troops in North 
Carolina (B22) •••••••••••• $······•~ 
The advance of St. Leger across 
upper New York was stopped by a 
bloody battle at Oriskany (B13) •••• 
IV. THE GROWTH OF AMERICAN 
DEMOCRATIC INSTITUTIONS 
Among other things the Bill of 
Rights guarantees to American 
citizens freedom of religion, of 
speech, and of the press; the 
right of assembly; freedom from 
unwarrented search; fair and im-
partial trial by jury; protection 
of life, liberty, and property; and 
protection from cruel and unusual 
punishment (C22) •••••••• ~·········~ 
The Constitution established a 
form of government which has met 
the needs of the United States 
amazingly well (C) ••••• , •••••• 4•••• 
During the Colonial Period, the 
transplanted English form of 
Means of Jury Ratings 
co~.lege Teach- venera~ 
Pro- ers Educa-
fessors tors 
~~) ~;j) { 4) 
1.8 1 .. 8 *L6 
1.8 1.6 
1.8 L.6 *1,.6 
1.8 
2.8 *3,.0 
3.0 2.9 3.0 
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Means ot Jury Ratings 
co11ege Teacn- General 
Pro- ers Educa-
fessors tors 
government, coupled with loose con-
trol by the mother country and the 
influence of an unsettled continent 
encouraged the beginning of self-
government and nourished a spirit 
of independence (A)................. 3~0 
The Constitutional Convention 
adopted the idea of a strong 
central government, and the 
division of its powers among a 
legislative, a judicial, and an 
executive branch (C6)............... 3.0 
The fact that the Constitution did 
not offer full protection of 
individual liberties led, shortly 
after its adoption, to the addition 
of ten amendments, known as the Bill 
of Rights (C21) ••••••••••••••••• ~... 2.8 
The Declaration of Independence is 
one of the vital documents of 
history because it described a new 
kind of liberty and applied that 
liberty to conditions in America 
(A30)••••••••••e•••••••••••••••••••• 2.8 
The Constitution may be altered by 
the addition of amendments (C20) •••• *2.8 
Throughout most of our national 
existence, two strong political 
parties have vied for control of 
our federal and state govern-
ments (D)........................... 2.8 
(continued on the next page) 
2.9 2.8 
2,.8 2.9 
*3.0 
2,.8 
2.9 2.8 
2.8 2.,7 
Table 1. (continued) 
Concepts 
The Consti tut'ion is the supreme law 
of the land, in that all other laws 
(national, state, and local and 
all judges have to abide by its 
provisions (C32) ••••••• ~··········· 
Jeffersonian democracy sought to 
achieve for a larger group of 
citizens a voice in the control of 
the national government (E) •••••••• 
On July 4, 1776, the Declaration 
of Independence was adopted by the 
Second Continental Congress (A29)~. 
The Articles of Confederation held 
the country together until it was 
evident that a closer union was 
necessary (B) •• ~···········~······· 
The Bill of Rights has become one 
of the foundation stones of our 
American way of life (C23) ••••••••• 
The executive branch, with the 
President at its head, was 
established to carry out the 
powers entrusted to the federal 
government (Cl2} •• ~·····~·~·4~····· 
The judicial branch of the govern-
ment consists of the Supreme Court, 
created by the Constitution, and 
lower courts established by 
Congress (Cl4) •••• ~················· 
Means o:t Jury RatJ.ngs 
\;O.l.lege Teacn- General 
Pro- ers Educa-
fessors tors 
2.8 2.8 2 .. 8 
2.8 2.8 2.7 
2.7 2.8 2.8 
2 .. 8 2.,8 2.8 
2.6 2.8 
2 .. 7 2,.8 2.8 
2 .. 6 2.8 *2 .. 8 
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Concepts 
(.l) 
Within the range of certain 
powers enumerated in the Constitu-
tion, the national government is . 
supreme (Cl7) ••• ~·········•••••••'• 
Under the leadership of Chief 
Justice Marshall, the federal 
government was strengthened at 
the expense of the states by a 
broad interpretation of the 
Constitution in several important 
Means o:t Jury H.atl.ngs 
College Teach- General 
Pro- ers Educa-
fessors tors 
(.~)_ (.~) (. 4) 
2.8 *2.8 **2 .. 6 
decisions (C30) ••• A •••••••••••••••• , *3.0* 2.7* **2.6* 
The frontier was Americafs first 
melting pot. All found the same 
dangers. All had equal opportun-
ities. Differences in nationality, 
religion, and social position were 
of little importance {Fl) •••••••••• 
The Mayflower Compact contained the 
basic idea of American democracy--
that government depends for its 
authority upon the will of the 
people (A6) •••• ~······~-o•••••••ft•• 
The New England town meeting, 
where local problems were settled 
and representatives were elected 
to the colonial assembly, was an 
example of pure and direct 
democracy in America (AlO) ••••••••• 
The "elastic clause" in the Con-
stitution gave Congress the 
authority to " •••• make all laws 
which shall b~ necessary and proper 
2.8 
2.8 
2.6 
(continued on the next page) 
2,.8 2.6 
2.8 
2.8 2,.7 
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TlJ 
for carrying into execution the 
foregoing enumerated powers and all 
other powers vested by this Con-
stitution in the government of the 
Means of Jury Ratings 
College Teac:n:- -G-enera""! 
Pro- ers Educa-
fessors tors 
United States ..... " (Cl5)*.............. 2.8* **2.9* **2..,5 
The Jacksonian era was one of the 
periods of American history most 
fruitful in democratic advances (F). 2.8* **2 .. 8* **2.4* 
Since the War between the States, 
there has been considerable prog-
ress in reforming government and 
bringing it directly under the 
control of the public (G) ••••••• ~··· 2.7 *2.8 2.6 
National laws are made by Congress, 
which is composed of the Senate and 
the House of Representatives (CS) .... *2.6 2.8 2.7 
Many important powers were retained 
by the states--all those not 
specifically delegated by the Con-
stitution to the national govern-
ment nor prohibited by the Consti-
tution to the states (CIS) ••• ~·····• 2.8 2.6 2.6 
By ruling in the Marbury v, Madison 
case that a law of Congress was 
unconstitutional, the Supreme Court 
assumed a power which it has exer-
cised ever since (C31).............. 2.8 2 .. 6 *2.6 
Dissatisfaction with conditions 
under the Articles of Confederation 
finally led to the adoption of the 
Constitution (BlO) •••••••••••••• ~··· 2.6 2.7 2.6 
(continued on the next page) 
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Concepts 
~.1) 
The powers of the national govern-
ment under the Constitution have 
expanded through liberal Supreme 
Court interpretations of what was 
"necessary and proper" action to 
carry out the enumerated powers of 
the Constitution (C16) ••••••••••••• 
The Republican party was organized 
in the 1850~s by northern Whigs, 
anti-Nebraska Democrats, and Free-
Boilers to resist the extension of 
slavery (D23) ••••••••• ~·••4•~·~···· 
The Republican party favored the 
barring of slavery from the 
territories, protective tariffs, 
free homesteads in the West, and 
internal improvements at public 
expense--all contrary to the 
interests of the South (D26) •••• ~•· 
The Stamp Act Congress stated that 
since the colonists could not be 
represented in Parliament, they 
should not be taxed without the 
consent of their own assemblies 
(A27) •••••• ~··••••··~···•••••••~••• 
The Democratic party, under the 
leadership of Franklin D. Roosevelt, 
won an overwhelming victory in the 
elections of 1932 chiefly because 
the voters placed the blame for the 
great depression of 1929 on the 
Republican party (D42) ••••.•••••••• 
.Means o:r Jury .tta 1angs 
L:o.L.Lege T~acn- General 
Pro- ers Educa-
fessors tors 
2.7 2.6 2.6 
2 .. 8 2.6 2.6 
2.8 2.6 
2.6 2.8 2,.6 
2.7 *2.7 *2.4 
(continued on the next page) 
Table 1. (continued) 
Concepts 
{l) 
The division of power between the 
three branches of the government 
was intended to make the govern-
ment efficient and to protect its 
citizens from tyranny (C7) •••••• ~·· 
A long struggle by women for full 
political equality with men result-
ed in the ratification of the 
Nineteenth Amendment to the Con-
stitution to extend the vote to 
women (Gl) •.. ~···e•••••·····~·····~ 
The harsh Republican reconstruction 
program resulted in the Democratic 
Party's becoming the dominant 
political party in the South (D30). 
Jeffersonian democracy believed in 
as little as possible interference 
in the affairs of men by the 
national government, and that the 
national governmentts activities 
should be confined to those things 
which the state governments could 
not very well do (E5) •••••• ~······· 
Each state elects two members of 
the United States Senate (C9) •••••• 
Jefferson believed that the common 
man should be given the opportunity 
through education and training to 
fit himself to take part in the 
gQyernment (E4) •••••••••••••••••••• 
Means o:r Jury .tta't1ngs 
l:O.L.Lege Teacn- tieneral 
Pro- ers Educa-
fessors tors 
2.6 2.6 2 .. 7 
2.6 2.6 2.6 
2.7 2.7 2.4 
2.6 2.6 2.6 
2.6 2.6 
(continued on the next page) 
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Table 1. (continued) 
Means ox Jury Ratings 
Concepts . CoLLege Teach- General 
Pro- ers Educa-
fessors tors 
{l) 
Members of the House of Represen~ 
tatives are apportioned among the 
states according to population (ClO) 2.6 
Colonial suffrage was limited to 
adult males who met certain property 
qualifications and--in som~ 
colonies--certain religious 
qualifications (Al4).~·········~~··· 2.6 
Under the Articles of Confederation 
each state kept its sovereignty and 
independence as well as all powers 
not specifically granted to the 
central government (B4)............. 2.7 
The First Continental Congress drew 
up a declaration of rights and 
grievances which asserted that the 
colonists had exclusive power of 
legislation concerning colonial 
taxation and internal affairs (A28). 2.6 
The Articles of Confederation 
proved inadequate because the 
central government lacked several 
essential powers (B6) ••• ~·····~····· 2~6 
Certain powers, such as levying 
taxes, are exercised by both the 
federal and the state governments 
as long as there is no conflict 
between state and national govern-
ments (Cl9) •••••. ~~·····•··········· *2.4 
Partly because of a division in the 
(continued on the next page) 
2.5 2.6 
2.6 *2 .. 4 
2.5 2.4 
2 .. 6 
2.6 
2.6 2.6 
Table 1. (continued) 
Concepts 
.M.eans o:t Jury .Ha'tl.ngs 
ColJ.ege Teach- General 
Pro- ers Educa-
fessors tors 
ll) 
Democratic Party into two factions, 
the Republican Abraham Lincoln was 
elected President in 1860 on a 
platform opposing slavery in the 
territories (D27).~·······-········· 2.5 
The new government under the Con-
stitution was launched in 1789 with 
George Washington as President (C26) 2.6 
Theodore Roosevelt~s succession to 
Presidency at McKinley 1 s death 
marked the beginning of the Pro-
gressive Era, which aimed to 
restore to the voters themselves 
political power which had been 
assumed by large corporations (D37). 2.6 
In 1789 the various state govern-
ments excluded approximately five-
sixths of the adult males from 
voting and a larger proportion 
from officeholding by requiring 
certain religious beliefs or the 
possession of property in land or 
money (E3) •.•••••.•• o•••···~···-••o• 2.6 
The Constitution was based largely 
on three elements: (1) British 
theories and customs; (2) colonial 
ways of doing things; and (3) the 
experiences of the states (C5)~····• *2.6 
The Continental Congress had little 
real power--it could only ask the 
state governments for men, money, 
and supplies (A32).................. 2.6 
(continued on the next page) 
2.6 2.5 
2 .. 4 2 .• 5 
*2.4 
**2.6 *2.2 
2 .. 4 
2.5 
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Concepts 
Means of Jury RatJ.ngs 
t;o.l.lege T~acn- General 
Pro- ers Educa-
fessors tors 
\1)_ 
The President is elected for a 
four-year term by an electoral 
college, which consists of a group 
of electors chosen by the voters 
of each state and equal to the 
number of representatives and 
senators for that state (Cl3) •••••• ~ 2.5 
Out of the hardships of frontier 
living grew a feeling of equality 
among men that led the frontier 
states to adopt suffrage laws 
more liberal than those in most of 
the eastern states (F2) •• ~~···•····~ 2.4 
In theory, Jeffersonian democracy 
meant the use of political power 
by the majority of American 
citizens (E2) ••••••••••••• ~·•••••••• 2.6 
Lincoln emerged from the Lincoln-
Douglas debates concerning slavery 
in the United States territories 
during the senatorial campaign of 
1858 a national figure and a 
promising candidate for the presi-
dential nomination in 1860 (D25) •••• *2.4 
One of the chief single weaknesses 
of the Articles of Confederation 
was the fact that Congress could 
raise money only by asking the 
states for it (B7).................. 2.5 
Hamilton's policies, during Wash-
ington1s first administration, 
divided the country into two 
(continued on the next page) 
2,.5 2.4 
2.6 2.4 
2 .• 4 
2,.4 
2.4 2.4 
Table 1. (continued) 
Concepts 
(1) 
political parties, each shaping its 
politics according to its social 
standing or economic interests (Dl). 
Representative government in 
America began in 1619 in Virginia 
when representatives chosen by the 
settlers met as the House of Bur-
gesses with the Governor and a 
group of councilors appointed by 
the London Company (A2) ••••••••••••• 
A provision in the charter granted 
by King James I to the London and 
Plymouth Companies for the settle- · 
ment of "Virginia" guaranteed to 
the English colonists the same 
rights and privileges accorded 
Englishmen living in England (Al) ••• 
The new Constitution was evolved 
only after lengthy debate and many 
compromises (C4) •••••••••••••••••••• 
The Pendleton Civil-Service Act 
provided in the 1880~s for a com-
mission to classify the grades of 
the federal civil service and to 
Means o:t: Jury Rat1ngs 
Co.L.Lege Teach-IGeneraT 
Pro- ers Educa-
fessors tors 
(2} ~3J (.4) 
2.,4 2.6 2.4 
2,.6 *2.6 **2.2 
2.6 2.4 *2 .. 3 
2 .. 6 2.3 
devise a system of competitive 
examinations for the selection of 
candidates (Gl3) •••••••• ~.~········· *2.4 2.4 
President F. D. Roosevelt broke the 
tradition that no president should 
serve more than two terms, and was 
elected for a third and fourth 
ter1n (D43) -. ...... ,. ...... ., ......... ,. ........ ., 2,.4 
(continued on the next page) 
**2.6 2.2 
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Table 1~ (continued) 
Concepts 
tJ.) 
The Seventeenth Amendment, 
effective in 1913, provides for 
the direct election of senators by 
the voters, instead of by the state 
legislatures (G2) •••••••••••••••••• 
As the movement toward universal 
suffrage made great headway, the 
political power of the common man 
increased (F4) •••• *~·~·~····•····•• 
Despite periodic opposition the 
Merit System has grown until now 
all federal civil service positions 
except those of a policy-making 
character are filled from lists 
created through competitive 
examinations (Gl4) •••••••• ~~······· 
Because they believed that the 
framework of government provided by 
the Articles of Confederation was 
basically inadequate, the delegates 
to the Convention voted to disre-
gard their instructions to revise 
the Articles and instead to draft 
an entirely new Constitution (C2) •• 
Andrew Jackson~s energetic 
personality and his strong belief 
that he spoke for the people 
helped to make stronger the in-
fluence of the presidency in 
national affairs (F9) •••••••••••••• 
Senators are elected for six-year 
terms; members of the House of 
Representatives, for two-year 
terms (Cll) ••• $·············••••••• 
Means o:r Jury RatJ.ngs 
CoJ.J.ege Teach- General 
Pro- ers Educa-
fessors tors 
2.4 2.4 2.4 
2.4 2.4 2.4 
*2.4* **2.6* 2.2* 
2.6 *2.4 **2.2 
2.4 *2.6 2.2 
(continued on the next page) 
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Concepts 
Means of Jury Rat~ngs 
coJ..lege Teach- General 
Pro- ers Educa-
fessors tors 
(1) 
Following the example of the 
front~ersmen, the propertyless 
classes in the eastern states 
demanded and began to receive the 
right to vote and tn hold public 
office (F3) •• ~···•••••••4•••••••••• 2.3 
The Democratic-Republicans believed 
that the people as a whole--not 
just a small privileged part of 
them--were the real source of 
authority and power in the 
nation (D5) •••••• ~··•o••••«•••••••• *2.5 
0 
The people who supported Hamilton~s 
policies, and who wanted a strong 
central government through a loose 
interpretation of the Constitution, 
became known as Federalists (D2).... 2.4 
Partly because of the military 
occupation of the South, the 
Republican Party maintained itself 
in power and elected its candidates 
to the Presidency for 20 years 
after the Civil War (D28) ••••••• ~~·· 2.6 
The most glaring abuses of demo-
cratic government in the United 
States have developed in the 
political corruption in its 
cities (G8) ••• 4••••••••••••••••••••• 2.3 
The Articles of Confederation were 
a plan drawn up by the Second 
Continental Congress for a permanent 
confederation of the states with a 
(continued on the next page) 
2.,4 
2..,2 2.4 
**2.5 
**2.,1 
2_.5 
Table 1. (continued) 
Concepts 
Means oi Jury Rat1ngs 
l;o.u.ege Teacn- uenera.L 
Pro- ers Educa-
fessors tors 
\.L) 
central government (B2)._.,. •••••••• **2.6 
Delegates to the Constitutional 
Convention included many of the 
ablest men in the United States (C3) 2.4 
The direct primary provides an· 
opportun1ty 1n most states for all 
enrolled voters of a party to 
choose the party1 s candidates for 
elective office in a preliminary or 
primary election (G4) ••••••••••••• q **2.2 
The Articles created a Congress 
which nad legal authority to con-
trol foreign affairs, make war and 
peace, borrow money, regulate the 
value of coins,·raise an army, and 
settle disputes among the 
states (B5) ••••••••••• ~···~········ **2.5* 
The Communist Party in the United 
States, although they have nomina-
ted a few candidates for elective 
office, believe that their objec-
tive of the overthrow of capitalism 
can be achieved only by a violent 
revolution (D52) •••••••••••••••••••• 
The Mayflower Compact was drawn up 
by the Pilgrims before landing at 
Plymouth to provide a definite plan 
for governing the settlement (A5) •• 
By the end of the colonial period, 
each of the 13 colonies bad a 
governor, a council which acted as 
2.4 
(continued on the next page) 
2.2 
2,.4 2 .. 3 
2.4 **2.4 
*2.1* 2.4* 
2.4 2.3 
2.4 
Table 1. (continued) 
Concepts 
Means of Jury Ratings 
Co!J.ege Teacn-ru-enera! 
Pro- ers Educa-
fessors tors 
(!) 
adviser to the governor and as the 
upper house of the legislature, and 
a representative assembly (A21) •• ~.. 2.5 
The Anti-Federalists who opposed 
Hamilton~s policies soon became 
know as the Democratic-Republicans 
or simply Republicans under the 
leadership of Thomas Jefferson (D4). 2.4 
After World·War I the era of reform 
came to an end with the emphasis 
under Republican presidents of a 
"return to normalcy" and non-inter-
terence by governmeut with business 
(D40) •.••..••. ,. ....................... 2.5 
"Truman1:s administration was made 
~ifficult by the problems of post~ 
war readjustment and by a disturbing 
split in aims and policies between 
the western powers and Soviet Russia' 
(D46)••••••••••••••••••••••••••••••• 2.4 
During the Revolutionary War the 
American states were thirteen vir-
tually independent republics {A31).. 2.4 
Eastern workers began to use their 
new political strength to improve 
living and working conditions (F5}.. 2.3 
The extension of the right to vote 
produced the organization of politi-
cal machines and the spoils system 
to help the parties win elections 
(F7)••••••A·~·~•• 4 •••••~•••••~··~••• 2.3 
A referendum is the referral of a 
(continued on the next page) 
2.3 2.3 
2.,4 2.3 
2.3 
*2.4 
2.3 2.4 
2.4 2.3 
2.2 
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Concepts 
Means qf Jury Rat~ngs 
IU6ITege Teach-!Uenera.t 
Pro- ers Educa-
fessors tors 
(l) (2) (::$) {4) 
proposal to the voters for accep-
tance or rejection; if accepted, it 
becomes law (G6) •••••••••••• 8••••••• *2.1 
The large body of small farmers, 
skilled workers 1 and small traders 
in the Republican Party won the pre-
sidential election of 1800 and 
Thomas Jefferson became President 
2.4 
(El)ee•••••••••••••••••••••••••••••• *2.3* **2.6* 2.0* 
Profiting by a split in the Republi-
can Party, Democratic Woodrow Wilson 
was elected President in 1912 (D39). 2.4 
The Federalists were a wealthy, in-
fluential, well-organized minority 
of the population who believed in 
government by the well-born, the 
well-educated, and the well-to-do 
(D3) • • •••• • ••••••.••• Cll •• ~ • .- • • • • • • • • • 2. 3 
"Several reform measures were put 
into practice--the direct primary; 
the initiative, referendum, and re-
call .... '' (G3) •••••••••••• ,. ....... 0 .. ~ 2.1 
A rising tide of popular feeling 
swept Thomas Jefferson and the Re-
publicans into office in 1800 (D6) •• *2.6* 
During Roosevelt's later years in 
the Presidency, his foreign policy 
and his conduct of the war were 
generally approved, but his domestic 
policies were met with increasing 
opposition, especially from Congress 
{D44) • • • • ..a • • .., • .., • • • • • e • • • • • .,. • • • • • •· • • • 2 .. 4 
(continued on the next page) 
**2 .. 4 *2.1 
2.4 2.2 
2.4 *2.4 
2.3 *2.1 
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Concepts 
Means oi Jury Ratings 
!College Teach- 1 General 
Pro- ers Educa-
fessors tors 
t,l) 
The inability of the central govern-
ment to work out satisfactory solu-
tions to economic and financial prob 
lems, and the difficulty of nego-
tiating favorable trade arrangements 
with foreign nations, caused a grow-
ing dissatisfaction with the Arti-
cles of Confederation {B8}.......... 2.3 
The First Congress organized the 
Supreme Court and a series of fede-
ral courts (C29).................... 2.2 
The initiative is a device in many 
states by wh1ch a stated percentage 
of the voters may propose a law; it 
is then referred to the state legis-
lature. If this body refuses to pass 
it, it may be referred to the voters 
for a referendum (G5) ••••••••••••••• *2.0 
The New England Confederation in the 
1640's was the first faltering step 
toward a real union among the colo-
nies (Al5).......................... 2.3 
The Republican victory in the elec-
tion of 1896 was a triumph for big 
business and the creditor class be-
cause it allayed the fear of federal 
legislation unfavorable to these 
groups (D36) ............... -............ ,. 2.4 
The Socialist Party in America be-
lieve in public ownership of land, 
utilities, industry, transportation 
and communication facilities, and 
state regulation of the production 
of goods (D50) ••••••••••••••••••• ~ •• 2 .. 3 
(continued on the next page) 
2.3 2.1 
2.3 2.3 
2,.4 *2.4 
*2.4 *2.0 
**2.0 
2.3 2.1 
0•"" 
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Table 1. (continued) 
Concepts 
\l.) 
The rising democratic spirit of the 
nation was also indicated by the 
growing use of conventions instead 
of legislative caucuses to nominate 
candidates for state and national 
Means o:t Jury !!a"tJ.ngs 
L;O.l..l.ege ·1·eacn- u-enera.1. 
Pro- .ers Educa-
fessors tors 
offices (F6) ••••••••• ~···••••••••••• 2.2 *2 .. 4 2.1 
The recall is a device by which on 
petition by a certain percentage of 
the voters a special election must 
be held to determine whether an 
official should complete his term 
or be replaced by another (G7) •••••• **2.0 
Executive departments to assist the 
President, each headed by a Secre-
tary, were created by the First 
Congress (C27) •••••••••••••••••••••• 
The break-up of the Whig Party into 
northern and southern factions paved 
the way for a new political party 
firmly opposed to the extension of 
slavery (D22) ••••••••••••••••••••••• 
. 
James Otis protested against British 
abuse of the right to search private 
property through "writs of assis-
tance", which permitted the holder 
to enter any place he pleased and 
search for smuggled goods (A22) ••••• 
Colonial governors and elected 
assemblies repeatedly disagreed 
violently on questions of taxation, 
defense, authority of judges, issu-
ance of paper money, and enforce- · 
ment of trade laws (A23) •••••••••••• 
2.2 
2.4 
2.2 
2.4 
(continued on the next page) 
2.4 
2.2 2.2 
2.2 *2.0 
2.2 *2.0 
Table 1~ (continued) 
Concepts 
~l)_ 
The Democratic-Republicans believed 
that the Federalist policies helped 
the mercantile and manufacturing 
interests of the North at the ex-
pense of the agricultural South and 
Means o:t .Jury .H.a 1angs 
!College Teach- 1 General 
Pro- ers Educa-
fessors tors 
the frontier regions (D6)........... 2.3 2.2 2.1 
From the time of the administration 
of President Jackson until the 
1880's, it was the custom to bestow 
the great number of positions in the 
executive department of the govern-
ment upon persons who had worked 
hard for the success of the party in 
office, often regardless of their 
qualifications for the positions 
(Gl2)............................... 2.2 2.2 2.1 
The Hatch Act of 1939 limited the 
political activities of federal em-
ployees and provided punishment for 
anyone who used political pressure 
on federal job holders (Gl5) •••••••• *2.1 2.4 2.2 
The Albany Plan of Union was a 
scheme proposed in 1754 by repre-
sentatives of several northern colo-
nies for political organization of 
the colonies for defense (A25)...... 2.4* **2.2* **1.9* 
The Virginia bicameral legislature, 
with one body elected by the colo-
nists, became a model for other 
English colonial governments (A3)... 2.0 2.2 2.3 
The 1920's were characterized by 
comparatively widespread disregard 
and violation of the law as 
(continued on the next page) 
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Table 1. (continued) 
Concepts 
(1) 
evidenced by the operations of boot-
leggers and racketeers, and the fre-
quent failure of the courts to con-
vict and punish criminals (D41) ••••• 
Another attempt to contribute to 
better city government is the city-
manager plan, whereby a city manager 
who has no political connections but 
who is an expert in municipal opera-
tion is employed to administer the 
affairs of the city, but is respon-
sible to the council or commission 
{GlO) e.,. • • e • • • • o • • • • • eo • • • • ill a • • • • • • • e 
During the Revolutionary WaF, the 
Second Continental Congress, witheut 
formal authority to act as a central 
government, assumed the job of di-
re£ting the colonies in their resis-
Means of Jury Eat~ngs 
vO.L.Lege 'l'eacn- ~,ienera.L 
Pro- ers Educa-
fessors tors 
2.2 2 .. 0 
2.2 2.0 2.,.3 
tance to Great Britain (Bl)......... 2.2 2.2 2 .. 1 
The deep splits in both parties in 
the voting in Congress on the issue 
of slavery in new states serieusly 
shook the Democratic Party and 
wrecked the Whig Party (B21) ..... ·•••• *2. 3 
The populist Party demanded an in-
creased supply of money, a federal 
income tax, and government owner-
ship of railroads and telegraph and 
1.9 2.1 
telephone lines (D33) ••••••••••••••• *2.5%* **2.2** **1.6** 
In a bitter campaign in 1828, Demo-
cratic Andrew Jackson was elected 
President by the West and the South 
chiefly in the hope that he might 
(continued on the next page) 
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Concept~ 
Means o:r Jury Rat1ngs 
~..~ollege Teacn-1uenera! 
Pro- .ers Educa-
fessors tors 
t 
be able to s0lve the tariff problems 
of those areas (Dll) ••••••••• ~~······ 2.2 
The Federalists gradually disappeared 
as a political party partly because 
the Republicans adopted many of their 
principles and partly because of ac-
tions of their leaders which cliscre-
dit~d the party in the eyes of the 
nation as a whole (D9) •••• ~·····••··· 2.3 
Although Jefferson was a firm be-
liever in government by the people, 
he made only moderate changes in 
government policies (E6) ••••••• ~····· 2.2 
"Hard times in the late 1880~s 
caused serious unrest in the West 
and South and led to the organiza-
2.2 2 .. 0 
2,.G 2.0 
*2.2 **1 .. 9 
tion of the Populist Part~' (D32) •••• *2.4** *2~1** **1.7** 
. . 
Representative government began in 
Massachusetts soon after the found-
ing of the colony when the General 
Court, including the governor 1 his 
assistants~ and representatives of 
the freemen, met regularly to attend 
to the public-affairs of the colony 
(A7)•••••·••••••-•••••••••••••••••••• 2.2 
By the end of the first administra-
tion, the meetings of the secretarie~ 
of the executive departments became 
known as "cabinet councils", and in 
this way the President's cabinet was 
established (C28) ••• ~·············~·· 2.2 
After a sharp struggle in many 
(continued 0n the next page) 
2.1 2_.0 
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Concepts 
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!CO.l.lege Teacn-·Genera.l 
Pro- ers Educa-
fessors tors 
states, the Constitution was 
approved by the thirteen states(C25) 
Roosevelt's death, shortly after the 
beginning of his fourth term, placed 
Harry Truman in the Presidency (D45) 
The Democrats finally were returned 
2.1 
to power with the election of their 
candidate, Grover Cleveland, to the 
Presidency in 1884 (031)............ 2.2 
Baconts rebellion demonstrated the 
unwillingness of frontier settlers 
in Virginia to submit to a corrupt 
colonial government which took 
little notive of their problems (A4) 2.1 
The Free-Soil Party opposed the ex-
tension of slavery into the new 
territories (Dl8)••••••••••••o•••••• *2.3 
The second administration of Presi-
dent Grant was a period during which 
graft and corruption in public life 
were widespread (D29) ••••••••• ~··•A• 
Jackson believed that political 
offices should be "passed around" in 
order to give as many as possibl~ a 
share in government (F8)o••••••••••• *1.9 
Under the leadership of Henry Clay, 
the majority of Whig leaders in 
Congress wanted high protective ta-
riffs and a national bank to keep 
the currency on a sound basis (Dl4). 
The Twentieth Amendment to the Con-
2,.2 
(continued on the next page) 
*2.2 1 .. 9 
*2 .. 1* **1.8* 
2.0 
-*2.0 
2.1 2.0 
2.0 *1 .. 9 
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2.0 2.0 
Table 1. (continued) 
Concepts 
stitution, ratified in 1933, shor-
tened the period between the elec-
tion of Congress and the President 
and the beginning of their terms of 
office (Gll) ••••••••••••••••••••••• ~ 
Dissension over the presidential 
election of 1824 resulted in a 
splitting of the Republican Party 
into the National Republicans and 
the Democratic-Republicans or Demo-
crats (DlO) ••• ~····················· 
The first written constitution for 
the government of·a commonwealth was 
the uFundamental Orders of Connecti-
cut," prepared in 1639 by represen-
tatives of the three Connecticut 
towns (A8) •••••• 4~···••••••••••••••• 
"The 'Fundamental Orders of Connec-
ticutt proclaimed the idea of go-
vernment by the people above the 
wishes of the ruler." (A9) •••••••••• 
The Albany Plan failed because the 
British and the colonists them-
selves were reluctant to delegate to 
a central colonial authority so much 
power (A26) .•.••••••••.• *•••4••••··· 
Within a few years the Populist 
Party merged with the Democratic 
Party when the latter adopted their 
chief issue--the free coinage of 
silver (D34) •••••••••••••••••••••••• 
.Means o:r Jury ~atJ.ngs 
!College Teach-lueneral 
Pro- ers Educa-
fessors tors 
2.0 2.,2 1.9 
2 .. 2 1.9 
2.1 1 .. 8 
2.1 2 .. 0 1.9 
2.2 
2.2 2.0 **1.8 
In the South, where colonists were 
(continued on the next page) 
Table 1. (continued) 
Concepts 
tl) 
scattered on large plantations, the 
unit of local government was the 
Means o:r Jury Rat1.ngs 
College Teach~ General 
Pro- ers Educa-
fessors tors 
county or parish (All) ••••••••••• o~· *2.2 1.9 2.0 
An important reform in city govern-
ment is the widely used commission 
plan by which several commissioners, 
each to direct one department of the 
city government, are elected for a 
definite term without regard to 
party connections (G9).............. 2.0 
The Whig Party was an organization 
of several political groups bound 
together during Andrew Jackson's 
second administration by hostility 
to Jackson and his policies (Dl3) ••• **2.4** 
The extent of the dissatisfaction 
with the tax and currency laws was 
shown by Shay's Rebellion in Massa-
chusetts (B9) ••••••••••••••••••••••• 
The New England Confederation was 
formed because of a common fear by 
the New England colonies of hostile 
Indians, Dutch, and French in neigh-
boring areas (Al6) ••••• ~············ 
Patrick Henry in a trial known as 
the "Parson's Cause" protested the 
setting aside of colonial laws by 
the British government (A24) •••••••• 
Taft 9 s stand on the tariff and other 
events of his administration which 
seemed to ally him with the conser-
vative Republicans caused dissatis-
2.1 
2.0 
2.0 
(continued on the next page) 
*1.8 2.2 
1 .. 9** **1 .. 7** 
*1.7 
291 1.9 
**2 .. 1 *1.7 
Table 1. (continued) 
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Means OI Jury a-c1ngs 
co.L.Lege Teacn-juenera.L 
Pro- ers Educa-
fessors tors 
\ .l) 
faction which resulted in the forma-
tion of the Progressive Party (D38). 2.0 
The delegates at Philadelphia provi-
ded that the new Constitution would 
become effective as soon as nine 
states ratified it (C24).~·········· 2.0 
The Jacksonian era ended when the 
Whigs secured the election of 
William Henry Harrison as President 
by blaming the country's ~conomic 
troubles on the Democratic Party in 
a vigorous campaign (Dl2)~·A···~···· 1.9 
' 
Although the Socialists have been 
active politically since 1900, they 
have won but few elective offices 
and seldom have had any real politi-
cal power (D51) •• ~···~····•••••••••• *2.2 
Dissatisfaction with the way the 
Whigs and the Democrats both dogded 
the slavery question in the presi-
dential election of 1848 led to the 
formation of the Free-Soil Party 
(Dl7) ••••••••••••••••••••••••••••••• *2.2* 
In the election of 1856 the new 
Republican Party showed surprising 
strength against the successful 
Democratic presidential nominee, 
Buchanan (D24) •••••••••••••••••••••• 
Hostility by native-born Americans 
to the growing number of immigrants 
resulted in the formation of the 
American or "Know-Nothingtt Party 
2.~0 
(continued on the next page) 
**2,.1 *1.7 
2.0 1. 9 
1.8 **1.7 
.. 
1.8* **1.6* 
1.,9 
Table 1~ (continued) 
Concepts 
• 
(.1) 
during the middle of the 19th cen-
Means ox Jury Ratings 
ICOJ.l.ege Teacn- .ueneral 
Pro- .ers Educa-
fessors tors 
tury (D20) •.•••••••••••••• ~········· **2.3** 1.8** **1.6** 
The Articles of Confederation became 
effective in 1781, when ratification 
by the states had been completed(B3) 
The Panic of 1837 gave the opponents 
of Jacksonian democracy, the Whigs, 
their opportunity (Dl5) ••••••••••••• 
Despite widespread predictions of 
defeat in the election of 1948, 
Truman waged a courageous campaign 
and won a decisive victory (D47) •••• 
-Preliminary meetings at Mount Vernon 
and Annapolis led to a convention at 
Philadelphia to amend the Articles 
of Confederation to meet better the 
needs of the country (Cl) ••••• a••••• 
In the middle colonies there was a 
mixture of town and ceunty govern-
2.,1 
1.8 
2.0 
1.9 
ment (Al3) •••••••••••••••••••••••••• **2.2* 
Because of the independent attitude 
of the colonists in the latter part 
of the 17th century, the New England 
colonies, New York, and New Jersey 
were united by royal order i~to the 
Dominion of New England. Almost all 
political power was placed in the 
hands of a governor and council 
appointed by the king (Al9) ••••••••• **2.0* 
~ 
In their first trial of strength, 
Federalist John Adams was elected 
(continued on the next page) 
' *1. 7 v 
1.8 1.8 
*1.9 **1.6 
*1.9 1.6 
Table I. (continued) 
Concepts 
Means o:t Jury RatJ.ngs 
.... oJ.Lege ·x~acn- llieneraJ. 
Pro- ers Educa-
fessors tors 
\l) 
President in 1796, but the Republi-
cans gained control of the House of 
Representatives (D7)................ 1.9 
The New England Confederation fell 
apart because of resentment by the 
smaller colonies toward the over-
bearing attitude of Massachusetts 
(Al8) •••••••••••••••••••••••••••••• 4 **1.9 
During the middle of the 1880's and 
the early l890~s a seesaw struggle 
for the control of the Presidency 
developed between the Democratic and 
Republican Parties in which neither 
was able to obtain a clear-cut ad-
vantage (D35)....................... 2.0 
In the South, county officers usu-
ally were appointed by the governor, 
but the voters of the county elected 
~epresentatives to the colonial 
assembly (Al2) ••••••••••••••••• ~···· 1.9 
Because of their failure to undo the 
work of Jackson or to carry out any 
real program of their own, the Whigs 
had won an empty victory by winning 
control of the presidency and of 
Congress from the Democrats in 1840 
(D16) .•••••••••••• ~••••••••••••••••• 1.8 
By splitting the Democratic vote in 
several states in,the presidential 
election of 1848, the Free-Soil 
Party contributed to the election of 
the Whig candidate, Taylor (Dl9) •••• *1.9 
(continued on the next page) 
1 .. 7 
1.8 
1.7 *1.6 
1.7 *1.5 
1.8 1.6 
*1.5 
Table 1. (continued) 
Concepts 
.Means o:t Jury ~"t~ngs 
College Teacn- ueneral 
Pro- .ers Educa-
fessors tors 
Ct.J 
Southern Democrats who opposed Tru-
man's program for promoting civ~l 
rights organized in 1948 the States 
Rights Democrats (Dixiecrats) (D49). 1.8 
-
The chief accomplishment of the New 
England Confederation was its suc-
cess in putting down a fierce Indian 
uprising called King Philipts War 
(Al7}o••o••e•••••~••••~•·~·~••A••••• 1.7 
The Dominion of New England col-
lapsed in a few years because of 
political changes in England and 
because of colonial resentment of 
the royal governor (A20) ••• · •• "'........... *1. 7 
A new Progressive Party in the elec-
tion of 1848 consisted of left wing 
Democrats (D48) ••• ~-~···~·•••••••••• 1.6 
V. THE GROWTH OF THE UNITED STATES 
Gradually, by purchase o~ by seizure 
followed by payment, the United 
States expanded westward to the 
Pacific Ocean, and even acquired 
some outlying territories (A) ••••••• 
The westward movement was a dominant 
force in American life for two and 
a half centuries (B) ••••••• "'•--•••M"' 
In 1803 the United States more than 
doubled its size by purchasing from 
France the Louisiana Territory (Al). 
2.,9 
(continued on the next page) 
1 .. 5 1.7 
1 .. 4 1 .. 5 
1.4 **1.2 
**3 .. 0 **2 .. 7 
2.8 **2,.6 
Table 1. (continued) 
Concepts 
~l) 
The mixture of millions of people of 
foreign speech and customs with our 
native colonial stock has had a 
strong influence upon the cultural 
history of the United States (Cl6) •• 
The merciless way in which the Indi-
~ns were cheated, driven from their 
hunting grounds, and massacred in 
the inevitable occupation of America 
by the white men is an unfortunate 
chapter in American history (D).P••• 
" The building of transcontinental 
railway lines during the decades 
after the Civil War stimulated the 
settling of the West (Bl5) •• P••••·•~ 
Until it was restricted by law in 
recent years, immigration to the 
United States fluctuated according 
to economic and political condi-
tions in Europe and prosperity in 
America (C) ••• ~···•••"'•••~•·~·~··~•P 
Immigration has played an important 
role in the development of modern 
America by providing needed man-
power and skills (Cl5)••••?••?·~··~· 
The Northwest Ordinance established 
generous political principles which 
were later applied to other terri-
tories and to the admission of new 
states (B2)······-~··•·•····~A•••••• 
Through the Mexican War, the United 
St~tes acquired New Mexico and upper 
10U 
Means o:t Jury RatJ.ngs 
College Tea_ch- General. 
Pro- .ers Educa-
fessors . tors 
2 .. 7 2.7 2,.8 
2,.6 2.7 
2.,.8 
2.6 
2.,6 2.5 
2,.8 2 .. 6 **2.4 
(continued on the next page) 
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lt,;o~lege Teach- uenera.L 
Pro- ers Educa-
fessors tors 
{1) 
California in return for a cash pay-
ment (A7) .............. ~•••q••••••••• 2.6 
Through the Spanish-American War, 
the United States acquired Puerto 
Rico in the Caribbean Sea and Guam 
and the Philippine Islands in the 
Pacific Ocean (A12).~·······~······· 2.6 
Since the Civil War, American cities 
have increased much more rapidly in 
population than have the rural areas 
{Bl9}••••••• 4 • 9 e•&•••••••••••••••• 9 o *2.7 
Treaties with defeated Indian tribes 
were repeatedly broken by the white 
men during the 18th and 19th centu-
ries as increasing numbers of Ameri-
cans coveted the lands reserved for 
the Indians (D4) •••••••••••••••••••• 
Within 30 years after the Civil War 
the western frontier had vanished as 
millions of Americans carved home-
steads, towns, and states out of the 
wilderness west of the Mississippi 
River (Bl6)~···•··••••••••••••···~·· 
A flood of post-World-War I immigra-
tion led to severe restriction of 
immigration by Congress on a quota 
basis (013) ••••••••••••••••••••••••• 
During the years since the end of 
the Indian wars, Congress has slowly 
taken steps to protect the Indians, 
grant them American citizenship, and 
provide for their welfare (D7) •••••• 
2.5 
2,.5 
2.4 
2 .. 4 
(continued on the next page) 
Eoston University 
Sclloul oi Education 
LibrarY.. 
*2 .. 6 2.4 
2.6 *2.4 
2.4 
2.5 2.5 
*2,.6 2.4 
2.6 2 .. 4 
2,.5 
Table 1. (continued) 
Concepts 
Means of Jury Ratings 
1'-'oJ.J.ege 'l'~ac.n- IGenera.L 
Pro- ers Educa-
fessors tors 
(. J.) 
Despite its policy of isolation dur-
ing most of the 1800's, the United 
States acquired after the Civil War 
such outlying territories as· AlaskaJ 
part of the Samoan Islands, and the 
Hawaiian Islands (All) •••••••••••••• 2,.4 
Farmers were induced to seek new 
homes in the West by the generous 
terms of the Homestead Act for 
acquiring,ownership of public land 
(Bl4) .•.••.•. ~······••·····~··•····· 2.4 
For about 25 years after the Civil 
War, the western Indians fought a 
desperate but losing battle against 
the advancing settlers and the Uni-
ted States army and eventually were 
forced to live on reservations whose 
boundaries were set by the United 
States government (D6)~···~~·~····~~ 2~4 
The westward movement during the 
colonial and later periods was con-
tinuous as men sought adventure, new 
lands, or the freedom of frontier 
life (Bl)*••••••·••••••••••••••••••• 2.4 
The discovery of gold in 1848 in 
California so swelled the population 
of the territory that California was 
quickly admitted to the Union as a 
state (BlO) ••• ~···••»••·····•······· 2.4 
During the twentieth century, "Ne-
groes have been moving from th~ 
agricultural South to the industrial 
cities of the North" (B20)........... 2.5 
(continued on the next page) 
2.,.6 2.4 
2 .. 6 
2..,5 2.4 
2 .. 4 
2 .. 5 2 .. 4 
2 .. 4 *2.3 
Table 1. (continued) 
Concepts 
' 
The exploratory expedition of Lewis 
and Clark across the continent to 
the Pacific Ocean under the authori-
zation of Congress in the early 
1800's gave the United States a 
strong claim to the Oregon territory 
Means o:r Jury Rat1ngs 
! CoLLege Teacn- ueneral 
Pro- ers Educa-
fessors tors 
{~) t~) t 4) 
(A2) ••.•••••••..••••••• 4 ········-··· **2.2* 2.6* **2.4* 
Immigrants came to America for many 
reasons, but most of them came in 
the hope of making a better living 
here (C3) ••••••••••••••••••••••••••• 
After a long, drawn-out debate, 
Texas was annexed in 1845 and ad-
mitted to the Union as a state (A6). 
Armed revolt by American settlers in 
Texas against Mexican restrictions 
resulted in the establishment of an 
independent Texas as the "Lone Star 
Republic" in the 1830's (A5) ........ . 
. 
Generous land policies encouraged 
many to settle in the Northwest 
Territory (B3).~·····p·~-··········-
A remarkable growth in the popula-
tion of the United States during the 
decades after the Civil War resulted 
chiefly from the fact that immi-
grants were coming to America in 
greater numbers than ever before(C6) 
The "wearing out'' of eastern farm 1 
land, the desire.Ior free land and a 
better living, and the wish to have 
"elbow-room" contributed to the 
westward movement of pioneers (B8) •• 
2.4 
2.4 
2.4 
2 .. 4 
(continued on the next page) 
2..,4 
2,.4 
2,.4 2.2 
2,.4 2.,2 
**2 ... 4 *2 .. 0 
2.3 2.2 
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Pro- ers Educa-
fessors tors 
{1.) 
In the early 1900ts the tide of 
immigration reached a peak, with the 
greater numbers coming from southern 
and eastern Europe (C9) ••••••••••••• 
. 
During the first half of the 1800~s, 
most of the immigrants came from the 
British Isles and northern and west-
ern Europe (C4) •• *•••••••••••••••••• 
Spain's inability to keep Florida 
Indians from attacking American ci-
tizens resulted in the cession of 
Florida to the United States in 1819 
Although the English far outnumbered 
the colonists from other lands be-
fore the Revolution, there also were 
present large numbers of Scotch-
Irish, Germans, and people of many 
2.4 
2.3 
other nationalities (C2) ••• ~··••••o• 2.4 
The settlement by the 1840ts of 
large numbers of American pioneers 
in the Oregon Territory jointly held 
by Great Britain and the United 
States resulted in a demand by many 
Americans for the acquisition of the 
entire territory (AS) •••• ~ •••••• ~.... 2.2 
Beginning in the 1850fs unrestricted 
immigration was opposed by patriotic 
societies, organized labor, and some 
political groups (ClO) ••• -.......... 2.3 
The discovery of rich deposits of 
gold and silver in the western hills 
(continued on the next page) 
**2.4 *2.0 
**2.4 
2.4 2.2 
2 .. 2 2.1 
2.1 
2.1 2.2 
Table 1. (continued) 
Concepts 
\.l.) 
and mountains lured thousands of 
fortune hunters, many of whom re-
mained to work in the mines (Bl2) ••• 
Chinese laborers were excluded be-
cause American labor claimed that it 
could not work for the low wages or 
live under the conditions that were 
acceptable to the Chinese coolies 
(Cll) ..•• A•••••••o•••••••~··~~·8••~• 
During the Jacksonian era, state 
governments extended their authority 
over Indian lands within their boun-
daries, and forced large numbers of 
Indians to move west of the Missis-
sippi River (D5) ••••• ~·e•••••••••••• 
The immigration law of 1924 barred 
from admission to the United States 
all Japanese except for certain 
classes of individuals (Cl4)~·····6· 
During the middle of the second half 
of the 19th century the population 
of the West grew rapidly as large 
numbers of ranchers and farmers 
moved in (Bl3) •••••••••••••••••••••• 
In most areas of colonial America, 
savage warfare between the colonists 
and the Indians occurred intermit-
tently as the settlers moved away 
from the coast and occupied the In-
dian hunting grounds (D3) •• ,. ........... ,. ... 
Strained relations with Mexico in-
fluenced the United States to com-
Means of Jury Ratings 
!College Teach- General 
Pro- ers Educa-
fessors tors 
2 .. 1 2.3 2 .. 3 
2.2 2 .. 3 
2.2 2.1 
2.2 
2.2 2.2 2.1 
2.2 2,.0 2.2 
(continued on the next page) 
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Concepts 
tl) 
promise on the Oregon problem by 
accepting in the mid-1840's an ex-
tension of the 49th parallel to the 
Pacific as the permanent boundary· 
between·the United States and Canada 
(A9)~·················,··~·~···•···~ 
At the close of the Civil War the 
vast western country between the 
Mississippi River and California was 
a wilderness populated chiefly by 
Indians (Bll) •••• ~······~·····~·~··· 
During the 1900ts the South, and 
especially the Far West have had a 
greater gain in population than the 
North and Mid-West (Bl9) ••• A~··-···· 
Since World War I, there has been a 
rapid increase in the population of 
the western coasta,l states (B22) ...... 
After the War of 1812 the movement 
of people westward across the Appa-
lacliian Mountains greatly increased 
(B6) •••••••••••••• ~····~···••••••••• 
The immigration policy of the United 
States was tightened toward the end 
of the 19th century by the exclusion 
of objectionable persons (Cl2) •••••• 
Early in the 19th century, American 
settlers, chiefly from the southern 
states, began to move into the huge 
Mexican territory of Texas (B9) ••••• 
At the time of its discovery by 
Means o:r Jury RatJ.ngs 
College Teacn- ueneral 
Pro- ers Educa-
fessors tors 
2.1 2.1 
2,.2 2 .. 2 2.0 
2.0 2.,1 2.2 
2.1 2.,.2 2.0 
2.,1 2.2 2.0 
2 .. 0 2.1 2.1 
2.1 2,..0 2.0 
(continue~ on the next page) 
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Pro- ers Educa-
fessors tors 
Europeans, the New World was a land 
where primitive nature was disturbed 
only by the wanderings of sparse 
Indian tribes (Dl).................. 1.9 
Defeat of the Indians by American 
troops plus the treaties with Eng-
land and Spain encouraged large num-
bers of Americans to settle along 
the western fronti,er B4) ... ,. ............. ", 2.0 
The Gadsden Purchase from Mexico in 
the 1850's rounded out the nation~s 
continental boundaries (AlO).......... 2.0 
The Webster-Ashburton Treaty settled 
a potentially serious dispute be-
tween Great Britain and the United 
States by fixing the boundary be-
tween Maine and Canada (A4) ............ *1.9 
After a slow start, population in thE 
English colonies grew swiftly, partll 
because of immigration, and partly 
because the coloniSts had large fami-
lies (Cl) •••••••••.• ·-········~·o 4 •·· 2.2 
During the 1900 1 s the general rate of 
population increase has slowed down 
chiefly because of ~educed immigra-
tion (Cl7) •• ~····••••••••••••••P••~·· 1.9 
"During the great drought of the 
1930's, thousands of people left the 
great plains." (B21) .................. 2.1 
.. 
During the second q~arter of the 19th 
century, the greatest number of immi-
(continued on the next page) 
2.0 2.1 
2.0 2.0 
2.1 2.0 
1.9 
2.0 
**2.1 **1.7 
Table 1. (continued) 
Concepts 
~J.) 
grants came from Ireland (C5) ••••••• 
Indians who lived~in that part of 
America now occupied by the United 
States lived a nomadic life and de-
pended upon hunting and simple 
agriculture for their food (D2) ••••• 
-Under Jackson•s administration it 
was made easier for settlers who 
were living on land they had cleared 
but to which they had no legal title 
to purchase this land (B7)~~·····••• 
During the late !SOOts., "The New 
England and Middle Atlantic states 
continued to be the most densely 
populated, but states in the Middle 
West made unusual population gains 
(B17) •••• ~··•••••·~····-···$~····••• 
Large numbers of Scandinavian immi-
grants settled on the farm lands of 
the north central states (CS) ••••••• 
More immigrants came from Germany 
in the period immediately after the 
Civil War than from any other coun-
try (C7) •••••••••••••••••••••••••••• 
By 1800 three additional states had 
been added to the Union (B5) •••••••• 
1UJ8 
Means oi Jury Ha-clngs 
!Col.Lege Teach- I Genera.L 
Pro- ers Educa-
f~ssors tors 
2.0 1.9 
1.9 1.9 2.0 
1.9 1.9 1.8 
1.,8 1.9 1.9 
1.8 
1. 9. 1.7 1,8 
1.5 1 .. 6 
(continued on the next page) 
109 
Table 1. (continued) 
Concepts 
Means o:t Jury Rat~ngs 
""'oJ..lege TeacJJ.-[Genera.l 
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fessors tors 
~l) 
VI. THE CIVIL WAR 
The Civil War decided that the Uni-
ted States of America was an indis-
soluble nation 1 not a compact of 
states from which a state could se-
cede (C) ., _ • _ •••••• · .•••• ., ••• * • • • • • .. • • • 2. 9 
The reconstruction era following the 
Civil War was a tragic time in Ameri-
can history because of the harsh 
treatment of the South by the vic-
torious North (D) •••••••••••••••••••• 2.9 
"The War Between the States was the 
culmination of a long struggle for 
political power by the two sections 
with opposing economic interests, 
each determined to make its own po-
licy that of the federal government" 
(A)••••••••••••~••••••••••••o•••••••• *2.7 
Negro slavery in the United States 
was ended by the War Between the 
States (B) •••••••••••••••••• ~····~··· 2.8 
After the invention of the cotton giD 
made cotton growing profitable, sla-
very became firmly intrenched in the 
South because it seemed necessary 
for producing large quantities of 
cotton (B5) •••••••••••••••••• ~····~·· 2.8 
The assassination of Lincoln was a 
misfortune for the nation because it 
occurred before he was able to unite 
the nation harmoniously through his 
planned policy of charity and huma-
nity (D3) •••••••••••••••••••••••••••• 2.6 
l 
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l.LJ 
During the first half of the 19th 
century, sectional rivalry became 
more _conscious and more determined, 
and it crept into all the great 
questions of the day--territorial 
expansion, a second war with England 
the tariff, the national bank, and 
the struggle over the extension of 
slavery (Al) •••••••••••••••• _ ••••••• *2.9 
At the end of the Civil War the eco-
nomy of the South had been virtually 
destroyed (Dl) •••••••••••• ~......... 2.7 
' During the Civil War Lincoln issued 
the Emancipation Proclamation, de-
claring free the slaves in any state 
or part of a state in arms against 
the federal government (Bl9) •• ~····· 2.6 
An amendment to the Constitution to 
abolish slavery in the United States 
was passed by Congress late in the 
Civil War and ratified shortly after 
the eAd of the war (B21) ••••• ~~·~··· 2.6 
The harsh program of reconstruction 
insisted upon by Congress to punish 
southern whites and to protect the 
political rights of the freedmen 
delayed the recovery of the South 
for at least a generation (D4)...... 2.5 
The Republican Party favored the 
barring of slavery from the terri-
tories, protective tariffs, free 
homesteads in the West, and internal 
improvements at public expense--all 
(continued on the next page) 
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centrary to the interests of the 
South (A20) ............... -. .. ,................ •. 2. 6 
The southern states seceded because 
the election of Lincoln by northern 
Republicans seemed to herald the be-
ginning of the permanent economic 
subjection of the agricultural South 
to the industrial and commercial in-
terests of the North (A21)e••·~~~·~· 2~5 
The conflict which culminated in the 
War Between the States arose not as 
a direct issue between the North and 
the South, but as a contest between 
the two sections over the question 
of extending slavery into the new 
territory in the West (Al4).......... 2.5 
At the outbreak of the Civil War the 
North had great advantages in man-
power and in industrial resources 
{C3)•••••••••••••••••••••e••••~•~••o 2.6 
President Johnson's opposition to 
their punitive policy toward the 
South led the Republican Congress 
to impeach a president for the only 
time in history (D5)................ 2.5 
The surrender of Leets army to the 
Union army under Grant at Appomatox 
Court House in 1865 marked the end 
of the Confederacy (Cl5)............. 2.6 
Eventually the superior resources of 
the North. turned the tide in favor 
of the North (Cll) ............ ~ ....... *2.7 
(continued on the next page) 
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tJ..J 
After the election of Republican 
President Lincoln, eleven states in 
all seceded from the Union and 
formed the Confederate States of 
America (Cl) ••• ~·····~·,•••••••••••• *2.7 
Eventually all of the seceded states 
were readmitted to the Union with 
new constitutions which asserted the 
right of Negroes to vote (DlO)...... 2.5 
Sectional rivalry developed because 
each part of the country wanted the 
national government to follow a po-
licy which would benefit its own 
people (A2)·-···~··••••••••••A•••A•• *2.3 
As new territories were added to the 
co~ntry, both the North and the Sout1 
tried to win control over them in 
order t·o maintain power in the 
Senate (AS) ••• ~····~···········~·-·· 2.4 
South Carolina declared that the 
protective tariffs of 1828 and 1832 
were null and void, and threatened 
secession from the Union if the fede 
ral government tried to use force to 
collect customs duties in the state 
(Al2)•··-····••4••·~··~···4··~·····~ 
The doctrine of popular sovereignty 
stated that anyone had the right to 
settle in the territories with his 
slaves "under federal protection, if 
necessa:ry," and that questions per-
taining to.slavery should be decided 
by the residents of the territory 
(Al8)••••••~··~••••••••~~o~•••••~~~· 
2 .. 5 
2.4 
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\, 1) 
The Kansas-Nebraska Bill set in mo-
tion a chain of events which even-
tually led to the outbreak of war 
1eo11ege 
Pro-
fessors 
between the North and the South(A16) 2.4 
After the battle of Gettysburg the 
numerically superior northern armies 
crushed the Confederacy in a series 
of decisive campaigns (C9} .... ,. ... 10 ...... 2.4 
Although the southern states seceded 
in the belief that the Union was 
merely a compact or agreement among 
sovereign states, their action was 
influenced as much by emotion as by 
constitutional reasoning (A22)....... 292* 
. 
White political eontrol in the South 
gradually was reestablished as the 
Negro vote declined and political 
disqualifications of whites were 
removed (Dll) ............. ~·•··•••••• *2.5 
The Civil War ruined the southern 
planter class by depriving them of 
their slaves and making their Con-
federate money and bonds worthless 
(D2)~••••~•••••o••~•••••••••~·~~··•• 2A5 
Tbe growth of the large southern 
plantations was made possible in 
large part by the impertation of 
Negro slaves (B4)................... 2.4 
The increasingly tighter bloekade of 
the Confederate coasts by the Union 
navy for four years was an effective 
force in causing the defeat of the 
South by virtually stopping tbe , 
(continued on the next page) 
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(l) 
trade of the Confederacy with the 
rest of the world (Cl2) ••••••••••••• *2.4 
After the bombardment of Fort Sum-
ter, the North determined to prevent 
forcibly the secession of the south-
ern states (C2)..................... 2.4 
Secret organizations of white south-
erners, chief of which was the Klu 
Klux Klan, resorted to intimidation 
to force the Negroes back into a 
position of social and political 
obscurity (D9) ••••••••••••••••• ~··•• 2.4 
Many important men in the South in 
the early 1800~s felt that slavery 
was not in harmony with their ideas 
of human rights (BlO) ••••••••• ~••••• 2.3 
"Cotton exhausted the soil, and 
plantations moved rapidly west. 
These conditions led to demands for 
the legalization of slavery in new 
western states." (A6)............... 2..,3 
"Population growth, particularly 
through immigration, was giving the 
North dominance in the House of 
Representatives." (A7) ........ o........ 2,.4 
The neutrality of England and 
France during the Civil War was an 
important factor in contributing to 
the eventual victory of the North 
because it deprived the Confederacy 
of supplies needed to carry on the 
war (Cl3) ••.•.••.•.•.•••..• ~········ 2.4 
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Southern planters wanted low 
tariffs so they could exchange 
their cotton freely for the manu-
factured goods of Europe at low 
prices (A5)~······•••••••••••••••••· 2.4 
Uncle Tomts Cabin and The Impending 
Cr1.s1.s were powerful influences 1.n 
molding anti-slavery feeling in the 
North (Bl7) ••••• ~··••••••••••••·~··· 2.3 
Because the freedmen members of the 
new state governments generally had 
little education, they were con-
trolled chiefly by unscrupulous 
whites who sought to exploit the 
freedmen~s political power for 
their own advantage (DB)............ 2.2 
The southern states seceded from 
the Union partly because of the 
deep-seated hostility between the 
North and the South that had grown 
out of the attacks of the aboli-
tionists upon slavery (Bl8) ••••••••• *2.2 
The Emancipation Proclamation was 
issued by Lincoln as a means of 
helping the Union to defeat the 
Confederacy (B20)................... 2.3 
The Northeast wanted high tariffs 
to protect its industries and a 
national bank to keep the currency 
under sound control (A4)~··········· 2.3 
The abolitionist attacks caused the 
South to cease loolting upon slavery 
(continued on the next page) 
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as a necessary evil and to defend 
it as a positive good (Bl4) •• ~····~· 2.5 
Many of the nation's most experi-
enced and talented military leaders 
joined the Confederacy (C5) ••••••• e. 2.3 
One of the most important advan-
tages of southern forces during the 
Civil War was the fact that they 
were fighting on their own soil to 
defend their homes and property 
against invading armies (C6).~······ 2.4 
The activities of the abolitionists 
made the differe~ces between the 
North and the South more pronounced 
than before (Al9)................... 2.3 
The Compromise of 1850 was offered 
by Henry Clay to harmonize the con-
flicting demands of the North and 
the South (Al5) •••••• ~•••e••••••~··· *2.1 
Clay's "American System" proposed a 
protective tariff and internal 
transportation improvements to bind 
together the different sections of 
the country in an economic unit that 
would be almost independent of 
Europe (AlO) •••• ~····•············•· 2.3 
In the impeachment tri~l the Senate 
by a very close vote failed to con-
vict President Johnson (D6)......... 2.2 
Slavery helped to create in the 
South more distinct social clas~es 
(continued on the next page) 
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{l.) 
than existed in other parts of the 
country (B6) ••••••• ~·•·······~·••••• 2.3 
The Kansas-Nebraska Bill substituted 
for the Missouri Compromise squatter 
sovereignty in a new division of the 
Nebraska Territory into Nebraska and 
Kansas (Al7) •••••••• ~·····••••••o••• 2.1 
During the Civil War most of the 
United States navy and merchant ma-
rine remained in northern hands (C4) 2.2 
The Hartford Convention asserted the 
right of states to nullify acts of 
Congress which were contrary to the 
Constitution, and to secede from the 
Union in case of .necessity (A3) .. • .. • • 2. 3 
The freedmen after the Civil War 
faced severe handicaps, but they 
started to make progress as free 
laborers and as share.croppers (Dl2) • 2.1 
The farmers of the West wanted land 
on easy terms, easy bank credit, and 
good roads to facilitate the mar-
keting of their surplus agricultural 
products (A9)••••••••••••••••··~•e•• 2.2 
On the whole, the slaves of the 
South received fairly good treatment 
partly for humane reasons and partly 
because they represented a heavy in-
vestment (Bl6) ................ ~······ 2.2 
Because of the disenfranchisement of 
so many whites and the large Negro 
(continued on the next page) 
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Table 1. (continued) 
Concepts 
population, political control in the 
newly readmitted states was largely 
in the hands of the ex-slaves (D7)o. 
The economic disadvantages of sla-
very often outweighed the advantages 
because of the high purchase price 
of slaves, the cost of maintaining 
them even in hard times, the danger 
of death or escape, and the need of 
expensive super~ision to make them 
work (B7) ................. 41! • o 10 ....... . 
During the late 1700's and the early 
lSOOts a number of societies were 
formed to educate the country to 
the gradual emancipation of slaves 
on the grounds that slavery con-
flicted with the rights of human 
beings (Bll) ••••••••••••• ~··•••••••• 
Although the nullification quarrel 
subsided when a compromise tariff 
provided for a gradual reduction of 
tariff rates, it revealed the inten-
sity of sectional feeling in the 
South (Al3) ••••••••••••••••••••••••• 
Except for the Quakers, few people 
in the colonies raised a voice 
against the use of slaves on moral 
or religious grounds (B3) •••• o•••••• 
Through bold language in his news-
paper, "The Liberator," Garrison 
aroused Northerners with demands on 
moral grounds for the immediate abo-
lition of,. slavery (B12) ••• .., ............. ~ 
,• 
Means o:t Jury Ratl.ngs 
!College Teacn- [ uenera.t 
Pro- ers Educa-
fessors tors 
{::&) {~) {4) 
2.1 2 ... 2 2 .. 1 
2.,1 2.3 2 .. 0 
2.2 2.1 2.1 
2,.2 2.,2 2,.0 
2.0 2.1 
2 .. 1 2 .. 0 
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Concepts 
(1) 
The abolitionist movement spread 
rapidly in the North despite violent 
apposition from northern manufactu-
rers and conservative anti-slavery 
people (Bl3) •••••••••••••••••••••••• 
The most dramatic activity of the 
abolitionists was the organization 
of an "underground railroad" of 
secret routes to help southern 
slaves escape to safety in the North 
and in Canada (Bl5) ••••••• $••o•••e•~ 
The construction of the National 
Road helped to bind together the 
West and the East (All) ••••••••••••• 
The first Negro slaves were im-
ported into Virginia in 1619 (Bl) ••• 
The economic disadvantages of sla-
very might eventually have caused 
its disappearance in the South (B8). 
Superb leadership and gallant 
fighting on the part of the Confede-
rates kept the war going until 1865 
(ClO) ••••••••••••••••••••••••••••••• 
War with England possibly was 
averted when the Union government 
repudiated the taking of two Con-
federate agents, Mason and Slidell, 
from a neutral British ship on the 
high seas by a Union warship (Cl4) •• 
In New England, where there were 
few slaves and slavery was unprofi-
Means o:r Jury Rat J.ngs· 
Co~lege Teacn-·uenera.t 
Pro- .ers Educa-
fessors tors 
2.2 2.0 2.,0 
2.,0 2.,1 2..,1 
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2.0 2 ... 0 2.,0 
1 .. 8 2.0 2 .. 0 
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Concepts 
~l.) 
table, the process of freeing the 
slaves had begun during the Revolu-
tion (B9) •••••••••.••••••••••••••••• 
In several campaigns in the East 
during the early years of the war, 
superior lea~ership and gallant 
fighting enabled the Confederate 
forces to defend successfully their 
capital, Richmond (C8) •••••••••••••• 
The early years of the Civil War 
were indecisive (C7},. •••••••••••• ~ •• 
A few slaves were used in the north-
ern colonies for household work and 
personal service (B2) ••••••• ~······· 
VII. THE ECONOMIC DEVELOPMENT 
OF THE UNITED STATES 
. 
During the last half-century there 
has been a great increase in the 
controls exercised and the services 
rendered by the federal government 
to benefit the citizens of the na-
tion (G)••••••··~···~•o••o••••~••••• 
The increasing productivity of the 
American farmer during the last one 
hundred years has been a vital fac-
tor in the emergence of the United 
States as a world power, but its 
effect on the farmer has produced 
difficult economic, political, and 
social problems (J) ••••••••••••••• ~. 
1?0 
Means o:r Jury Ra1:1.ngs 
!College Teach-IGeneral 
Pro- .ers Educa-
fessors tors 
1.9 1.8 2.0 
1.8 1,.9 
1.8 1.,8 1.7 
1 .. 9 1.8 
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{l) 
Organized labor has become during 
the 20th century one of the dominant 
forces in the economic and political 
life of the United States (I) ••••••• 
Between the Civil War and the end of 
the 19th century the United States 
was transformed from a predominantly 
agricultural nation with relatively 
small-scale industries to the lead-
ing industrial nation of the world 
(C) •••••••••••• ~·········~·~~····•·· 
During the 1900's the United States 
has been the industrial leader of 
the world (D) ••••••••• ~~··••••••···~ 
During the 20th century the conser-
vation of the natural resources of 
the United States has become a na-
3.0 
2.9 
2 .. 8 
tional problem (K) •• ~••••••••••••••• 2.8 
One of the most far-reaching pro-
grams of social reform of the na-
tional government was begun with the 
passage of the Social Security Act 
in the 1930ts (Gl9)................. 2.9 
During the first half of tbe 19th 
century the Industrial Revolution in 
the United States resulted in the 
establishment of vigorous new in-
dustries (B) •••••••••••••••••••••••• **2.6* 
The Industrial Revolution was a 
change from handwork to machine pro-
duction, and from industry in the 
home to manufacturing in factories 
{Bl)•••••••-•••o••••••-••••••••••••• 2.7 
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3.0 2 .. 9 
2.9 3.0 
2.9 
2.9 2.9 
2.:s 2. 9 
122 
, ' 
Table I. (continued) 
Concepts 
Means or Jury Ratings 
Cqllege Teach- General 
Pro- ers Educa-
fessors tors 
\ .l) \.l'.) (.;:s) (4) 
Capitalism is an economic system 
based on profits, private ownership, 
and the philosophy of free competi-
tion (CI0).~~-•••••··~··4·~···~·-·~· 
The building of transcontinental 
railway lines during the decades 
after the Civil War stimulated the 
settling of the West, the growth of 
agricultural production, and the 
development of businesses and indus-
tries nationwide in scope (El2) •• ~·•· 2.8 
The development of labor-saving 
machinery, the assembly line, and 
interchangeable parts led.to mass 
production of manufactured goods (D5) *2~8 
Despite more efficient utilization 
and the finding of new resources, 
the need for conservation is greater 
than ever today, for irreplaceable 
resources are still being depleted 
(Kll) ••• ~·••••••·~···~••·•···~•·••••• 2.8 
New and improved means of communica-
tion and transportation have helped 
unify the United States by facilita-
ting the exchange of goods and ideas 
between the various parts of the 
country (E).~····•··~·····~···~·····~ 2~8 
President Franklin D11 Roosevelt:' s 
New Deal "sought to use all the. 
powers an~ resources of government 
to relieve the unemployed, aid eco-
nomic recovery, and introduce re-
forms which would advance the wel-
(continued on the next page) 
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fare of all." (Gl6) ...................... .. 
The vast natural resources of the 
United States 1 including fertile 
land, coal, oil, iron ore, other 
minerals, timber, and water power, 
made possible the huge industrial 
growth of the last half of the 
1800ts (C2) .......................... . 
Low wages, long hours and the inabi-
lity of an1 individual laborer to 
bargain successfully with a large 
corporation brought many working 
people to believe during the middle 
of the 19th century that only 
through organized groups could they 
protect their and their families 7 
Means ot Jury tatings 
I(.;OJ.J.ege Teacn- GeneraJ. 
Pro- .ers Educa-
fessors tors 
2 .. 8 **2.5 
2 .. 6 2 .. 7 
economic position (Il) •• ~··········· 2.,7 2.8 
Shortly before World War I the Six-
teenth Amendment to the Constitution 
permitted the national government to 
levy a tax on incomes (Hl4)......... 2.6 
Throughout American history the 
establishment and maintenance of a 
sound, stable, and equitable cur-
rency system has been a difficult 
problem (F)~····~················~-· *2~5 
"The wise use of water is becoming 
an increasingly serious problem in 
many localities,." (Kl2).,. ............... .. 
. 
The almost universal use of automo-
biles, trucks, and busses since the 
mid-1920~s has revolutionized 
2 .. 6 
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The Federal Reserve Act of 1913 has 
provided a sound currency and bank-
ing system for the United States 
(F25) •••••••••••••• ~·······•···•···· 
. 
A large and growing labor supply, 
created by immigration and the use 
of labor-saving farm machinery, 
helped make possible the large-scale 
development of business and industry 
(C3)•••••••••••••••••••••••••···~··9 
Technological advances and transpor-
tation and communication improve-
ments helped small-scale manufactur-
ing•for local markets to be replaced 
by large-scale manufacturing for 
national markets (Cl) ••••••••••••• A. 
An era of great prosperity in the 
middle and late 1920's came to an 
abrupt end with the gigantic econo-
mic crash of 1929 and the long and 
disastrous depression which followed 
it (D9)••••••··~•••····~·••·•••••••• 
Because of the seemingly inexhausti-
ble supply of timber and mineral re-
sources and farmlands, Americans 
generally used these resources 
wastefully before the 20th century 
(Kl)•••••e•••~~·••P•4••••~•••4•••••o 
The Sherman Anti-Trust Act of 1890 
declared that contracts, combina-
tions, or conspiracies to restrain 
Means of Jury Ra~1ngs 
·College ·1·eacn- tteneraJ. 
Pro- ers Educa-
fessors tors 
2.6 2.6 
2,.6 2.8 2.6 
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trade were illegal, but the law was 
so written that it was difficult to 
enforce (G5) •••••••• e~···•·•·~·~···~ 
Reciprocal trade agreements nego-
tiated in the 1930ts helped to ex-
pand foreign trade by providing a 
substantial reduction of some Ameri-
can tariffs in return for the reduc-
tion of other tariffs by a second 
nation (Hl3) •••••••••••••••• ~·•••••• 
The violence which frequently 
characterized labor-management dis-
putes during the 19th and early 20th 
centuries has largely been elimi-
nated, chiefly because oflegislation 
and because of widespread acceptance 
both by new labor leaders and by 
management of the other's rights and 
responsibilities in the American 
economic system (116) ••••••••••••••• 
As industry grew, a capitalist class 
of men who had enough money or pro-
perty to invest in industry began to 
emerge (B12) •••••••••••••••••••••••• 
By making it possible to produce 
cotton profitably, the invention of 
the cotton gin was one of the most· 
important factors in the development 
of cotton growing as the chief in-
dustry of the South during the 19th 
century (J3)•·•••••n•••••••••••••••• 
The development of the telephone, 
radio and television have helped to 
Means of Jury Ratings 
CoLLege Teach-- General 
Pro- ers Educa~ 
fessors tors-
2.6 2.5 2,.6 
2.6 2.5 
2.5 2.6 2.6 
2.5 2.6 2.6 
2 .. 4 
(continued on the next page) 
Table 1. (continued) 
Concepts 
Means or Jury ~a-c1ngs 
lJoJ.J.ege 'J.'eacn- 1 uenera.J. 
Pro- .ers Educa-
fessors tors 
l.lJ 
break down the isolation of rural 
life and to develop a more uniform 
and universal American culture (E26) 2~6 
Under Hamilton's leadership, Congres: 
assumed full payments of the Revolu-
tionary War debts of the state and 
national governments, created a na-
tional bank to issue a stable and 
uniform currency, and developed a 
complete coinage system to regulate 
and standardize metal currency (F3}. 2.6 
Before World War I the national 
government depended chiefly for its 
income. on indirect taxes from im-
ports and excises; since World War I 
it bas depended chiefly on income 
taxes (Hl5) ••••• ~···········~·····•• 2.6 
The settlement of the West was a 
vital step in the progress of the 
nation because it provided vast 
quantities of mineral and timber 
resources essential to the growth of 
American industry and a flow of 
foodstuffs to feed the growing 
cities (J12) ••• ~.AGAftG6Qaoee••-·•••• 2.6 
The federal government has employed 
a variety of taxes to raise money 
for the support of the government 
and to protect American industries 
from foreign competition (H)........ *2.4 
The invention and mass production of 
labor-saving machinery after the 
Civil War made it possible for 
(continued on the next page) 
2.6 2.5 
2,.5 2.6 
2.6 
2.6 2 .. 6 
Table 1. {continued) 
Concep.ts 
Americats farms to produce huge 
crops with fewer farm workers (Jl3)~ 
The Social Security Act had two 
main parts: direct aid for certain 
classes of needy or disabled per-
sons, a~d a system of insurance 
against old age and unemployment 
through compulsory contributions by 
employers and employees (G20) •• ~·-·• 
The panic of 1929 was caused chiefly 
by overproduction and too much 
speculation (DlO) •••••••••••••••••• ~ 
World War II revived American indus-
try by creating a sharp increase in 
the demand for goods and services 
(Dl3)~··&•••···-·•··~···•••••••••~·· 
The bank failures of the great de-
pression led to stricter federal 
regulation of banks and credit and 
to federal insurance of bank depo-
sits (Gl8) ••••••••• ~···~···•·••••••• 
As railroad and industrial combina-
tions became so powerful in the 
late 1800's that they threatened the 
welfare of the people, there were 
demands to abandon the policy of 
laissez faire in favor of govern-
ment regulation (G4) •••••• o••••••••G 
Organized labor made great gains 
under the New Deal through legis-
lation designed to remove the ine-
quality of bargaining power between 
Means o! _Jury Ratings 
llJO.l.lege Teacn- llieneral 
Pro- ers Educa-
fessors tors 
2.6 2.4 2.5 
2.6 2.4 2.5 
2.6 2.5 2.4 
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Means ox Jury Ratings 
t;o.l.lege Teacn- Genera.l 
Pro- ers Educa-
fessors tors 
{.1) 
workers and employers (Ill) ••••• ~··• 
The financial program of Alexander 
Hamilton strengthened American cre-
dit abroad and contributed to pros-
2.6 
perity at home (F4) ...................... :.. •• ,. 2,5 
The principle that the railroads 
were subject to regulation by the 
national government was established 
when Congress passed the Interstate 
Commerce Act in an attempt to cor-
rect unfair practices of the rail-
roads (GS) ••• v••~·-····~·~ .. ···•••••· 2.6 
Organized labor repeatedly has suc-
ceeded since 1900, and especially 
since the 1930ts in raising the 
standard of living of the American 
workingman through strikes and 
strike threats (Il5) .............. -......... 2..,6 
"The great expansion of American 
industry and agriculture strained 
the monetary system and led to the 
creation of the Federal Reserve 
System during the presidency of 
Woodrow Wilson,." (F24) ......... , •• ,. .... .,.,.. 2 .. 5 
. 
During the 1930~s the Congress of 
Industrial Organizations (CIO) was 
formed with unions organized on a 
vertical basis, i.e., with all of 
the various types of workers in one 
industry becoming members of the 
same union (!9)~~·····~·~·•••••••••• · 2.,5 
Ap.important development of the 
1930ts was the creation by Congress 
of the Tennessee Valley Authority 
(continued on the next page) 
2.5 2 .. 4 
2,.5 
**2 .. 3 
2.,4 
2.,5 2.4 
Table 1. (continued) 
Concepts 
Means o:r Jury ~at~ngs 
College Teach- General. 
Pro- ers Educa-
fessors tors 
ll.) 
(TVA) to build dams and power plants 
in the Tennessee River Valley to 
promote.the economic and social wel-
fare of citizens of this area (K9).. 2.8 
Despite sharp differences of opinion 
among various groups, tariffs have 
been maintained not onlt as a source 
of revenue but also to protect 
American industries since shortly 
after the beginning of the United 
States (H5) ........................ ,........... 2.5 
During the 1900's the Interstate 
Commerce Commission gradually was 
given by Congress the power to regu-
late effectively the railroads, com-
muni~ation companies, and interstate 
highway carriers (GlO) •• ~···~···•••• *2.,4 
In the late 1949is the Taft-Hartley 
Act revised the federal government's 
labor policy by limiting somewhat 
the rights of labor to organize and 
to bargain collectively (I13) ••••• A. 2.4 
During the depression the American 
farmer was in serious financial 
straits because of very low prices 
for his products and because of 
mortgages on farm property which he 
could not pay (J24)................. 2.4 
During Worid War II, government con-
trols over prices,.wages and profits 
were established as emergency mea-
sures to combat inflationary pres-
sures created by the war-time 
(continued on the next page) 
2 .. 8 *2.4 
2.4 
2.4 
2 .. 5 2.4 
Table 1. (continued) 
Concepts 
tJ.J 
The constant rise and fall of 
business activity, which became 
more pronounced as the country be-
came more industrialized after the 
Civil War, created grave economic 
and social problems (C6) •• ~·······~ 
To reap the benefits of large-
scale operations, the corporation 
became the dominant form of 
business organization after the 
Civil War (C7)~···~··············~· 
The New Deal eased farm credit and 
sought to increase farm income by 
reducing surpluses,. first by 
paying farmers cash bonuses for 
limiting production, and later bY 
controlling marketing (J25) ••••• ~·· 
The Federal Reserve System serves 
as a reservoir for banks whose 
funds become low, as a means of 
contracting and expanding the 
nation1 s currency with the cur-
rency needs of the country, and of 
regulating the amount of money 
Means of Jury Ratings 
co.t.tege 'l'~acn- 1uenera1 
Pro- ers Educa-
fessors tors 
2.5 2.4 
2.5 2.4 2.4 
2 .. 3 2 .. 4 
2 ... 4 2 .. 5 2.4 
loaned (F26) •• ·-·~~···~~-~~········ **2.2** 2.6** **2.5** 
Throughout most of American history 
wars and threats of wars have 
resulted in marked increases in 
taxes which generally have not 
later returned to pre-war 
levels (Hl6).~·~·~···~·~······~···· 2,.4 
(continued on the next page) 
Table 1. (continued) 
Concepts 
~ .l) 
During the l900ts the airplane was 
developed from a crude prototype to 
an Increasingly important vehicle 
of transportation and a vital in-
strument of war (E20) •••••••••••••• 
The automobile and the airplane 
have brought people in the various 
parts of the United States closer 
together by increasipg their 
mobility (El8) ••••• ~···•••••••••••• 
Colonial industries made the Ameri-
can colonies largely independent 
of Great Britain (A) •••• ~~ ••••••••• 
Throughout the colonial period at 
least nine-tenths of the people 
made a living by farming (Al) ........ . 
Tremendous improvement and growth 
~n the use of the internal combus-
tion engine and electricity led to 
the development of great new 
industries in the 20th century (D4) 
. 
Inventions and improved processes 
and protective tariffs aided Ameri-
can industry to become strong 
during tbe first half of the 19th 
century (B5) ••• o•·•··••••4••••••••• 
At the end of the 19th century, 
labor was at a disadvantage in its 
struggle with management, because 
the government seemed to be un-
favorable to the working classes 
Means ox Jury Rat1ngs 
<;oJ.J.ege T~acn- ueneral 
Pro- ers Educa-
fessors tors 
2,.4 2.4 2.6 
2 .. 3 2.4 *2.6 
2.5 2.4 2.3 
2.4 *2.2 2.5 
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Means o:t Jury at1ngs 
Concepts ColJ.ege ·.reacn- 1 uenera..L 
Pro- ers Educa-
fessors tors 
(.l) (._~_) -\ ;j) \ 4) 
and business organizations were 
growing larger and stronger (I6) •••• **2.7* 
. . 
During the 1800's combinations of 
corporations into pools and trusts 
were organized to eliminate com-
petition within an industry (C9) ••• 4 2.4 
During the years since World War II, 
American industry has prospered 
chiefly because the purchasing 
power of the American people has in-
creased and high inventories have 
been avoided (Dl4) ••••• ~······•••••• **2.2* 
Improvements in transportation 
facilities during the 20th century 
have made available to rural areas 
the products of American industry, 
and have helped develop a more 
uniform standard of living (E21) •••• 
Probably the greatest single weak-
ness of the Articles of Confedera-
tion was the fact that the Congress 
could raise money only by asking 
the states for it (H3) •••••••••• ~··· 
Farmers were induced to seek new 
homes in the West because of the 
generous provisions of the Homestead 
Act for acquiring ownership of 
public land, the influence of the 
Civil War, and the efforts of the 
expanding railroads (Jll) ••••••••••• 
2.4 
2,.5 
2.5 
(continued on the next page) 
2.4 2.4 
2.6* **2.5* 
2 .. 4 
2.5 2.2 
2.,3 2..,4 
' I 
Table 1. (continued) 
Concepts 
~l) 
The national debt rose sharply 
during the depression and multi-
plied several times during World 
'• 
Means o:r Jury Rat1.ngs 
College Teacn-( lieneral 
Pro- ers Educa-
fessors tors 
~:::'.) (0) (4) 
Wars I and II (F27) •• *••••····~···• **2.3 **2.3 2.6 
' The Erie Canal greatly influenced 
the growth of American industry and 
agriculture by providing an inex-
pensive transportation route be-
tween the Middle West and the 
East (E6), •• ~·············••••••••• 
Early in the 20th century there 
developed a Progressive Movement 
designed to protect the citizen in 
our modern industrial society 
through government regulation of 
big business (G7) •••••••••••••••••• 
New Deal appropriation of billions 
of dollars to raise the purchasing 
power of the American people 
helped the American economy to _ 
begin to recover from the 
depression (Dl2).~·~··••••e•••~···· 
Early in the 19th century the 
typical American farmer was rela-
tively independent of the factories 
and the cities because he produced 
nearly all his family needed (J2) •• 
During the 20th century the federal 
and state governments have set 
aside an increasing amount of 
public lands in which various 
types of natural resources are 
2.5 
2 .. 5 
2.4 
(continued on the next page) 
2.4 
2.4 
2.4 
*2 .. 5 2.3 
Table 1. (continued) 
Concepts 
~.l) 
conserved (K4) ••• ~·······~····~~·~~ 
American policies of high tariffs 
and continued insistence on more 
exports than imports during the 
1920's helped to make it impossible 
for European nations to repay their 
debts to us incurred during and 
Means ox c.~ury .l:ta:tJ.ngs 
1
Co.l.lege Teacn- ueneral 
Pro- ers Educa-
fessors tors 
~~-) -~ ;j)_ -~4) 
2,.4 2.3 
after World War I (Hll).~······~··· **2.6* 2.2* **2.2* 
The tariff law of 1930 provided 
such high protection for American 
manufacturers that foreign coun-
tries raised their own tariff walls 
against American goods 1 and the 
foreign trade of the United States 
was reduced sharply (H.2).......... 2.5 2.4 2.3 
By the end of the 19th century the 
prosperity of the typical American 
farmer was dependent upon the price 
of clothing, farm equipment, and 
even food that was produced by 
others, for he had become a large-
scale, one-crop farmer (J15)....... 2.3 2.4 2.4 
When the United States was formed, 
more than ninety per cent of its 
people were tillers of the soil 
(Jl) •••••••••• ~·-·················· 2.4 **2.2 *2.1 
Tbe economic depression lasted so 
long and became so severe because 
of technological unemployment, the 
low real wages of workers, and the 
restricted purchasing power_ 
particularly of the farmer (Dll) 2.3 2.3 *2~5 
(continued on the next page) 
Table 1. (continued) 
Concepts 
ll) 
During the decades after the Civil 
War, a continual struggle occurred 
between the creditor group who 
wanted a currency backed up dollar-
for-dollar by gold or silver and 
the debtor class who demanded a 
cheap currency (Fl5) ••••••••••••••• 
Farm output was greatly expanded 
during the 1900~s through the 
application of machine methods of 
crop production, scientific re-
search, and a broad program of 
education (J20) •••••• ?~•·····~····~ 
Resentment of Parliament's 
attempts to tax the colonists was 
one of the chief causes of the 
Revolutionary War (H2).~··•··~·o·~· 
Under the leadership of Samuel 
Gompers, the American Federation of 
Labor in the late 1800's was 
organized as a highly successful 
national federation of trade· 
unions ( I3) ... il> ,. ..... ,. ,. •• ~ ,. ,._,. • ,. ,. ,. ...... ~ • 
A profitable triangular trade 
developed whereby rum was taken to 
Africa and bartered for slaves, the 
slaves were taken to the West 
Indies and exchanged for molasses 
and sugar, and the molasses and 
sugar were brought to New England 
to be made into more rum (A7) ..... .. 
Means of Jury Rat1ngs 
[CoJ.J.ege T~acn-•(ieneraJ. 
Pro- ers Educa-
fessors tors 
2.5 2.4 
2 .. 4 2.4 
2.5 2 .. 4 *2.2 
2 .. 4 *2 .. 5 2 .. 2 
2.5 2.3 *2.2 
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Table 1~ (continued) 
Concepts 
~1) 
To help business get started so as 
to reabsorb the millions of unem-
ployed workers, the national 
government attempted to regulate 
business through a series of codes 
of fair dealings, including wages, 
hours of labor, and methods of 
business (Gl7) •••••••••••••••••••••• 
The invention and development of 
the telegraph was the most impor-
tant advance in communication 
during the first half pf"the 19th 
century (E22) •••••••••••••• P•••••••• 
Protective tariffs and the govern-
ment~s policy of non-interference 
with business aided in the develop-
ment of the new industrialism (C5) •• 
New England led the countryts indus-
trial development before the Civil 
War, especially in the manufacture 
of textiles (B8) •••••••••••••••• ~··· 
Travel and communication between the 
colonies were slow and difficult 
(All)e•••••••••••••,•••••••••••••••• 
During the 1930 1 s science and 
government combined to combat 
erosion by teaching farmers how to 
use their land wisely (K8) •••••••••• 
During the Civil War industry 
boomed in the North because of im-
proved machinery and transportation 
Means o:t Jury Ratings 
co.t.Lege Teacn- uenera.L 
Pro- ers Educa-
fessors tors 
2.4 2 •. 4 2,.3 
2.3 2.3_ 
2.4 2.3 2.4 
2.4 2.4 2.4 
2.,4 2.3 
(continued on the next page) 
Table 1. (continued) 
Concepts 
and high protective tariffs (BlO) •• 
During the 20th century American 
farmers generally have received 
relatively low prices for a tremen~ 
dously increased production of farm 
products (J21) ••••••••••••••••••••• 
The New Deal abandoned the gold 
standard and sharply reduced the 
gold value in the dollar in an 
effort to expand the currency in 
order to bring about a rise in 
prices (F28)~··~···~··~·········~·~ 
Although our early government had 
accepted responsibility for en-
couraging manufacturing through 
tariff protection, it adhered to a 
policy of non-interference with 
business from its start in 1789 
until late in the 1800~s {G3).P•••• 
During the 1920's several indus-
tries such as the automobile, the 
radio, and the motion picture in-
.dustry grew so rapidly that they 
absorbed millions of workers (D7) •• 
Growing public belief during 
President Wilson's administration 
that some big businesses best 
served the good of the general 
public led to the passage of laws 
designed to permit reasonable 
business practices but to prevent 
unfair competition and undesirable 
Means of Jury Ratings 
Coll'g~ Teach- General 
Pro- ers Educa-
fessors tors 
t~J (._;j} (4) 
2.3 2 ... 4 2 ... 3 
2.5 *2.2 
2.2 2.,3 2.5 
2.4 2.3 2.2 
2.2 2.4 *2.4 
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Table 1. (continued) 
Concepts 
TIJ 
combinations from developing (Gll). 
The development of scientific farm-
ing was encouraged by the national 
government through generous pro-
vision· for the establishment of 
land-grant agricultural colleges 
and experiment stations (Jl4) ••••••• 
During World War I, government 
agencies temporarily exercised 
sweeping powers over the economic 
life of the nation (Gl3) ••••• ~P••••• 
Harding's election as President in 
1920 marked the beginning of an era 
of conservative politics and non-
interference by government in 
business which continued through 
the administrations of Presidents 
Coolidge and Hoover (Gl4) ••••••••••• 
American farmers prospered during 
World Wars I and II because of the 
great demand for American farm 
products by foreign nations (J22) ••• 
Increased use of improved steam 
engines made it possible to build 
factories wherever supplies of coal 
and raw materials were adequate in-
stead of only by swiftly running 
streams (B6) •••••••••••••••• ~······· 
Motor transportation caused city 
suburbs to expand rapidly, as 
Means of Jury Ratings 
IC6~lege TE;lacn- !General 
Pro- ers Educa-
fessors tors 
(2) (3~ ( 4) 
2.4 *2.4 *2.1 
2.2 2 ... 4 2.4 
2.3 *2 .. 4 2 .. 2 
2 .. 4 2.2 
2.3 2.4 2.3 
2.2 2.4 2.3 
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Table 1. (continued) 
Concepts 
Means o:r Jury H.a"t1.ngs 
College Teacn- Genera.l 
Pro- ers Educa-
fessors tors 
---------------~~~L~l------------+--~~) \~) (4) 
outlying areas became easier to 
reach (El6) .............. .••.•.•....•.. 
Because of the production of sur-
pluses of farm products while the 
cost of manufactured goods needed 
by the farmer was increasing, the 
American farmer did not share in 
the general prosperity of the 1920ts 
(J23) ••••••••••••••• 4 ••••••••••••••• 
"The broad powers granted the 
executive department in its law 
enforcement function have necessi-
tated the creation of numerous 
bureaus and commissions which have 
increased and expanded presidential 
authority''(G30)~•••••••••••••••••••· 
. 
The relaxation of federal controls 
over wages and prices at the end of 
World War II was followed by a 
sharp increase in prices (F30) ...... . 
Efforts to reduce the national 
debt since the end of World War II 
have been generally unsuccessful 
(F31) •••••••• ~······~··············-
Theodore Roosevelt awakened the 
American people to the need for 
conservation of our natural re-
sources (K2) ••.•• ~·····~········••4• 
Through sale of shares of stock, 
a corporation as a form of business 
organization facilitates the accu-
mulation of large amounts of capi-
2.2 2.4 2.4 
2.3 2.4 2.2 
2.,5 **2 .. 1 
2.,.3 2,2 2.4 
2.4 2.4 
2.4** **2.5** **1.9** 
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Concepts 
(1) 
tal to finance large businesses (C8) 
Since 1945, social security has been 
Means oi .Jury Ratings 
College Teach- Genera~ 
Pro- ers Educa-
fessors tors 
2.2 2 .. 4 
extended to more Americans (G28) •••• **2.2* **2.6* 2.1* 
During the Civil War the South suf~ 
fered economic distress because of 
its inability to organize successful 
factories and its lack of adequate 
transportation facilities (Bll) ••••• 
Declining farm prices due to more 
efficient production methods while 
prices of manufactured goods re-
mained high led farmers to organize 
during the last half of the 19th 
century to improve their relative 
position in the economic life of the 
nation (Jl7) •••••••••• : ••••••••••••• 
In the early 1800's travel and 
transportation throughout most of 
the United States were slow, unde-
pendable, and expensive (El) ••••••• 4 
The American Federation of Labor was 
organized on a craft basis, i.e. 1 in 
separate unions of different types 
of skilled workers (14) ••••••••••••• 
Opponents of the New Deal attacked 
it on the grounds that it encouraged 
the growth of bureaucracy, created 
administrative confusions, destroyed 
initiative, and encouraged class 
antagonisms (G25) ••••••••••••••••••• 
Although the South had mineral 
wealth, dense woodlands, and possi-
2.2 
2.,3 
2.3 
2.3 
(continued on the next page) 
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llJO.Ltege Teacn- uenera.L 
Pro- ers Educa-
fessors tors 
bilities of manufacturing, its 
exceptionally favorable soil and 
climate kept southern people chiefly 
at farming until long after the end 
of the colonial era (AlO) ••••••••••• *2.4 
During the 1900~s there has been a 
marked growth in the consolidation 
of financial and industrial power 
(D2)••••••••••••••••••••••••••o••-••.4 2_.3 
The national banking system estab-
lished during the Civil War to 
create a market for government bonds 
helped set up a reliable national 
currency which eventually replaced 
the state bank notes (Fl4) ••• ~··~··•· 2.3 
Because the growing of cotton re-
duced the fertility of the soil, the 
production of cotton moved west and 
south as the older sections of the 
South became less productive (J5) •••• 2.2 
The inflationary pressures caused by 
heavy government spending and sharp 
cuts in the production of civilian 
goods during World War II were 
fairly well controlled through wage 
and price controls, credit controls, 
and campaigns to sell war bonds (F29) 2.1 
The successful development of the 
steamboat made possible swifter and 
cheaper river and coastal transpor-
tation (E4)•••·••••••••·······~·····A 2.4 
Although the Northeast continued to 1 
(continued on the next page) 
2.2 2.3 
2.3 2.1 
2.2 2.2 
2.2 
2,.2 *2.0 
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coLLege 'l'eacn- lienerai 
Pro- ers Educa-
fessors tors 
be the industrial center of the 
country, industry also followed the 
railroads into the West and to a 
lesser extent into the South (C4) •• ~ 2.1 
Practices to conserve our natural 
resources were accelerated during 
the presidency of Franklin D. Roose-
velt (K7)............................... 2.2 
Presidents Theodore Roosevelt and 
William Howard Taft fought with some 
success to secure the dissolution of 
many trus~. as illegal monopolies 
(G9) ..••••• ~··•• 4 •••••••••••~·~~···•· 2~3 
To replace the national bank, Cong-
ress established an independent 
treasury system, by which federal 
funds were stored in the Treasury in 
Washington, at the mint, or in brancl 
sub-treasuries in principal cities 
(Fll)••••~-·•••o•o••••••••••••••••••~ 2.0 
The lack of a uniform and adequate 
currency in the colonies was a handi-
cap to the exchange of goods and 
services (Fl) •••••••••••••••••••••••• 2.2 
American factories began to prosper 
about the time of the War of 1812, 
when trade relations with Great Bri-
tain were broken (B4) •• ~··········••• 2.3 
The reform movement was aided by a 
number of writers who aroused the in-
dignation of the American public 1 
through magazine articles exposing l 
(continued on the next page) 
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Table 1~ (continued) 
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Means of Jury Ratings 
Col.Lege Teach- General 
Pro- ers Educa-
fessors 
\..l) l:&) 
the vast power and selfish practices 
of certain businessmen and the cor-
ruption of certain government offi-
cials (GS) ••••••••••••••••••••••••••• 2.3 
After World War II a series of major 
strikes and repeated demands for wage 
increases caused both wages and 
prices to spiral upward (Il2) •••••••• 2.2 
By the middle of the 19th century, 
the middle states were producing 
large quantities of iron and steel 
(B9)••••••••••••••····~···••••••••••• 2.1 
The automobile produced social prob-
lems of safety, church attendance, 
and control of the whereabouts of 
boys and girls (El5).~······••••••••• *2.0 
The mass production of the automo-
bile stimulated the construction of 
hundreds of thousands of miles of 
expensive roads by federal, state, 
and local governments (El7) ••••••••.• *2.0 
The election of 1896 marked the de-
feat of the effort made ever since 
the close of the War Between the 
States to commit the government to 
the support of an inflated currency 
for the relief of the debtor class 
by free coinage of silver (F23) •••••• 2.4 
The growth of industry and business 
was greatly stimulated during the 
last half of the 19th century by the 
development of such communication 
(continued on the next page) 
tors 
2,2 2.1 
2 .. 3 2.1 
2 .. 2 2.3 
2.,4 
2.,3 *2 .. 3 
2.,2 *2.0 
Table 1~ (continued) 
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Means o:t Jury Hat~ngs 
Co.t.tege Teacn- uenera.t 
Pro- ers Educa-
£essors tors 
~.1) (.~) (.~) (.4) 
aids as the telegraph, the Atlantic 
cable, and the telephone (E24)...... 2.2 
During the 1900 2 s industry became 
more important in the Far West and 
continued to expand in the South(Dl) 2.1 
Businessmen established new combina-
tions to reduce competition and to 
enable them to secure a larger share 
of the market for their goods or 
services (D3) • ~ ................... ., • .. • • • . 2. 2 
The automobile industry encouraged 
the growth of many industries and 
occupations which were related to 
automobile production or use (D8)... 2.0 
During the period before the Civil 
War, the agricultural South wanted 
the tariffs eliminated so that it 
could exchange its cotton freely for 
the manufactured goods of Europe and 
the North at low prices (H8)~······• 2.2 
Although President Wilson succeeded 
in securing the enactment of new and 
more effective anti-trust legisla-
tion, World War I and our entrance 
into it thrust progressive politics 
into the background (Gl2)........... 2.3 
During the 19301 s Congress estab-
lished federal agencies to control 
air transportation, shipping, radio 
and television (G22)................. 2.2 
The rural electrification program 
(continued on the next page) 
2 .. 3 ~.1 
2 .. 3 2.2 
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Table 1. (continued) 
Means OI _rJury -~t1ngs 
Concepts 1 coLLege ·.l'eacn- · uenera~ 
Pro- ers Educa-
fessors tors 
(.~) 
has played an important part in farm 
progress (J26) •••••••••••••••••••••• *2.0 2.3 
Federal excise taxes have been 
levied by Congress to raise money 
for the support of the national 
government since Washington 1 s admin-
istration (H4) •••••••••••••••••••••• *2.0 2.3 
Except for a period of declining 
rates during the decades before the 
Civil War, high tariffs encouraged 
the growth of American business and 
industry during the 19th century (H6, 2.2 2.2 
Although a number of separate craft 
or trade unions, chiefly of skilled 
workers, were formed early in the 
ISOO~s, the labor movement did not 
grow rapidly until the Civil War 
period (!2)............................ 2 .. 2 2.2 
During the period before the Civil 
War, the North wanted high tariffs 
to protect their manufacturing indus-
tries from competition from European 
products (H7) .••••••••••••••••••••••• *2.0 2.3 
Industrial processes developed in 
Great Britain were used in the first 
American textile factories despite 
British attempts to restrict their 
use to British factories (B2)~······· 2.1 2.2 
Mass markets for the endless output 
of American factories were developed 
both at home and abroad through ex-
tensive and skillful advertising (D6) 2.0 ~ 2.2 
- l 
(continued on the next page) 
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M.eans oi Jury .tta"tl.ngs 
ll'OJ..J..ege T~acn- fueneral 
Pro- ers Educa-
fessors tors 
l.,.l.) 
International trade and tariffs be-
came increasingly important factors 
in agriculture (Jl6) •••••••••••••• ~·· 2.3 
Towns along the route of the Erie 
Canal grew into thriving cities, and 
New York became one of the leading 
commercial centers of the world (E7). 2.2 
Although they continued to import 
from the mother country goods of 
finer quality and various luxuries, 
the colonists by the middle of the 
1700~s took care of their own needs 
for the coarser and more essential 
manufactures (AS) ••••••• ~·~··•••••••• 2.1 
The northern colonies traded not 
only with England but with continen-
tal Europe and the West Indies as 
well (Al4).~············~···~···•••·• 2.2 
A number of national projects were 
developed such as housing projects 
to eliminate city slums and coal 
mining area shanties (G23) ••••••••••• 2.2 
The Continental Congress issued 
large amounts of paper money which 
became all but worthless because it 
was not backed up by gold or silver 
(F2)•••••~•••••••••••••~••••o•••••••~**l.9* 
Shipbuilding, fishing, and whaling 
became important colonial industries, 
particularly in New England (A4)..... 2.2 
Early manufacturing, especially of 
textiles, centered in the home~ Most 
(continued on the next page) 
2,.1 *2.0 
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2 .. 0 
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Table 1. (continued) 
Concepts 
Means o:t Jury Rat~ngs 
IL;O~J.ege Teacn- u-enera~ 
Pro- ers Educa-
fessors tors 
men and women were clothed in ma-
terials spun or prepared in their 
own home (A5)~····~·······•·•···~···· 2.0 
The rights of labor to organize and 
to bargain collectively were greatly 
strengthened during the administra-
tion of Woodrow Wilson (IS).~··•••••• 2.2 
Farmers and other debtors sought un-
successfully to secure inflation by 
persuading the government to issue 
paper money or "greenbacks" (F17) ..... 2.3 
As business began to improve in the 
late 1930~s, many of the nation's 
leading industrialists demanded an 
almost complete abandonment of the 
New Deal policies of regulation of 
industry and business (G24) •••• e•·~· 
Roosevelt greatly stimulated the pro. 
gram of irrigating large tracts of 
arid land to make them productive 
farm land by securing the passage of 
legislation to provide federal aid 
for this purpose (K3) •• ~··~~·4~··~·· 
The West and the South sought relief 
from low prices by urging the in-
creased coinage of silver to increasE 
the amount of money in circulation 
2.,2 
*2.,0 
(Fl9).~~··~····~····~··~~·•••*~·~·~~ 2o3 
By the middle of the 1700's the 
leading cities were connected by 
post roads, but other inland travel 
remained primitive for a long time 
(Al3)••e•••••••••••~•••••~••••~••••~• 2.0 
(continued on the next page) 
*2:.-4 
**2.2 
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2.1 2.1 
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Table 1. (continued) 
Concepts 
~.1) 
The success of the Bank of the 
United States in keeping the cur-
rency on a sound basis meant little 
to small western farmers and eastern 
workers who wanted a cheap and plen-
tiful currency (F7) ••• 4••••••••••••• 
To obtain their objectives organized 
labor carried on many strikes, most 
of them unsuccessful, during the 
M.eans o:r .Jury ..tta't~ngs 
t;o.L.Lege Teacn- uenera.L 
Pro- ers Educa-
fessors tors 
2,.0 2,.0 
closing years of the 1800 1 s (15)..... 2.2 2 .. 1 
A dramatic development of the late 
l920ts was the beginning of the Hoo-
ver Dam to irrigate farm lands and 
to supply low-cost electrical power 
to several states in the Southwest 
(K6) •• 4••••••••••••••••••••••••••••• 2.0 2.1 2.1 
Ocean travel improved greatly during 
the first half of the 19th century 
with the development of fast packet 
ships which sailed on regular sche-
dules (E9)••••••····~·~····-···~·~•·· 2.0 2_1 2.1 
Since 1945, additional legislation 
to promote the economic and social 
welfare of the people has been fa-
vored by some Americans and opposed 
by others (G29) •••••••••••••••• ~···· 2.2* **2.3* **1.8* 
The generally small, early American 
factories, especia~ly in the textile 
industry, found it difficult to 
prosper because of the competition 
of cheap English goods (B3) •• ~··••·~ 
During the middle of the 19th cen-
2 .. 1 
(continued on the next page) 
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Vo.Llege Teacn- uenera.L 
Pro- ers E~uca-
fessors tors 
\. .L) 
tury the American clipper ships out-
sailed the ships of all other nation. 
on all oceans at a time when high 
prices were paid for fast voyages 
(ElO) ••••• $ • .,. •••••••••• ~ ••••••••••• ~ 2.,.0 
The introduction of the screw pro-
pellor and the iron hull enabled 
British steamships to regain supre-
macy in ocean transportation in the 
1850~s (Ell)........................ 2.1 
In the coastal region of the South, 
tobacco, rice, and indigo were grown 
on plantations for export to England 
in return for English manufactured 
goods (A9).~··•••••••••••••••••~···~ 2~1 
Andrew Jacksonts successful struggle 
to destroy the national bank created 
conditioJ s which contributed to the 
developm4 nt of a major financial 
panic (Fl ) ..... ., ..................... ~ ,. ,. ,. ,. ..... , 2,. 0 
During tle 30 years after the Civil 
War, farners and debtors lost their 
struggle for a cheap currency be-
cause of industrial expansion and 
prosperi-ty (Jl9) ••••• ,. ........ ,........... 2.1 
During the later colonial period, 
the cloth, hat, and iron industries 
spread beyond the household and 
grew so prosperous that English 
manufacturers became alarmed over 
their loss of markets (A6) •••• ~P•••• 2.0 
Inter-colonial commerce was carried 
(continued on the next page) 
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Means ox JUry Ra~1ngs 
~.,;o~~ege Teacn-·u-enera! 
Pro- ers Educa-
fessors tors 
on almost ~ntirely by ship (Al2).... 2.0 2.0 
As the railroads expanded, cattle 
ranchers took over the grasslands of 
the north central states and made 
this area the center of the profit-
able cattl·e-raising industry (J9).... **1. 9* *2 .. 2* 
Next to farmin~ in economic impor-
tance during colonial days was the 
fur trade, which flourished along 
the entire frontier (A2) •••••••• ~··· *2.2 1.9 
From a few years after the operation 
of the first successful steamboat 
until the Civil War, steamboats 
hauled the largest part of American 
freight (E5)••··~······9~-·~·M•••••• 2.0 2.0 
The United States government was 
separated from the banking business 
by the establishment of an indepen-
dent treasury system (F6) ...... ~ ., ....... , *1 ... 9 2,.2 
By the end of the 19th century 
transcontinental railroads had re-
placed stage coaches and wagon 
trains (El3)~-~P-~<~······~~···~~-~-~ 2.0 2.1 
As money in circulation grew more 
scarce after the Civil War, the pur-
chasing power of the dollar rose and 
prices consequently fell (Fl6) •• ~... 2.0 2.0 
By the middle of the 19th century 
the United States was producing 
most of the world~s cotton (J6).~... 2.1 *2.1 
(continued on the next page) 
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Table 1. (continued) 
Concepts 
\ .l) 
The success of the Erie Canal led to 
the building of many other canals 
(E8).~···~·······~···~··~o·4•···•·~· 
Jackson*s Specie Circular, requiring 
payment in gold or silver for public 
lands, combined with generally cha-
otic financial conditions to help 
cause the financial crash of 1837 
-~eans o:r Jury Ha"t~ngs 
CoJ.J.ege Teacn- ueneral. 
Pro- ers Educa-
fessors tors 
2.,1 2.1 1 .. 9 
(FlO)~•··~·····~······~···~···~···~~ 2~0 *2 .. 2 1.,9 
The inability of the South to fi-
nance the Civil War through taxa-
tion or loans forced the Confederacy 
to issue vast amounts of fiat cur-
rency which became almost valueless 
before the end of the war (Fl2) •• ~·· *1~9 
Agitation for the free coinage of 
silver resulted in the Sherman Sil-
ver-Purchase Act of 1890, by which 
the government agreed to purchase 
four and a half million ounces of 
silver a month, more than double the 
amount of the Bland-Allison Act of 
1878, and to issue silver certifi~ 
cates for the amount purchased (F21) *1.8 
The Patrons of Husbandry through 
local Granges worked to improve the 
social life and the economic and 
political position of the farmer 
(Jl8) •••••••••••• ~·~·-·~~··~·~······ 
Lumbering was widespread during the 
colonial era--hardwoods and pine 
masts from New England, many vari-
eties from the middle colonies, and 
2,.0 
(continued on the next page) 
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fessors tors 
l.LJ 
1 
naval supplies from southern forests 
(A3).~··••·•~---·~··••••····~··~··~~- 2pl 
By the middle of the 19th century 
the mid-western states were be-
ginning to produce large quantities 
of lumber, meat products, and flour 
(J7) •• AA44~···············~·-~~-~~~-~ 2.0 
Paper fiat currency, or "greenbacks,n 
issued by the Union government to 
help finance the Civil War, depreci-
ated in value and drove metal cur-
rency out of circulation (Fl3} •• ~···· 1.9 
During the 1920's federal subsidies 
for roads, health, education, and 
other social purposes were continued 
{G15)••~•~••~·~~-~·*•o••·~~•••••••·~~ 2.1 
New and improved methods of communi-
cation not only have promoted the 
growth of all kinds of busin.ess but, 
in turn, have themselves been stimu-
lated by that growth (E25) •••• ~~···~· *1.8 
Membership in organized labor unions 
increased rapidly after 1900, but 
decreased during the prosperity of 
the 1920~s and during the most acute 
years of the depression (17)~·•·•~··• 2.0 
A cheap and plentiful bank note cur-
rency, issued by state banks after 
the fall of the national bank, 
stimulated a period of speculation 
in the purchase of western lands (F9) 2.0 
Although cotton was the most impor- \ 
(continued on the next page) 
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Concepts 
Means or Jury Rat1ngs 
ivO.lJ.ege Teacn- lieneral 
Pro- ers Educa-
fessors tors 
tl) 
tant crop, the South raised many 
other crops during the 19th century, 
including tobacco 1 sugar cane, rice, 
and grain (J4) •• ~····~a···~·-····~·· 2.0 
A growing demand by northern and 
eastern city dwellers for more beef 
led Texas cattle ranchers to organ-
ize cattle drives to shipping 
points along the expanding railroad 
lines during the years after the 
Civil War (JS) ••••••••• ~··A•A•*••••· *1.9 
A general tariff reduction was 
brought about just before World War l 
by a popular demand for lower prices 
for manufactured goods and a growing 
doubt that American industry needed 
the continued protection of high 
tariffs (HlO) •••••• ~··~~-~~····~···· 2.1 
A second national bank was chartered 
by Congress to help maintain sound 
currency when depreciated state bank 
notes began to flood the country 
after the expiration of the charter 
of the first national bank (F5) •• ~.. 2~0 
A plan for internal improvements at 
the expense of tbe national govern-
ment failed in the early 1800's 
because of a belief that the expen-
diture of money by the federal 
government for this purpose was un-
constitutional (Gl) •••• ~··•··~·~··*• 2.1 
During the l930~s and 1940~s tbe c1o1 
(continued on the next page) 
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Table 1. (continued) 
Concepts 
l.l) 
became strong under the leadership 
of John L. Lewis (!10)~.·····•·~·~~~ 
Despite the attempts of the Demo-
crats to lower the tariff, tne 
tariff acts passed during the late 
1800~s indicated that the country at 
large still accepted the idea of 
tariff protection (H9) •••••• ~···~··~ 
The federal government did provide 
Ior the construction of the National 
Road to facilitate transportation 
between the East and the West in the 
early 1800ts (G2) •••• ~·············~ 
A large part of the cattle-raising 
lands in the mid-West were taken 
over by farmers during the late 
decades of the 19th century (JlO)~·· 
Although the West and the South 
succeeded in securing the passage of 
laws to increase the coinage of 
silver, prices continued to fall and 
the free silver movement failed 
(F20) •• ~·••••••P~··••••••••••~····~· 
Under President Truman the national 
government sought actively to stop 
monopolistic practices (G27)~.~~···• 
Except for the 1920's, moderate 
progress has been made since 1900 
in conserving our natural resources 
(K5) •• ·-····-···•••••••••••··••••••4 
Means o:r Jury Ratings 
lJo.l.lege Teacn- uenera.l 
Pro- ers Educa-
fessors tors 
1.,9 
2.0 2.0 
z.o 2.0 1,.8 
2.0* **2.,.2* 1...7* 
2,.0 *2 ... 0 *1.8 
1,.9 2..,1 1 .. 9 
2.0 2,.0 1.8 
(continued on the next page) 
Table l,. (continued) 
Concepts 
{1) 
New Deal attempts to conserve the 
mineral resources of the nation 
were less effective tban those to 
conserve water and land (KlO) •••• ~.~ 
' The Sherman Silver Act was repealed 
within a few years to reduce the 
flow of gold from the United States 
Treasury in return for depreciated 
silver (F22) •• ,..~~·····~·~·~···~···· 
As new and improved methods of 
transportation developed, postal 
service was improved and postal 
rates were reduced (E3) ••••••••• , .... 
During the colonial period 
smuggling to evade the payment of 
excise taxes was widespread (Hl) •••• 
Too rapid expansion of new American 
industries and speculation eventu-
ally produced the Panic of 1819 
and several years of economic 
Means of Jury Rat~ngs 
CoTiege ~eacli- Genera~ 
Pro- ers Educa-
fessors tors 
{2) -(3J <. 4) 
2,.0 **2 .. 1 
1,.8 2 .. 1 1.9 
2.,0 1.9 
1,.9 1..8 
depression (B7)~·~~···~•~••••••••••• 1.8* **1~6 
By the time of the Civil War tele-
graph lines linked the cities and 
large towns in the East and Middle 
West (E23)., •••• ,_ .......... ,. .................... *1,.7 2.0 
At the time of the end of the 
reconstruction period in the South, 
the paper-money inflationists 
suffered a defeat when Congress 
passed a law providing for the 
redemption of the greenbacks in 
(continued on the next page) 
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~l) 
gold (Fl8)•··-···~·······~··~····••• 
During the 1940 1 s and early 1950 1 s 
the rift between the CIO and the 
AF of L continued unabated, as each 
sought to control organized labor 
(!14) •• ~······~·~····~··~··········· 
Especially in the East, privately 
built toll roads began to link the 
states and facilitate the expansion 
of farming and industry (E2)~·····•• 
Since the 1930ts the railroads have 
with moderate success tried to meet 
the competition from the newer 
types of transportation by 
improvements in both their service 
Means or Jury Ratings 
College Teach- !General. 
Pro- ers Educa-
fessors tors 
t:&) t;:iJ (4) 
1.8 **2 ... 0 
1 .. 9 **2 .. 0 *1,.6 
1 .. 8 1,.9 1 .. 7 
and their equipment (El9) ............ *1.6 1.9 1,.7 
VIII~ THE GROWTH OF AMERICAN 
SOCIAL AND CULTURAL 
PATTERNS 
Freedom of religious worship and 
separation of church and state 
gradually have become a part of the 
ideals of American society (D) ...... . 
The First Amendment to the Consti-
tution forbade Congress to interfere 
with freedom of religion (D9) ••••••• 
The United States has developed an 
educational system designed to 
preserve the American democratic 
heritage and to contribute to the 
2.8 
2,.9 
(continued on the next page) 
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Table 1. (continued) 
Means o:f J'ury Rat~ngs 
Concepts i College ·Teach:...IGeneraJ: 
Pro- ers Educa-
fessors tors 
{l) (2J {;:)) { 4) 
economic and social welfare of the 
American people (C)~···~··········~· *2.7 
American progress in both pure and 
applied science has increased our 
life span and made life easier (G).. 2.8 
Newspapers and periodicals have been 
potent forces in the political, 
social, cultural, and economic 
development of the United States (F) 2~6 
Since the Civil War, American 
scientific research has made pos-
sible revolutionary changes in 
almost every phase of American 
life--industry, transportation and 
communication, standards of living, 
social life, and leisure-time 
activities (G7)~·····~·············- 2.7 
The various movements for improve-
ments in human welfare during the 
19th and 20th centuries show that a 
consciousness of social responsi-
bility has developed in the United 
States (B) ••••• ~····~····••*•••••··· 2.7 
Women struggled for and little by 
little won the right to be treated 
as equals in the eyes of the law and 
the right to share equally in the 
labors of men without social 
hindrance (J)••••••••••••••••·····-~ 
· During the second quarter of the 
19th century the United States took 
2.6 
(continued on the next page) 
2 .. 9 **2.9 
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2 .. 8 
*2 .. 6 
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Table 1. (continued) 
Concepts 
~ .1) 
the lead among the nations of the 
world in establishing a system of 
free democratic education and in 
broadening educational privileges 
(ClO).~-···~··••·,·~···~·~·~·•••*•~· 
Social classes in America have been 
flexible and have been based 
chiefly on wealth (A).~·~4···~····~· 
The Zenger case early in the 1700~s 
established the principle that a 
newspaper editor may criticize men 
in political power if his state-
ments are not libelous (F4)~·····•·• 
During the 20th century, in addition 
to winning political and legal 
equality with men, women have become 
increasingly active in business and 
industry and in almost all branches 
of public political life (J5) ••••• ~. 
The release of atomic energy is the 
greatest single achievement of 
American science (Gl3)~··~··•P»••··· 
During the 19th century, American 
cities slowly began to meet the 
needs of rapidly expanding popula-
tions (E) •••••• ~······~··~··~····~·~ 
Many who came to the New World to 
find freedom of religion would not 
extend the same freedom to those who 
wished to worship differently (D2) •• 
Means o:r Jury Rat1ngs 
co.t.tege Teacb-tueneral 
Pro- ers Educa-
fessors tors 
**2.6 
2.,7 2.6 
2,.7 **2,.8 2.5 
2 ... 6 2.,5 2,.6 
2,.6 2,.6 
2 .. 4 2.6 
(continued on the next page) 
Table 1. (continued) 
Concepts 
tJ .. ) 
Americans have grown more alike in 
their balues and desires because of 
restrictions on immigration; instan-
taneous communication; the increased 
mobility of the population; the 
development of a national press; 
literature, and music; the common 
experience which results from seeing 
the same motion pictures and sports; 
and the availability of all kinds of 
comforts and luxuries (Al5) ••• -~~··· 
In the colonies there were three 
main social groups: (1), an aris-
tocracy based on wealth--southern 
planters, great landholders in the 
middle colonies, rich city mer-
chants, and a few professional men 
such as lawyers and doctors; (2), 
small independen.t farmers, skilled 
workmen, small shopkeepers, labor-
ers; and (3), indentured servants 
and Negro slaves (A2).~······~4•···~ 
The development of industry and 
ag·ricul ture during the 1900 t s has 
given Americans the highest stan-
dard of living in the world (Al6) ••• 
During the 19001 s the American Negro 
has made great progress in improv-
ing his economic stat·us, in acquir-
ing education, and i~ achieving 
prominence in the arts and 
sciences (C20) •••• ~······~··~~·~···~ 
Means ox Jury Ratings 
College Teach- ueneraJ. 
Pro- ers Educa-
fessors tors 
2.5 2,.5 
2,.6 2 .. 5 2 .. 5 
2 .. 5 2 .. 6 2,.5 
2.6 2.5 *2.4 
During the last decades of the 19th 
(continued on the next page) 
•' 
Table 1. (continued) 
Concepts 
Means or Jury J:ta'tJ.ngs 
co.u.ege Teacn- ueneral 
Pro- ers Educa-
fessors tors 
~l) \~) \;j) (4) 
century, the number of public high 
schools and their enrollment mul-
tiplied rapidly as Americans began 
to accept the concept of a free, 
tax-supported 12-year educational 
program (C23) •••••••••••••••• p~····· 2.4 
The economic and social development 
of America influenced strongly the 
changes in the recreational activ-
ities of American people (H) •••••••• *2.3 
As enrollments increased steadily 
during the 20th century, the ideal 
of secondary-school education for 
all youth has recent~y very nearly 
been achieved (024) •••••• ~···~······ 2.4 
By the middle of the 19th century, 
most children in the thickly 
settled parts of the North had the 
chance to get a free elementary-
school education (Cll) •• • .. .............. .• .. 2.4 
During the 20th century the United 
State~ has assumed world leadership 
in scientific and medical research 
and practice (GlO) •••••• ~··········" 
Demands by less prosperous parents 
led to the establishment in New 
England of the first free public 
high schools early in the 19th 
century (C9)~········~•••o•••••••••• 
2.,_3 
2,.3 
As American industry grew, a large 
(continued on the next page) 
2.5 2-..6 
2 ... 6 2.5 
*2.6 
*2.4 
2.4 2 .. 6 
2.4 **2.6 
·n r·n 
- . 
Table 1~ (continued) 
Concepts 
Means of Jury Ratings 
co.L.Lege 'l'eacn- 1 ueneral 
Pro- ers Educa-
fessors tors 
----~------~t~l~)----------~r-i2~ ~~) (4) 
industrial laboring class developed 
(A6) ..................... ~ ......... .._ ........ o 
A distinctive American literature 
began to flourish with the writings 
of Cooper, Irving, .Bryant, and Poe 
(!10) •••••••••••••••••• ~············ 
American science has helped make 
20th century Americans the best fed, 
the best housed, the most comfort-
able people on earth (Gl2) •••••••••• 
The American people have adapted 
imported art forms to produce 
distinctive American arts (!) ••••••• 
As time went on, the leveling in-
fluence of the new country helped 
to develop a greater spirit of 
religious toleration (D6) ••• ~······~ 
During the early 1900's reformers 
secured the passage of legislation 
to protect the public from dangerous 
or misrepresented food and drugs 
(B8) ••••••••••••••• ~.·~····~~·~····• 
During the latter half of the 19th 
century, the swiftly expanding 
American cities were an important 
factor in shaping the pattern of 
American culture (E7) •••••• ~·~4····· 
Social and cultural differences be-
tween the various groups that com-
prise the people of the United 
2 .. 4 
2.4 
2.3 
2 .. 4 
2.4 
2.3 
2.4 
(continued on the next page) 
2,.4 2 .. 4 
2.4 2.5 
2.4 2.4 
2.3 2.4 
2.,4 2 .. 4 
2.4 2 .. 3 
Table 1. (continued) 
Concepts 
Means e:t Jury Rat1ngs 
ICO.Llege Teactf- lienera.l. 
Pro- ers Educa-
fessors tors 
--~------~~(~1.)~----------+-~(~2~~}~--~) (4) 
States have steadily grown less 
during the 20th century (Al4)4 •• ~ •• ~ 2.4 
As factories multiplied, cities and 
towns grew rapi~ly because more and 
more people gave up farming to work 
in the factories (El)~·~·····~-·~~-· 2.4 
Its wide circulation caused the 
daily newspaper before the Civil 
War to become one of the leading 
means of molding public opinion and 
shaping political, social, and 
economic movements (F8) ••••• ~····~·· 2.4 
As industry grew, a capitalist class 
of men who had en0ugh money or 
property to invest in industry began 
to emerge (A5) •••••••••••••• ~······· 2.4 
The average age of the American 
people has increased markedly during 
the 20th century chiefly because of 
advances in medical science, public 
health, and sanitation (Gll) •••••• ~. 2~4 
The greatest single influence in 
shaping adult attitudes and opinions 
in the first half of the 20th cen-
tury was the newspaper (Fll)........ 2.2 
During the 20th century Americans 
have become less imitative and have 
produced their own art and drama, 
more functional architectural styles 
and their own music, ranging from 
jazz to classical (119) ••••• ~~······, 2.5 
{continued on the next page) 
2.4 2.4 
2 .. 4 2.3 
2.3 2.,5 
2.4 2 .. 4 
2,.4 
2.3 **2.6 
2 .. 3 
Table 1. (continued) 
Concepts 
CLJ 
With the exception of the Negro 
slaves, it beca~e easier in the new 
United States to move from one 
social class to anothee than it was 
in colonial America (A3) ••••••••••• 
During the decades after the Civil 
War, the federal government stimu-
lated the establishment of many 
state agricultural colleges 
through generou$ grants of land 
(C21) ••••••• «·•~················~·~ 
By their outstanding success in 
developing prac1l"ical applications 
of science in industry, Americans 
made a start before the Civil War 
Means o:r Jury Ratings 
L:o~~ege 'l'eacn- [uenera~ 
Pro- ers Educa-
fessors tors 
. \.~) \.~) (4) 
2 .. 3 **2 .. 1 . 2.6 
2,.4 2 .. 3 
toward eventual industrial world 
leadership (G6) •••••• ~•·•~••••A··~· 2.3 2.,5 
Partly because it became evident 
that the security and prosperity of 
the United State~ depends upon the 
extension of scientific knowledge, 
vast sums have been spent during 
the 20th century bY the federal 
government, by universities, and by 
industry for sci$ntific research· 
(G9)••••~-~··~·•+A••~-~~··•••••••~• **2.2 
In a long, uphill fight in which 
many people t¢ok part, city and 
state governments, and later the 
national government, have been in-
duced to introduce projects to 
improve the unfortunate conditions 
in the city slums (E9)............. 2.4 
(c.ontinued on the next page) 
2.5 2.3 
2.,4 
Table 1. (continued) 
Concepts 
tlJ 
The greatest accomplishment of 
American medical science before the 
Civil War was the development of 
anesthetics to prevent pain in 
surgical operations (G5) •• ~·9•••••4 
Leisure time and recreation became 
a more important factor in American 
life with the e~tablishment of 
shorter work weeks in many occupa-
tions (H7) .. -- .... -~ ••••• -1" ,. ............. ~ • 
By the middle of the 1800~s 
America was producing a distinctive 
literature of its own (14) .. ,. ........ . 
In most of the New England Puritan 
towns 1 the church was the political 
and social center around which life 
of the town revolved (D5) ••••••••• ~ 
At the time of the Civil War there 
were four distinct social classes 
in the South: a small group of 
great planters and their families, 
a middle class of prosperous towns-
men and small farmers, an impover-
ished class of "poor whites" living 
on ppor land, and the Negro slaves 
(A9)•••••••••••••••P••••••••••·~·~·~ 
Through his tireless efforts to ex-
pand and improve free public educa-
tion, Horace Mann became the most 
outs.tanding figure in the growth of 
American public education before the 
Civil War (Cl2).~~·········~·~~,.···· 
Means oi Jury Ratings 
College Teacn- General 
Pro- ers Educa-
fessors tors 
2.2 2 .. 4 2 .• 4 
2 .. 2 2.,4 2.4 
2.4 2.4 *2 .. 2 
2,.4 2 .. 3 2 .. 2 
2.4 2.2 2.3 
2.2 *2.5 
(continued on the next page) 
Table 1.. (contJnued) 
Concepts 
t.LJ 
The Civil War rQ.ined the southern 
planter class by depriving them of 
their slaves and making their Con-
federate money ~nd bonds worthless 
(AlO)~···••••••~·············••··--· 
During the 20th century American 
playwrights, novelists, and poets 
have won national and international 
recognition in t 1he development of 
American literature (!21) ••••• #••••• 
The tremendous g~owth of business 
and industry in the last half of the 
19th century made it possible for 
the enterpreneur class to accumu-
late vast fortun~s and live in 
luxury (All)~~·~···················~ 
During the late 1800's there devel-
oped a large midqle class of pro-
fessional and skilled workers who 
lived in comfort (A12) •• ~····~···••• 
Religion affecteq the thoughts and 
actions of the people of the 
colonial period far more than it 
affects people today (D3).~·····~··· 
By the middle of the 1800~s the 
American people had created a 
culture that was ~eally their own 
(!6) ••••••••••• ~·~·················· 
The invention of the telegraph and 
improvements in printing and in the 
manufacture of paper helped make 
Means OI Jury Rat1ngs 
.CoLLege 'l'eacn- General 
Pro- ers Educa-
fessors tors 
(continued on the next page) 
Table 1. (continued) 
Concepts 
Means ox Jury Rat~ngs 
co~~eg4 Teach-[Genera-r 
Pro- ers Educa-
fessors tors 
\~) t~) {3J -(. 4) 
~----------------~~----------------+-~~--4---~--~--~~ 
large-scale newspaper production 
possible (F7).~•·~················•· 
As each section of the country was 
brought into increasingly closer 
touch with each other during the 
late 1800 1 s, an American way of 
life developed that was similar in 
all parts of the United States (Al3) 
Prohibition of the manufacture, 
transportation, and sale of intoxi-
cating liquor by the Eighteenth 
Amendment to the Constitution just 
after World War I created many 
problems (BlO) •• ~·················~· 
Most of the New England literary 
figures wer€ brilliant thinkers who 
championed certain causes or 
challenged some features of 
American life (Il4) •.••••••• ~·~····· 
The American colonists brought 
their religions from Europe (Dl) •••• 
Since the Jackso~ian era reformers 
through repeated efforts have 
succeeded in obt~ining more humane 
and intelligent programs to 
eliminate the causes of crime and 
to rehabilitate criminals rather 
than merely to punish them (B2) ••••• 
Colonial New Engl~nd early attempted 
to provide for popular education, 
but many towns were slow to carry 
2.2 
2.2 
2.3 
2.2 
(continued on the next page) 
2 .. 2 2.3 
2.2 2.4 
2.2 
2.2 2,.3 
2.2 2.2 
2.,3 2.2 
Table 1. (continued) 
Means ot Jury Rat~ngs 
Concepts 1 co.Ltege 'J,'eacn- 1 u-eneral 
Pro- ers Educa-
fessors tors 
llJ (.~) (_;j) (.4) 
out the provisions of the laws (01).. 2.1 
Machine production created more 
goods for the average American to 
enjoy (A8) •••• ~4·····~·~···4··~··~·· *2Al 
Nineteenth century social reformers 
brought about more humanetreatment 
of chi~d factory workers (B4)~···~·· 2al 
Inability to enforce prohibition 
effectively led to the repeal of the 
Prohibition Amendment by the 
Twenty-First Amendment (Bll)~······~ 2,.2 
During the decades after the Revolu-
tion, the state governments gradu-
ally abandoned the practice of 
supporting a state church with 
public funds (DlO) •••••.••••••••• ~·· 2.2 
Benjamin Franklin's practical in-
ventions and pio~eer experiments in 
electricity made him an inter--
national figure (G2)·····-····~····· 2_3 
Although individual forms of 
recreation continue to be popular, 
the American people have developed 
an increasing fondness for spectator 
sports and commercial recreation of 
many types since the late 1800ts 
(HS).~··-·······~·······•·o••····~·· 2.3 
The federal government since World 
War I has provided limited financial 
aid to public schools (C26) •••••••• ~ 2.1 
(continued on the next page) 
2,3 2.3 
2.4 2.,2 
2.2 2.3 
2 .. 2 2,.2 
2,.1 2.3 
2.1 2_2 
2 .. 2 2.1 
2.4 *2.1 
Table 1~ (continued) 
Concepts 
~1.) 
Inspired by the' example of Hull 
House, social workers during the 
late !BOOts organized settlement 
houses in the cities to help the 
slum dwellers and make their lives 
easier (B7) ••• ~~~·~·····~~·····~··A· 
Colonial newspapers did ~ great deal 
to mold public opinion (F3) •• ~~····~ 
Other important New England writers 
of the 19th century include 
Whittier, Lowell, Holmes, Hawthorne, 
Emerson, and Thoreau (!13) •••••••••• 
During the 20th century American 
colleges and universities have in-
creased in numbe~s, in enrollment, 
and in community influence (C25)~··· 
During the later 1800 1 s city health 
conditions began to improve as 
better public water an4 sewage 
systems were introduced; home 
plumbing was improved; and laws to 
ensure the cleanliness and quality 
of foods were passed (E4) ••• ~-~~···· 
Throughout the colonies there were 
thousands of men, and even more 
women, who could not read or write 
(C3) •••••••••••• ~•·••••••••••••••••• 
The growth of American culture 
during the first half of the 19th 
century was made possible by the 
changes in American life brought 
Means o:r Jury Rat1ngs 
Col.l.ege Teacn-rtreneral. 
Pro- ers Educa-
fessors tors 
2,.2 2 .. 2 2.1 
2 .. 4 
2.2 **2.3 *2 .. 0 
2.1 *2.3 2.0 
2 .. 2 2.2 2 .. 1 
2,.2 2,.1 
(continued on the next page) 
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(!Joncepts 
Means o:f Jury RatJ.ngs 
ColJ.ege ·.reach- Genera~ 
I Pro- ers Educa-
fessors tors 
{l.J t~J {::S) (4) 
about by the Industrial Revolution 
(15) •••••• ~····~···················· 2.1 
During the 20th century widespread 
efforts have been made to solve the 
special problems of youthful 
offenders (B3)~······~··~~·~~••?~•· *2.0 
The treatment of prisoners and the 
insane, formerly very severe, 
became more humane during and after 
the Jacksonian period (Bl).~.«-·~··· *2.0 
During the late lSOO~s women made 
great progress toward legal, 
occupational, .anti political 
equ~lity with men (J4).............. 2.1 
Since the Civil War, city and state 
boards of health have made much 
progress in making more healthful 
living quarters of Americans (GS)... 2.1 
In colonial New England the Puritans 
were far more powerful than any 
other religious group, while the 
Anglican Church was dominant in the 
South (04).~·~···•·····~········~-·~ 2~3 
Skilled laborers were in demand and 
usually made good wages, while un-
skilled laborers worked long hours 
for low wages (A7) ••••• ~~·~···~~·~·· 
Early in the 18001 s several out-
standing women began a real 
(continued on the next page) 
2.2 2.2 
2 .. 2 
2.3 
2.1 
2.2 
2 .. 1 2.0 
2 .. 0 2 .. 2 
Table 1~ (continued) 
Concepts 
Means or Jury Ratings 
: uo.u.ege . Teacn- General 
Pro- ers Educa-
fessors tors 
------------~t~i .. )~-----------r-~) t~J (4) 
struggle for the intellectual, 
economic, and political freedom of 
their sex (Jl) •••••••• ~····•········ 
The first free state gniversities 
were founded in the Middle West 
before the middle of the 19th 
century (Cl5) ...... ,. ................ ,. ...... . 
"The democratic idea of education 
for all was extended to the South 
after the Civil War" (Cl7) ............. . 
With the aid of the Freedmen's 
Bureau and private individuals and 
organizations, public education 
slowly was provided for the Negroes 
after the Civil War (Cl8) ... ~········ 
Beginning in the 1830~s a new era 
in journalism produced inexpensive 
newspapers which dealt with current 
happenings of interest to the 
average citizen (F6).~···~·······~·· 
Labor-saving conveniences in the 
homes have lightened drudgery and 
created more leisure for homemakers 
(J6)~·•.o••••••••·•~··~·•····~·•••••4 
The employment of women in factories 
was an opening wedge in enabling 
women to become active outside the 
home (J2) ..... ~···•· ... ···.,. .. ~··••..q .......... .. 
During the years before the Civil 
War, women began to receive better 
2..,1 
2.2 
2.2 
2.0 
2.2 
1.9 
2 .. 1 
(continued on the next page) 
2,.1 
2.,1 2.0 
2,.2 2.0 
2 .. 1 
*1 ... 9 
**2,.3 
2.1 2.0 
Table 1. (continued) 
Concepts 
.Means o:t Jury Ra"tl.ngs 
CO!Iege Teach- Genera! 
Pro~ ers Educa~ 
fessors tors 
tl) t:&J (;j) (4) 
educational opportunities and more 
legal rights (J3) ... , ........................... ~...... 2 .. 0 2.0 
During the late 1800~s magazines 
with a nation-wide circulation and 
improved daily newspaper service 
made important contributions to the 
national culture (Fl0),.§ •••• ~·····4~ 2.0 2.1 
In the later colonial period the 
colonies were far ahead of Europe 
in permitting freedom of worship 
(D8)•••••~•A•~••4••••••••~•·•·~~~••• *2.2 2.,.0 
In the 1840Ts thousands of Mormons 
founded a prospe~ous settlement at 
Great Salt Lake in what later 
became the State of Utah to avoid 
persecution for their religious 
beliefs and practices (Dl2).~·····•· *2,.0* **2~3* 
Church membershiP' in the United 
States has increased since the 
middle of the 19th century at a 
faster rate than the growth of the 
population as a whole (Dl5) •• ~~··~~~ 2.0 2.0 
The growth of a wide variety of 
American magazines before the Civil 
War helped to spr~ad knowledge and 
to form public opinion (F9) .. ~~-·~··· 2.0 2.0 
During the decades after the Civil 
War a small number of colleges and 
other institutions of higher learn-
ing were established for Negroes 
(Cl9)~·••~••~·~~·~~o~•M~~·~-~~·•••~• 2.2 *2.1 
(continued on the next page) 
2 .. 2 
2,.1 
1 .. 9* 
2 ... 1 
*1 .. 9 
Table 1. (continued) 
Concepts 
(.1) 
During the early years of the 
lSOOts, private ~cademies were 
organized throughout the North to 
provide secondary-school oppor-
tunities for families which could 
afford this type of education (CG) •• 
The middle colonies became the 
common ground fot many religious 
groups (D7) ........ ,. + ......... .., ....... ,. ,. , ........ ... 
By the middle of'the 19th century 
two other important names added to 
New York's literary fame--Whitman 
and Melville (!12) ••••••• ~···•····~· 
A temperance movement in the early 
18001 s grew into a prohibition 
movement in the middle of the cen-
tury which resulted in the enact-
ment in many states of laws 
prohibiting the retail sale of 
intoxicating liquors for drinking 
purposes (B9) ........... ~····~··••••• 
By the middle of the 19th century, 
the Roman Ca tholi.c Church had and 
continued to maintain a larger mem-
bership than any other single 
church (D13).~.~A~~~······~·~·-····~ 
An important step in providing 
properly trained qoctors in America 
was the founding of the first 
medical school in Philadelphia 
shortly before the Revolution (G3) •• 
Means oi Jury Ratings 
CoLLege Teach- General 
Pro- ers Ed~ca-
fessors tors 
t..~J (.o) (4) 
2.1 2,0 2 .. 1 
2,.1 2,.0 2.1 
2.,.1 
2.,0 2.,.0 2 .. 0 
2 .. 1 1,.9 
2.0 *2 .. 2 
(continued on the next page) 
Table 1. (continued) 
Concepts 
Means oi Jury Rat~ngs 
ICO~~ege Teacn- General 
Pro- ers Educa-
fessors tors 
t~J 
Several colleges were established 
in the colonies 'before the American 
Revolution, chiefly to prepare 
young men for the ministry (C5)~~··· 
American architects of the 1700~s 
planned mansions for the wealthy 
that displayed a grace and beauty 
unexcelled in the development of 
American building design (12)~ •• ,. ••• 
Except for the persecution of the 
Mormons and some anti-Roman Catholic 
activities, the middle of the 19th 
century was a pe~iod of increasing 
religious tolerance (Dl4)~··~~··~~~~ 
Greater order and safety came to 
American cities after uniformed 
police and fire companies were 
introduced near the middle of the 
2 .. 1 
2.2 
2,.0 
19th century (E3}~-~~-·~·····~~····• 2.0 
By the time of the Revolution, 
almost every colony had at least 
one newspaper (F2) ••••••••••• P•••••• *2.2 
During the late l800 1 s colleges 
increased greatly in numbers and 
raised their standards (C22) •• ~····· 2~0 
Land ownership in the new nation 
was made easier through the sale of 
sequestered Tory estates and the 
opening of weste~n settlements (A4). *2.2 
During the third'quarter of the 19th 
(continued on the next page) 
2.0 1 .. 9 
2.,0 *l.S 
*2.1 1.8 
*2,.1 *1.8 
1,.9 *1 ... 9 
2.0 1.,9 
1.9 **1~8 
Table 1. (cont~nued) 
Concepts 
Means o:r Jury Rat1ngs 
College Teacn- uenera.L 
Pro- ers Educa-
fessors tors 
. (. .L) 
century, the folk music of America 
really developed--cowboys~ songs, 
sailors~ chanteys, and lumberjackst 
songs (117) •.• ~~~4············*····~ 
By the 1700ts America began to make 
contributions to the advancement of 
science (Gl)~·~·····~···•••••••4•••• 
The introduction of some public 
utility services brought more com-
fort and convenience into the lives 
of city dwellers during the decades 
2.0 
2,.0 
before the Civil War (E2)~·~·~·~·-~· 2*0 
During the years before the Civil 
War, many important scientific con-
tributions were made by Americans 
in geology, biology, and botany (G4) 2.1 
During the Civil War great permanent 
advances were made in American 
policies for caring for soldiers and 
their widows and orphans in both the 
North and the South (B6)., ... ~ ...... _....... l .• 9 
Probably the best known and most 
widely loved of ~11 American poets 
before the Civil 'War was Longfellow 
(Ill)~····~·······~·~··~····~····~··· 1.8 
Harvard College was the first college 
established in the colonies (C4),.~.-~ 1.9 
The increasing interest in education 
caused many new colleges to be 
organized and manr of the older 
(continued on the next page) 
2..,0 2.0 
2 .. 0 
2,.0 1.9 
2 .. 0 
2 .. 0 2.,0 
2.,0 2.0 
*2,.2 1.,7 
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fessors tors 
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colleges to be ~xpanded into univer-
sities before the Civil War (C14) •• ~. 2~0 
Americans have become more apprecia-
tive of symphonies and classical con-
certs (I20)~··-·~·-·*•••·~·~········~ 2.0 
"The movement of workers to defense 
centers during World War II created 
housing shortages and other social 
problems." (Al7).~,.·············••••11 1 .. 9 
With added leisur~, religious litera-
ture, then poetry, history, books of 
travel, and almanacs began to be pro-
duced by colonial Americans (I3)~···· 2.1 
American.literature during the de-
cades before the Civil War was en-
riched by the works of several 
talented historians, including Park-
man, Bancroft, Motley, and Pres-cott 
1.,9 
1.9 
{Il5) •• A•~•~•••••••••••••••~••••••••• 2.0 **2.1 
Most 19th century American cities 
were ugly, drab, with homes close to 
factories because of the limited 
transportation facilities (E6) •••••• ~ 2~0 
During the first half of the 19th 
century, the number of religious 
denominations in the United States 
increased greatly as a growing in-
terest in religion caused many of 
the older Protes~ant churches to 
split into smaller sects (Dll).~···-·**2.1 
Many of the important authors of the 
last haLf of the 19th century were 
(continued on the next page) 
1,.9 
1.7 
1.9 
1.,9 
**1.7 
*1 ... 6 
*1.8 
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Concepts :co.t.Lege Teacn- 1 ueneraJ. 
Pro- ers Educa-
fessors tors 
so-called "local color" writers who 
rendered an important service by 
helping Americans understand the 
various sections of their country 
(118).~·····~······~~0~-~-~········· 2.0 
In the southern colonies most of the 
boys who received an education were 
tutored or were sent to private 
schools or to England (C2).~··Ao•••• 1~9 
During the 20th century periodical 
literature has become more attrac-
tive and has grown very greatly in 
popularity (Fl2)~·········•···A~···· 1,.8 
Colonial amusements, although 
tempered by religious restrictions, 
were varied and usually involved 
active, individual participation 
(Hl) •..• ~·~-·····~···•·•~·~·~···~~-·~ 1~8 
During the latter half of the~l8001 s, 
Americans developed higher standards 
of taste in art and music (!16).~··4~ 2.0 
Although higher education for women 
generally was delayed until after 
the mid-century, a few opportunities 
for college training were provided 
women in the Jacksonian era (Cl6) ••• ~ 1~9 
Although a few portrait p~nters 
rose to distinction, and some crafts-
men made beautiful silverware and 
other household articles, colonial 
people contributed little in such 
(continued on the next page) 
2 .. 0 1.7 
1~8 L.9 
1 .. 8 
1.9 1 .. 9 
1 .. 9 1,.7 
L.9 1..8 
Table 1. (continued) 
Concepts 
tl) 
fields as sculpture, music and 
drama (Il).~~·•••o•••••••••••••••••• 
After the hardships of early 
settlement had passed, colonial 
homes, food, and dress varied 
widely according to the prosperity 
of the individual (Al) •••••••••••• ~. 
Nineteenth century private 
academies offered a more practical 
curriculum than the colonial 
grammar schools (C7) ••••••• ~··~····• 
Until after the Civil War most of 
the public high schools were 
located in New England (Cl3) •• ~····· 
The first regular newspaper to be 
published in America was the 
weekly "The Boston Newslettern, 
which was founded just after 1700 
(Fl) •. -. ...................... ~ ...... .e .. . 
Sunday church services, weddings, 
home-raisings, corn-huskings, 
elections, and funerals provided 
group recreation in colonial 
America (H2).~~·•o••••·•~••e••o•••~• 
Minstrel shows which popularized 
American tunes like those of 
Stephen Foster helped to create an 
interest in and appreciation of 
mUSiC (I9)•••~•~••••s••••~··~•~o~o*• 
During the first three quarters of 
1l17! 
Means ox Jury Ha"tJ.ngs 
vO.L.lege ·.reach- !General 
Pro- ers Educa-
fessors tors 
t:&) ~iS) (4) 
2.0 1 .. 8 **1...6 
2.0 1.8 1.7 
1.,.8 
1.7 1.8 1.9 
1.8 *2_.0 1.6 
1 .. 8 1 .. 8 1,.7 
1.8 1 .. 8 1,.7 
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Concepts 
(.1.) 
the 19th century, the most common 
secondary school in the North was 
the academy (C8)·-···············~~· 
The spirit of social reform in the 
early 1800ts was manifested in the 
establishment of several unsuccess-
ful experimental communities to 
help people lead lives of high 
moral and spiritual value (B5) •••• ~. 
During the years before the Civil 
War, American interest in music 
grew largely because of the organi-
zation of musical societies and 
orchestras by German immigrants 
(17) ••• ·-~~·····-··~···········~~··· 
During the late 1800~s periodicals 
and school cour$es began to influ-
ence homemakers to get rid of the 
ugly, useless, or uncomfortable 
clutter of household furnishings in 
the typical middle class city home 
of the 1870 1 s and 18801s (E8)~·~···~ 
During the last half of the 19th 
century, farm families found 
recreation in many social activi-
ties appropriate to their environ-
ment (H6).*·~~···~····~····~·~······ 
During the years before the Civil 
War, Americans made little progress 
in the development of American 
sculpture and painting (18) •••• ~.·~~ 
The relatively poor city lighting 
Means of Jury Ratings 
co.t.Lege Teacn- General 
Pro- ers Educa-
fessors tors 
1.8 1.8 1.7 
1.8 1 ... 7 
1,.8 1..6 1 ... 6 
1.6 1,8 
1 .. 6 1.,6 
1.,7 1,.6 *1,4 
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Concepts 
was improved toward the end of the 
lSOOts as electric arc lamps began 
to replace the gas lamps (E5) ••• ~·~· 
Colonial fairs, patterned after 
those of Europe, held in most 
colonies once a year or oftener, 
and usually lasting three or four 
days, were a favorite source of 
recreation (H3) ............. ~······~· 
Before the Jacksonian period news-
papers were published in limited 
quantities, usually for yearly sub-
scriptions (F5) ........ , ••••••• _ •• ~·· 
Between the 1830's and the Civil 
War, an increasing number of 
theaters in the cities presented 
plays with touring American and 
Means oi Jury Ratings 
Col~ege Teacn-:uenera~ 
Pro- ers Educa-
fessors tors 
1 .. 6 *1..7 
1 .. 6 1.6 *1 ... 4 
1.6 *l.6 *1 .. 4 
British actors (H5) ••••••••• ~······~ *1.7 1 .. 4 *1.4 
Some of the best London plays were 
presented by English actors in the 
middle and southern colonies during 
the 1700's··~····~······~·······~··~ 1.4 
IX. INTERNATIONAL RELATIONS 
The United Nations Organization was 
planned as a world-wide organization 
of nations to prevent future 
aggression and to avoid another 
world war (H) .................. ~o·•~·· 
During the years since the end of 
3,.0 
(continued on the next page) 
1.4 1.4 
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Pro- ers Educa-
fessors tors 
{l) 
World War II, growing friction be-
tween the Communist bloc of nations 
headed by Soviet Russia and the 
Western bloc headed by the United 
States and Great Britain has 
threatened international peace (I).. 3.0 
The League of Nations was an effort 
to suostitute law for force in 
international affairs and promote 
cooperation in improving social and 
economic conditions, but the re-
fusal of the United States to join 
weakened this experiment in inter-
national cooperation (E) •••••••• ~··· 3~0 
After World War II the United 
States accepted the responsibility 
of world leadership by taking a 
leading part in setting up the 
United Nations Organization and 
supporting it (Hl) •••• ~····~-·~·~··~ 3.0 
The Monroe Doctrine established an 
enduring principle in American 
foreign policy (B) ••••••• ~········~· 2.9 
The United States and Russia 
emerged from World War II the two 
most powerful nations in the world 
(11) •• ~····~······~·········-~-·~··· *2~9 
American industrial production and 
military might were decisive factors 
in halting the aggression of the 
Axis powers in World War II (G)...... 2 .. 9 
(continued on the next page) 
2 .. 9 
2.9 
2.8 
*3,.0 2.9 
2.9 2.9 
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Pro- ers Educa~ 
fessors tors 
tl) 
The Monroe Doctrine stated that the 
United States did not intend to in-
terfere with the affairs of Europe, 
that Europe must not interfere with 
the existing governments in the 
Americas, and that Europe must not 
establish any new colonies in the 
Western Hemisphere (B4)~····~····~•& **340* 
When it became increasingly 
evident that the United States was 
vitally concerned with the outcome 
of the war, the United States 
entered World War I, and through 
its economic strength and manpower 
decisively contributed to the vic-
tory of the Allied Nations (D) •••• ~. 2~8 
Soviet Russia't s foreign policy aims 
since World War II have centered 
around the extension of Communism 
to the rest of the world (12)~4···~~ 2.8 
One of the chief weaknesses of the 
U~ited Nations Organization is the 
veto power over the actions of the 
Security Council given to each of 
the Big Five nations (H9) •• ~~····••• 2AB 
Nineteenth century American belief 
in the nManifest Destinyn of the 
United States to expand and grow 
strong led to wars and the 
acquisition of territory and a short 
period of imperialism during the 
20th century (C) ••••••• ¥••••A•••••~· 2.9 
The surrender of Japan was hastened 
(continued on the next page) 
*2.7* 2,.9* 
2.8 2,.9 
2.8 2.9 
2.9 2.,7 
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CLJ_ 
by the dropping of the first atomic 
bombs in history on two Japanes~ 
cities (Gl6) .............. , •• - •• ··-·· 
The Treaty of Versailles at the end 
of World War I, at the insistence of 
England and France provided harsh 
terms for Germany, but did establish 
the League of Nations, an instrument 
by which the terms of the treaty 
might later be modified (D9) ...... 4 •• 
Without warning waves of Japanese 
airplanes bombed the American base 
of Pearl Harbor and precipitated 
war between the United States and 
the Axis powers (G9) ••••• ~·····•4·~· 
Threatened by the extension of 
Communism in Europe and Asia, the 
western European powers, together 
with Canada and the United States, 
joined a military alliance of 
mutual protection, the North 
Atlantic Pact (IlO) •• A•••••••••••••• 
The completion of the Panama Canal 
was important to the United States 
both militarily and commercially 
because of the quicker and easier 
movement of ships between American 
ports on the Atlantic and Pacific 
Oceans (C20) ••••••••• ~·••••••••••••• 
Although Wilson succeeded in having 
his plan for a League of Nations 
written into the peace treaty, he 
Means o:t Jury .te.at1ngs 
Co.Llege Teach- Genera.L 
Pro- ers Educa-
fessors tors 
2.8 2.8 2.9 
2,.8 
2.7 2,.8 2.8 
2.,8 2 .. 7 
2 .. 7 2.8 2.8 
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tlJ 
was unable to secure the acceptance 
o~ the plan by the United States 
(El) •• "~····~·····~··~·~··•••••••··~ 
In his annual message to Congress 
in 1823, President Monroe laid the 
cornerstone of American foreign 
policy for most of the next century 
in a statement which has come to be 
known as the "Monroe Doctrine" 
(B3} • • • o .. .o ., • • • •,. • • • e'• "' • • ~Ct • .o ~ • • • • 111!1 ~ e • 
One of the greatest services of the 
United Nations has been the pro-
vision of an organization where 
international problems and the 
grievances of individual nations 
may be discussed openly and 
Studied (Hll)•~••••••A••~·~·••••••e• 
When Soviet Russia appeared to be 
determined to extend Communism to 
the western European nations, the 
United States supported these 
nations by putting the Truman 
Doctrine and the Marshall Plan into 
effect (14) .•.. ~·-·······A~·····-·~· 
Although serious trouble with 
foreign powers was averted during 
the first few years of our nation~s 
history, interference with American 
ships, trade, and seamen led to a 
s~cond war with Great Britain early 
in the 19th century (A) •••••••••••• _ 
.Means OI .Jury .tta.:tJ.ngs 
ICOJ.J.ege Teacn- ueneraJ. 
Pro- ers Educa-
fessors tors 
2.8 2.8 
2 .. 8 2.8 
2.,.6 2,8 2 .. 8 
2.7 2 .. 7 2 .. 7 
2.7 **2.8 2.5 
The ~reaty of Versailles with the 
(continued on the next page) 
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Concepts !(.;o.u.ege 'l'eacn- ueneral. 
Pro- ers Educa-
fessors tors 
~1.} 
League of Nations included failed to 
secure the necessary two-thirds vote 
in the Senate (DlO) •• ~····•····~··•· 2~8 2_7 
. 
Since World War II, the United 
States has been aiding the peoples 
in many underdeveloped areas of the 
world to raise their standards of 
living, partly to help them to re-
sist Con~unist propaganda (Il3}~.·~· **2.6* **2~9* 
Except for the post-World War I 
period, there was a trend du~ing the 
20th century toward a gradual and 
somewhat reluctant extension of 
United States influence outside the 
Western Hemisphere (F)~···•·•·•~···• 2.7 2A7 
Wilsonrs "Fourteen Points" included 
such principles as freedom of the 
seas, removal of economic barriers 
between nations, arms reductions, 
elimination of the practice of 
secret treaties, and the formation 
of an organization of nations to 
guarantee peace (D7)v••••~··••·•·~·~· 2.7 2.7 
The Security Council, consisting of 
the 1'Big Five" permanent members and 
six others chosen by the General 
Assembly, has the authority to in-
vestig~te international disputes, 
foster peaceful settlements, and 
take diplomatic, economic, and 
military action against aggressors 
(H4)•··~···•••••••~•···•••••••••·~·•~**2.5 
(continued on the next page) 
2.8 
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Table 1. (continued) 
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(1) 
The Truman Doctrine stated that the 
Unit~d States would use its 
resources to prevent the overthrow 
of ~ny democratic ·government 
through interference from outside 
(16)~···-~~~~~·--····~~·~·~···-~··· 
By establishing a protectorate over 
Cuba and acquiring colonies in the 
Atlantic and Pacific Oceans, the 
United States adopted a policy of 
overseas imperialism (Cl5) •••••• ~~· 
In the 1930 1 s the United States 
adopted a uGood Neighbor" policy to 
try to win.the good will of the 
Central and South American nations 
{C26)~•••~~·~••~••••e•~•••••••~a••• 
As the war progressed Americans 
became more and more aware that 
victory for the.Axis powers would 
threaten human liberty and the 
democratic way of life even in the 
United States (G2).~··••••••••••··~ 
The disagreement ·between East and 
West developed into what was 
called a ''cold war" , a war of ideas 
and propaganda (18) •• ~··~4·•••••••• 
The Marshall Plan provided billions 
of dollars to European nations to 
enable.' them to recover economically 
from the war (15) ••• ~··•·•••••••••• 
One of the most important results 
Means o:t Jury Ratings 
Coilege Teach- General 
Pro- ers Educa-
fessors tors 
2 .. 8 2.,.6 
2.8 2.6 2.6 
2.8 2 .. 6 
2 .. 6 2.7 
2.6 
.2,..6 2.7 2.6 
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of the War of 1812 was the growth 
of a strong sense of national 
unity (Al9).,.., .. 1' ,_.,. .... ,. .. ,. .. "'. ·!> ••• ",. ••• 
-During the 20th century an increas-
ing friendship and close economic 
ties have developed between the 
United States and Canada (028) ••••• 
Early in 1918 President Wilson 
placed before Congress "Fourteen 
Points" which he consid~?red to be 
"the <:>:Q.ly possible program for 
world peace" (D6).,. ...... ~,. ......... ,. •• "'. 
The worst defeat for the foreign 
policy of the United States and the 
greatest victory for Communism in 
the post-war period was the defeat 
of the Chinese Nationalist Govern-
ment and the control of all of the 
mainland of China by the Chinese 
Communist Government (Ill) ••• ~····· 
With its armies destroyed and its 
cities badly damaged by the 
advancing American, English, and 
Russian armies, Germany surrendered 
unconditionally in 1945 (Gl4)~~···· 
During the winter of 1940-1941, the 
United States adopted the policy of 
all-out aid to Great Britain, short 
of war (G3) ••••••• ~A~··~~·~···••••• 
At the Paris Peace Conference, 
where the most important countries 
Means of" Jury Ratings 
!College Teach- [General 
Pro- ers Educa-
fessors tors 
2 .. 7 
2 .. 7 
2 .. 7 
2 .• 6 2 .. 6 2.6 
2,.7 2,.5 
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ll) 
were Great Britain 1 the United States, France 1 ·Italy, and Japan, 
Wilsqn met fear,.suspicion, .greed, 
and jealousy, and he was finally 
compelled to compromise scme of the 
points in order to salvage the 
remainder (DB) ••••••• ~~~······~···· 
The United States failed to enter 
the League of Nations because of 
the hostility of Republican sena-
tors to President Wilson and 
because of American reluctance to 
assume world leadership and 
responsibility (E3) •••• ~•·••••••••• 
The Pan-American Union, which was 
formed as a result of a series of 
conferences late in the 19th 
century, has proved an important 
factor in encouraging friendly 
relations among the American 
nations (C25)•••••••••••···~·~~~··• 
The refusal of the United States 
after World War I to join the 
League of Nations and the World 
Court demonstrated American desire 
to return to a policy of isolation 
(FlO) •• ~···~···~····-·~····••••••~· 
After a period of uneasy neutrality, 
Germany~s submarine policy, which 
sank American ships and cost 
American lives, drew the United 
States into the world conflict (D2) 
Means o:r .Jury .tta"tJ.ngs 
lt,;o.I..tege Teacn- u-eneral 
Pro- ers Educa-
fessors tors 
2.6 
2.5 2.7 
2.4 *2 ... 7 
2.6 2-.6 2.,6 
2..,7 2.6 *2 .. 4 
(continued on the next page) 
Table 1. (continued) 
Concepts 
~l) 
In the summer of 1941 President 
Roosevelt and Prime Minister 
Churchill of England met and pre-
pared the Atlantic Charter~ a 
proposal of idealistic principles 
for a new world order (G4) ••••••••• 
The United States Senate ratified 
the United Nations Charter almost 
unanimously (HS) •••• ~······~·••«••• 
Improved relations with Great 
Britain after the War of 1812 
resulted in a few years in 
treaties which fixed a part of the 
border between the United States 
and Canada, established a policy 
of disarmament along this border, 
and gave Americans fishing rights 
in the northern Atlantic (Al8) ••••• 
Although the United Nations has 
succeeded in bringing peace to some 
areas of the world through its 
interventions, it has generally 
been unsuccessful in most of its 
efforts to halt wars (H.2)~······~· 
In 1944 the greatest amphibious 
force ~n history landed in France 
and began driving the Germans back 
toward Germany (Gl3).~•··•••••••••• 
Public opinion, aroused by sensa-
tional newspaper accounts of 
Spanish brutality in Cuba, caused 
Means o:I Jury RatJ.ngs 
co!.lege Teacn- Genera! 
Pro- ers Educa-
fessors tors 
2 .. 5 
2 .. 7 
2,.4 2.6 2.6 
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Pro- ers Educa-
fessors tors 
(lJ 
the United States at the end of the 
19th century to declare war on Spain 
to secure the independence of Cuba 
(C12)•••••••••••~··~••4••••••·•~•··• 2.6 
A wise American colonial policy in 
the Philippine Islands prepared the 
way for the independence of the 
Philippine Commonwealth in the 
l940 1 s (CIS) ••••••••••••• ~~··~•••••• 2.4 
The United Nations Organization has 
accomplished a great deal of con-
structive work through its 
specialized agencies (HlO)~·~······~ *2.5 
The control of atomic power and the 
atomic bomb became a subject of 
bitter controversy between the Uni-
2..,6 
2,.6 
ted States and the U.s.s.R. (13) •••• ·**2.4* **2.8* 2.4 
Beginning in the latter part of 1942 
the United Nations took the initia-
tive and successful counter attacks 
began to drive back the Axis forces 
in tbe Pacific, in Africa, Italy, 
and Russia (Gll).~····~·····~······• *2~4 
At the beginning of the 20th century 
the United States successfully 
sponsored an "Open Door" policy of 
equal opportunity for commerce and 
industry of all nations in China 
(F6)~····•••a••~•4••····~··••••••••• *2.4 
Mexican protests over the American 
annexation of Texas and American 
(continued on the next page) 
2.6 
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desire for additional Mexican ter-
ritory led to the war between 
Mexico and the United States (C3).~ 
Largely because of the support 
given to it by Great Britain, the 
Monroe Doctrine·was not directly 
challenged by European powers in 
the period before the Civil War 
(B5)~•·••A•~••••••••••••&~•·~~*~••• 
All member nations are represented 
in the General Assembly, which may 
discuss any question or any matter 
within the scope of the charter 
(H3)4·•~···~~·~···~•·4••••~•••••••• 
The methods used by the United 
States in acquiring the possession 
of the Panama Canal Zone aroused 
indignation and alarm among the 
Latin-American states (Cl9)~~····~~ 
Frequent armed intervention by the 
United States during the first part 
of the 20th century to guarantee 
political and financial stability 
in the Caribbean countries resulted 
in an attitude of fear and hostility 
on the part of these countries 
toward the United States (C24)~·~··· 
World War 11 brought about a high 
degree of political and economic 
cooperation among the nations of the 
Western Hemisphere (C30) •••••••••••• 
During the ye~rs preceding and 
.Means oi Jury .H.a"tJ.ngs 
t;oLtege '!'eacn- 1uenera.t 
Pro- ers Educa-
fessors tors 
2 .. 6 2 .. 4 
2.5' 2.4 
2.4 2,.4 
2.5 2"5 2 .. 4 
2.,5 2 ... 5 
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fessors tors 
l.lJ l~J l;jJ l4J 
immediately after the outbreak of 
World War II, the United States 
adopted neutrality legislation 
designed to prevent this nation 
from becoming involved in the con-
flict (Gl) •• ~~~········~~····•••••• 2.4 
During the early !SOOts many 
Americans believed that their 
country was destined to extend from 
ocean to ocean and were willing to 
fight to make their dreams come 
true {Cl)~··~···~···~·-·4~·•••••••• 2.6 
Out of the peaceful settlement of 
a number of disputes with Great 
Britain during the last half of the 
l8001 s and a growing realization 
of our common interests, there grew 
a friendlier feeling between Great 
Britain and the United States (F2). 2.6 
United States trade with Canada is 
a matter of vital importance to 
both nations, because each is the 
other~s best customer {C29)•~······ *~2.2 
During the early months of the war, 
Japan won impressive victories in 
the Pacific area (GlO) •••••••• ~···· **2.2* 
The "Roosevelt Corollary" to the 
MonrQe Doctrine early in the 20th 
century committed the United 
States to a policy of maintaining 
order in the American republics to 
prevent European intervention (BS). 2.4 
(continued on the next page) 
*2,.6 2 .. 4 
2.4 *2 .. 4 
2.6* **2 .. 5* 
2,.4 2.5 
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Latin-American countries regarded 
the ·Roosevelt Corollary as a dis-
tortion of the original Monroe 
Doctrine, and as an assault upon 
their sovereign rights (B9) •••• ~-·· 
British and American air forces won 
control of the air in northern 
Europe and began to rain destruc-
tion on German and Italian targets 
(G12)~···~·~·~····~···~····~··~···· 
The tendency toward an extension of 
United States influence to other 
continents was a response to in-
creasing demands for markets and 
sources of raw materials for our 
expanding industries, new oppor-
tunities for investment, and pro-
tection for our growing trade (Fl). 
In the 1850 1 s a profitable avenue 
of trade was opened to the United 
States when Perry~s American naval 
squadron sailed into Japanese 
waters and obtained a treaty of 
COllllllerce with Japan (Cll) ••• ,. .......... ... 
The "Open Door" policy was designed 
to p+event powerful European 
nations from threatening American 
comme~cial rights by partitioning 
China into special "spheres of 
interest" (F7) .. 011 ,.,.·~··o•••••"-•"-•••• 
. 
With both the United states and 
Great Britain desirous of ending 
Means of Jury Ratings 
Col.lege Teach- General 
Pro- ers Educa-
fessors tors 
2 .. 4 2 .. 4 2.,5 
2.4 
2.3 2.,5 
2.5 
2,.5 2.4 
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Concepts 
Means of Jury Ratings 
l:O.t.tege Teach- General. 
Pro- ers Educa-
fessors tors 
\,.L) 
the inconclusive war, a treaty of 
peace was signed which settled 
none of the differences between the 
two nations (Al5) •• ~.~~·~·~····•••• 2.5 
The Charter of the United Nations 
Organization provided for a General 
Assembly, a Security Council, an 
Economic and Social Council, a 
Trusteeship Council, a Permanent 
Secretariat,~and an International 
Court of Justice (H2)~·~···~······· 2~3 
The vast majority of Americans 
supported the declaration of war by -
cooperating wholeheartedly in 
raising an army and in mobilizing 
the economic life of the nation to" 
meet the war needs (D3)~··•••4•~··• *2.2 
Relations between the United States 
and Japan steadily became more 
strained as the United States 
loaned money to China and Japan 
joined the German-Italian Axis (GS) 2.4 
Partly because the Soviet govern-
ment refused to be responsible for 
debt~ incurred by Russia under the 
rule of the czars, and partly be-
cause of the American resentment 
of the encouragement Soviet Russia 
gave to Communist propaganda in the 
United States, the U;nited States 
did not recognize the Soviet 
government until the 1930~s (Fl3).. 2.3 
(continued on the next page) 
2 .. 5 2.4 
2,.6 
Table 1~ (continued) 
Concepts 
tl) 
Washington~s Farewell Address 
urged the continuation of the 
policy of neutrality to avoid 
entanglements with foreign nations 
(A3) ••• ~·••••···••··~··•·~·~·~··~·· 
American soldiers in large numbers 
reached France in time to help turn 
the tide of war and produce the 
final defeat of Germany (D4) ....... . 
By adding various corollaries, the 
United States has modified the 
Monroe Doctrine to meet changing 
conditions (B7) •• ~···~-~~-~#~·~··· 
During the three and a half years 
of American participation in 
World War II, the United States 
not only bo~e the brunt of the 
fighting in the Pacific and fur-
nished the majority of the troops 
in the African and European cam-
paigns, but contributed a greater 
mass of material than that of all 
the enemy countries combined (Gl9)~ 
The Marshall Plann was continued 
in the European Recovery Program, 
and later still in the Mutual 
S~curity Program (19) ••• ~ •••• ~~•••• 
The victories of the American navy 
~uring the Spanish-American War en-
titled the United States to rank as 
one of the leading naval powers of 
the world (Cl4) ••••• ~···········•~· 
Means of Jury Rat1.ngs 
t;o.L..lege Teach- General 
Pro- ers Educa-
fessors tors 
2.,.5 2.2 
2.3 2.5 2 .. 4 
2.5 
2.5 
2.3 2 .. 5 2.,3 
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Concepts 
{l) 
During the early years of World 
War l, American industry furnished 
a rapidly increasing amount of war 
materials to the Allied nations 
Means o:t Jury Ratings 
coJ..lege Teacn- uenera.l 
Pro- ers Educa-
fessors tors 
{;&) til) t 4) 
(Dl} •• ~•••••••~•••~•~••••~•••••~ 4 •• 2.3 2.4 2o4 
The construction of the Panama 
Canal gave the United States a new 
interest in Latin America (C21) •• _. **2.1** *2w6** *2.4** 
The Mexican War has been condemned 
by many Americans who believe that 
American grievances and boundary 
disputes could have been settled 
without war {C5) •••• ~•••·•••••••••• 2.3 2.5 2.3 
Japan~s desire to gain·control of 
~astern China constituted a threat 
to American commercial and indus-
trial interests in this area and to 
the Philippines (G7) •• ~··········~4 **2.2* **2.6* 
World-wide depression and American 
public opinion in favor of peace 
permitted Japan to defy the League 
of Nations and establish the puppet 
state of Manchukuo in Manchuria 
(F12)~.o~··~~····~·~·~*···~~••·•-•• 2.3 
The Economic and Social Council has 
the responsibility to work to 
eliminate social and economic 
problems which might lead to war 
{H5).~···~·~·~·~···~········~·~··•• **2.1* 
The International Court of Justice 
bas the authority to decide the 
legal aspects of international 
(continued on the next page) 
2 .. 5 
2,..6* 
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{l) 
.Means o:r Jury Ratings 
rco.t.tege T~acn- General 
Pro- ers Educa-
fessors tors 
disputes submitted to it ~H6).~.~··~ **2.2* ·**2.6* 
Under the control of American 
occupation forces, far-reaching 
social, political, and economic 
reforms were undertaken in Japan 
(Il2) •• o4ee~oeee•••••~·~-~4•t•••~•-~ **2.2* **2A6* 
Despite the opposition of the com-
mercial Northeast, Congress voted 
a declaration of war on Great 
Britain in 1812 to secure redress 
of American grievances (A9)~···••••• 
Although a small amount of the sums 
owed the United States were repaid 
by the Allies, economic conditions 
caused most of these nations soon 
to default on their payments and 
the billions we had lent the Allies 
became, in fact, a contribution of 
the United States toward the 
2.3 
winning of the war {Dll) ••• ~·······~ *2~2 
The War of 1812 earned respect for 
the United States abroad (Al6) •••••• *2.1 
In a series of conferences during 
the 1930's, the United States and 
the Latin-American nations agreed 
to closer, friendlier cooperation 
and mutual security guarantees 
(C27).~··••••••~•·••4•··~·~··~····~~ 
During 1941 hostility between the 
United States and the Axis powers 
grew, ·and Axis property in the 
2 ... 2 
(continued on the next page) 
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Concepts 
.ll) 
United States was seized, American 
production was speeded up, and 
American naval patrols began to 
help protect shipments of supplies 
from submarine attacks in the 
Atlantic (G6) ••• ~·~~~-······~····•· 
The increased power of the United 
States after the Civil War was 
evidenced by its ability by itself 
to enforce the Monroe Doctrine in 
disputes involving Mexico and 
Venezuela with European nations 
{B6)••••••••••~~•••••••••••-•o~•••~ 
During the 192ots and 1930's the 
United States demonstrated a desire 
for world peace by taking part in 
several international conferences 
and agreements that were intended 
to bring about disarmament and halt 
aggression (Fll)~P~*»••••••·~·-···· 
Although not all of the goals 
expressed in the Charter have been 
achieved even today, people in many 
parts of the world took hope that 
these high goals might some day be 
achieved (G5)•••*•••··~·······•··••• 
During the troubled years of the 
Napoleonic Wars, the Spanish 
colonies in Central and South 
America revolted and established 
themselves as independent nations 
(Bl)~·····~··········~·~··•*•••••••• 
Means of Jury Ratings 
College 'l'eacn- uenera.t 
Pro- ers Educa-
fessors tors 
2,.4 
2.2 
2,.4 2.3 2.3 
2.3 *2.4 2,.1 
2 .. 4 
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Concepts 
The United States quickly won the 
Spanish-American War with naval 
victories in the Philippine 
Islands and Cuba (Cl3)~~···~··~···· 
Puerto Rico became an American 
territory with limited powers of 
self-government that gradually have 
been increased (C17) •••• ~··4·~~···· 
The Permanent Secretariat, headed 
by the Secretary-General, handles 
the secretarial work of the United 
Means o:t Jury Ratings 
1 CoLLege '!'eacn- 1 ueneral 
Pro- ers Educa-
fessors tors 
2.4 *2.4 2.1 
2.2 2,..4 2 .. 2 
Nations (H7) ••• e~········•••••••••• **2.0 2_,4 *2 .. 3 
Cuba quickly was granted self-
government, but did not achieve 
complete independence from the 
United States until the 1930's 
The "·War Hawks" from the South and 
West.favored w~r with England 
partly because they opposed sub-
mitting to more insults and partly 
because they hoped to drive the 
British out of Nort'h America (AS) •• 
With purchases, protectorates, 
interventions, leaseholds, and 
economic exploitation, the United 
States gradually turned the 
Caribbean into an American lake 
Faced with disaster as her armies 
2 .. 2 
2.2 
(continued on the next page) 
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Table 1~ (continued) 
Means of Jury Ratings 
Concepts . (.;o.u.ege Teacn- [lienera.L 
Pro- ers Educa-
fessors tors 
(..L) 
were defeated and her allies 
capitulated, Germany agreed to an 
armistice late in 1918 (D5).~~··~·· **2.0 
American forces continued during 
1945 to recapture Japanese-held 
territory in the P~cifdc area (Gl5) **2.0* 
Because of their desire to develop 
new cotton lands, southern planta-
tion owners were among the leading 
advocates of territorial expansion 
(C2)~••••••A••••••~••••••~•~ 4 ~·•••• 2~3 
The Truman Doctrine has been 
applied chiefly in Greece and 
Turkey (17) ••••••••• ~~········~··•• *2.0 
At the close of the 19th century, 
the United States took part in an 
international peace conference at 
which the delegates agreed to the 
establisrunent of a Permanent Court 
of Arbitration, to which countries 
might submit their disputes (F3)... 2.2 
As th~ League of Nations expanded 
its membership and its activities, 
the United States slowly began to 
take an active part in these 
activities (E4) ••••••• ~···•··~····• *2.0 
During the early years of the 20th 
century, the United States extended 
its influence over the Caribbean 
nations (C22)•••••••··•·•···~··-··· 
(continued on the next page) 
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2.,3 2.2 
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Pro- ers Educa-
fessors tors 
(..L) 
A treaty with Spaih settled the 
boundary between the United States 
and West Florida and guaranteed to 
American citizens shipping rights 
on the Mississippi River (A2)~·~··· 
In the early 1800's during the war 
between France and England American 
neutrality rights were violated by 
both nations (A6) •• ~~···~A••••••••• 
During the middle of the 19th 
century, the combined effect of 
American economic prosperity, the 
decisive victories in the Mexican 
War, and the American expansion to 
the Pacific Ocean was to nourish a 
spirit of boastfulness among · 
American leaders and the American 
2.2 
2,.2 
people (ClO)~·~•~•••e•••••••o•·~··•• 2.2 
In their greatest land victory of 
the war, the Americans repulsed an 
attack by a strong British fleet 
and army on New Orleans (Al4) ••• ~··· 2.2 
With the Napoleonic Wars-ended, 
foreign powers found no further need 
after the War of 1812 to interfere 
with American commerce (Al7) •••• A••• *2.0 
In victorious campaigns, American 
forc~s quickly won the Mexican War 
(C4) •••••.•• ~-······~···-····~~·4~·~ 2~1 
Attempts by Congress to force En-
glanq and France to respect American 
(continued on the next page) 
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Pro- ers Educa-
fessors tors 
(.1) 
rights by depriving them of 
American trade were failures (A7)... 2.1 
President Theodore Roosevelt 
promoted world peace by such 
achi,evements as arranging the 
Treaty of Portsmouth to end the 
Russian-Japanese War, and arranging 
treaties of arbitration with lead-
ing European countries (F8) "' ... ,. .. .. • ... .. • *2 .. 0 
The League of Nations consisted of 
an Assembly of delegates from the 
member states, a Council of five 
permanent and four non-permanent 
members chosen by the Assembly, a 
permanent Secretariat (secretarial 
staff)o The covenant of the 
League also provided for a Perma-
nent Court of International Justice 
(later known as the World Court) 
*2.3 
(E2) ••••• ~···~•·••••·~~·~••••••••••• 2~1 2.1 
The cost of World War II to 
Americans in dollars was approxi-
mately ten times that"of World War. I 
(GlS) .•••.••• ~··q•••••··~··••••••••• 2.0 2.2 
Tension between the United States 
and Great Britain because of 
British restriction of American 
trade and high-handed impressment 
of American sailors during the war 
between England and France was 
ease4 by Jay~s Treaty with Great 
Britain in the mid-1790~s (Al) •• ~.-~ **2.0* **2.4* 
(continued on tbe next page) 
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(1) 
The leading continental European 
powers considered sending military 
forces to suppress the new indepen-
dent governments in Latin America 
and to return them to colonial 
status (B2).~~······~-~~ .. ···~······ 
After the Gadsden Purchase the 
public clamor for American terri-
torial expansion ceased for a time 
because the United States had at 
least temporarily achieved its 
M.eans o:r Jury Ra"t~ngs 
:coiiege Teacn- llieneral 
Pro- ers Educa-
fessors tors 
(.::&) c,;:s) ~4) 
2.2* **2.2* **1.8* 
·"manifest destiny" (C6) ........... , ......... _. .. **2.0* **2,.3* 
A British force captured and set 
fire to Washington, the American 
capital, and unsuccessfully 
attacked Baltimore (Al3) •• ~~-·~-~~· 
More than four times as many 
American men were under arms in 
World War ll as were in World War r 
(G17)~~········~··~~··········-···· 
The Boxer Rebellion, an organized, 
violent, armed rebellion by the 
Chinese because of the selfishness 
of Europeans, was suppressed at 
the beginning of the 20th century 
by combined military forces of the 
United States and several European 
nations (F5) ••••• ~········~·~·····' 
After three years of war, neither 
side had made any great gains along 
the northern frontier (AlO),.~•••••• 
*1 .. 9 
*1 .. 9 
2,.0 
2 .. 0 
(continued on the next page) 
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Table 1~ (continued) 
Concepts 
,(..l) 
New rules to lessen the horrors of 
war were adopted during the early 
1900~s at an international con-
ference called by the United States 
and Russia (F4) .......... .- , .... ,. ..... ,. ...... ,. .. 
President Taft and Secretary of 
State Bryan continued Roosevelt 1 s 
policy of further efforts to have 
disputes between nations submitted 
to arbitration (F9) .. - •• ~··--~-4···~ 
The defeat of the Barbary pirates 
by American naval squadrons early 
i·n the 18001s put an end to their 
piratical raids not only upon our 
own shipping in the Mediterranean 
Sea but also upon that of the 
maritime nations of Europe (A5) •• ~. 
By the end of the war nearly all 
of the American ships were either 
captured or blockaded (Al2) ••••••• ~ 
A treaty in 1800 ended an unde~ 
clared war between France an~ the 
United States which had been 
caused by French interference with 
American commerce and an insult to 
American envoys to France (A4) •• ~·~ 
The early successes of American 
naval vessels in individual duels 
with British ships-of-war, and of 
American privateers in raids on 
British shipping was enGouraging to 
Americans and a surprise to the 
Means o:t Jury Rat 1.ngs 
ll;o.L.lege Teacn- uenera~ 
Pro- ers Educa-
fessors tors 
1.,9 2,.0 2.~0 
1.9 2.,0 2.0 
1~7* 
2 .. 0 
1,..9 
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The Ostend Manifesto was a document 
prepared by three American minis-
ters in Europe which stated that if 
Spain refused to sell Cuba, the 
United States was justified in 
seizing it by force (C8)~--~~····~· 
A series of embarrassing incidents 
causBd by American popular desire 
for the annexation of Spanish-held 
Cuba ~·,was climaxed in the midd.le of 
the 1850~s by the Ostend Manifesto 
(C7) •.• ~~~··~··~~········~·~···a~·~ 
When the United States government 
rejected the action of its minis-
ters, interest in the annexation 
of Cuba by force slowly diminished 
(C9)~·•··~•··~··•··~~·~~·····~···~· 
201? 
Means or Jury RatJ..ngs 
lvOJ.J.ege '.l'eacn- lueneral 
Pro- ers Educa-
fessors tors 
1.8 2.0 1 .. 9 
1,.9 1 .. 8 
*1.6 1 .. 9 1,..8 
3. Relative Importance of the Topical Areas 
Mean jury ratings.-- The mean jury ratings for each 
topical area, the mean ratings for the entire list, and the 
number of concepts in each topical area are reported in 
Table 2. 
Variations in number of concepts in each topical area.--
The total number of concepts in each topical a~ea varied 
widely. Topical,Area I, THE DISCOVERY OF AMERICA, was repre-
sented by only twelve concepts~ Four others each included 
less than one hundred items. These were Topical Areas II, 
III, V, and VI, entitled THE COLONIZATION OF AMERICA, THE 
AMERICAN REVOLUTION, THE GROWTH OF THE UNITED STATES, and 
THE CIVIL WAR, respectively. 
Between one and two hundred concepts were listed in 
each of three topical areas;-IV, THE GROWTH OF AMERICAN 
DEMOCRATIC INSTITUTIONS; VIII, THE GROWTH OF AMERICAN SOCIAL 
-AND CULTURAL PATTERNS.; and IX, INTERNATIONAL RELATIONS. More 
than two hundred were placed in Topical Area VII, THE ECONOMIC 
DEVELOPMENT OF THE UNITED STATES .. 
Significance of variations in number of concepts in each 
topical area.-- Since most of the concepts were derived from 
United States history textbooks written for use at the secon-
dary-school level, it seems safe to assert that these text-
books generally place greater emphasis upon the economic 
aspects of history than upon any other single phase. Much 
space also is devoted to the history of the evolution of 
American democratic institutions, to social and cultural 
history, and to international relations. Comparatively little 
space is used in discussing the colonial period, the Revolu-
tionary and Civil Wars, and the expansion of the United 
States. The discovery of America is treated expeditiously. 
Variations in mean jury ratings.-- Mean jury ratings 
for each topical area do not vary greatly. the lowest mean 
rating is·2-12, assigned by both the history professors and 
the secondary-school teachers to Topical Area VIII; the 
highest is 2.51, the mean rating by the teachers for the 
concepts in Topical Area IX. 
Examination of the table. reveals that the highest mean 
ratings were given by both the jury of teachers and the jury 
of general educators to Topical Area IX~ The college pro-
fessors gave identical top ratings to this area and to Topi-
cal Area IV. The lowest mean rating, 2ol2 in each case, was 
assigned by the juries of college professors and secondary-
school teachers to Topical Area VIII. The general educators 
indicated that the concepts listed in this area are more 
important only than those listed in Topical Area II. 
Significance of variations in mean jury ratings.-- It 
would seem, consequently, that the jurors generally believed 
that the most important concepts are those concerned with 
international relations, and the least important are those 
dealing with colonial America and with cultural and social 
history. 
The twelve concepts in Topical Area I were rated in 
third place by the general educators, in a tie for second 
place by the secondary-school teachers, and in a tie for 
fifth place by the college professors. These ratings may be 
interpreted either as an indication that the jurors generally 
believed that the discovery of America is one of the more 
CJ!f}t'/ 
r( ' (I 
important topical areas, or that the few concepts listed are 
those which all pupils should have an opportunity in secon-
dary school to learn. 
Variations between juries.-- The highest mean rating 
for a topical area was assigned in three instances by the 
college professors, in five by the secondary~school teach-
ers, and in one by the general educators. The lowest mean 
rating was given twice by the college professors, once by 
both the college professors and the secondary-school teach-
ers, and six times by the general educators~ 
;For the list as a whole, the sec,ondary-school teachers 
tended to rate the importance of the items the highest, and 
the general educators tended to give the lowest ratings~ 
Table 2. Mean Jury Ratings in Each Topical Area 
TOpl.Ca.l. Number Mean Jury RatJ.ngs 
Area of ! ~College Teachers 1 General. 
Coll-Cepts Professors Educators 
o.J \.&J t;1J (4) (5) 
1 ... 10. 12 2.28 2;34 2,.30 
II .... 40 2,.19 2.14 2 .. 08 
III,. .... 82 2 .. 34 2.,27 2 .. 17 
IV.,,._,. 163 2,.38 2,.34 2'l22 
v, ... 62 2.,28 2,.32 2,.20 
VI .... 74 2-!134 2.36 2.,31 
VII.~. 218 2.29 2 ... 32 2.,25 
VIII.,.., .. 148 2,12 2.12 2,.14 
IX""" 139 2,.38 2f'51 2.,40 
Entire 
List .... 938 2,.30 2.,32 2.23 
4. Frequency of Statistically Signifi-
cant Differences in Jury Opinions 
The three juries combined.-- Table 3 summarizes the 
occur.rences within each topical area of significant dif-
ferences between mean ratings by the three juries for each 
concept, as determined by an analysis of variancep 
The table reveals that for fifty concepts the mean 
ratings by the three juries were significantly different at 
the five per cent level, and that for eleven concepts they 
were significantly different at the one per cent level~ For 
877 of the 938 concepts in the list, 93~5 per cent of the 
total, no statistically significant differences between mean 
jury ratings were found~ 
Sharpest disagreement occurred in Topical Area IX, INTER-
NATIONAL RELATIONS. There are 139 concepts in this area, 14~8 
. 
per cent of the total number in the entire list. In seventeen 
instances there were significant differences between the mean 
ratings of the three juries. This is 27.8 per cent of the 
total occurrence of significant differences between means in 
the entire list. 
Table 3~ Summary of Frequencies of Significant Differences 
between Mean Ratings by the Three Juries in Each 
Topical Area, as Determined py an Analysis of 
Variance 
I.~. 0 0 VI.~~ 1 0 
II.~. 1 0 VII~·· 12 2 
III.~. 6 2 VIII.*. '2 1 
rv ••. 11 5 IX ••• 16 1 
v ••• 1 0 
Totalse.~ 50 11 
Pairs of juries~-- Table 4 summarizes the frequencies 
of statistically significant differences between mean ratings 
for each concept by each pair of juries in each topical 
area, as determined by the t-test. 
In the list as a whole, and in Topical Areas II, IV, V, 
and VII, the differences were most frequent between the 
history professors and the general educators, and least 
frequent between the history professors and the secondary-
school teachers. 
In Topical Areas I, II, III, IV, V, VII, and VIII, there 
were more instances of significant differences between the 
mean ratings of the history professors and the general edu-
cators than between the other two pairs of juries. In Topical 
Area VI, significant differences occurred most frequently 
between history professors and secondary-school teachers~ In 
Topical Area IX, the differences between the ratings by the 
teachers and the general educators were more frequently 
significant than those between the other two pairs of juries~ 
Table 4. Summary of Frequencies of Significant Differences 
between Mean Ratings by Each Pair of Juries in Each 
Topical Area, as Determined by the t-test 
Number o:r Concepts 
H.1Story Pro:tes- i .tu:.story Prores- rTeacners ana uene-
Topi- sors and Teachers sors and General ral Educators 
cal Educators 
Area llfJ..ve Per One Per E'1ve Per :one Per E'1Ve Per •One Per 
Cent Cent Cent Cent Cent Cent 
Level Level Level Level Level Level 
\l.) (.,Z) (.,;:5) T4) . (5) -(6) (7) 
I.,. 1 0 3 0 0 0 
II~ .. 2 0 6 1 3 0 
III •• 11 1 19 13 4 6 
IV ... 23 10 36 26 28 15 
v .... 4 1 6 6 7 3 
VI ..... 9 0 4 4 4 0 
VII •• 21 9 31 18 22 17 
VIII •• 11 1 26 9 18 7 
IX •• 20 16 9 5 13 16 
To tall: 102 38 140 82 99 64 
5., Frequency Distribution of Means of 
Jury Ratings in Each Topical Area 
Frequency distribut~on of mean ratings~-- Tables 5-13, 
inclusive, summarize the frequency distribution of the means 
of jury ratings of each concept in each topical area. The 
highest possible mean is 3.0; the lowest, 1~0. 
Examination of these tables reveals that thirty-six 
mean ratings of 3.0 were obtained. No mean ratings were lower 
than 1.2. Only in nineteen instances did concepts receive 
mean ratings of less than 1.5, and nine of these occurred in 
Topical Area VIII. 
As many as 1,818 of the 2,814 mean ratings by the three 
juries, sixty-five per cent of the total, were between 2.0 
and 2~5, inclusive. 
In Topical Area I, the college professors gave a mean 
rating of 2.8 to two concepts ... This is a higher mean rating 
than that assigned by either of the other two juries to any 
concept in this area~ The lowest mean rating, 1~7, was 
achieved by the general educators for one concept. 
Table 5~ Frequency Distribution of Means of Jury Ratings of 
Concepts in Topical Area I 
3.0 •• 0 o.o 0 o.o 0 o .. o 
2.,9 ... 0 0~0 0 o.o 0 o ... o 
2,.8 ..... 2 16.7 0 o .. o 0 o.o 
2.7 ..... 0 o .. o 2 16 .. 7 1 8.,3 
2.,6 •• 1 8,.3 2 16.7 1 8.3 
2,.5,.. 2 16.,7 1 8,.3 2 16,.7 
2,.4 ... 1 8.,3 1 8,.3 3 25.0 
2.3 .... 0 o .. o 0 0.,0 1 8.,3 
2,.2 .... 1 8.3 3 25,.0 0 o .. o 
2 .. 1 .... 0 o.o 0 0~0 1 8.,3 
2.0 ... 3 25.0 2 16.7 2 16.7 
(concluded on the next page) 
Table 5. (concluded) 
Uo.l.lege Pro- seconCJ.ary-scnoo.t trenera.l 
Mean fessors Teachers Educators 
Rating :trre- Per uent Fre- Per cent l!'re- Per Cen 
quency quency. quency ! 
l.l.J (.~) (.;.1) (.4) (.0) loJ (.'l) 
1.9 •• 1 8,.3 1 8,.3 0 o.o 
1.8 •• 1 8,.3 0 0,.0 0 0,.0 
1~7~ .. 0 o.o 0 o.o 1 8.3 
Total::;. 12 99 .. 9 12 100.0 12 99 .. 9 
In Topical Area II 1 the highest mean rating, 2,.9, was 
assigned by the secondary-school teachers; the lowest mean 
rating, 1,.4, was again given by the general educators~ 
Table 6. Frequency Distribution of Mean::; of Jury Ratings of 
Concepts in Topical Area II 
college J:lro- secondary-School trenera.l 
Mean fessor::; Teachers Educators 
Rating ft're- Per cent .l!'re- .Per cent .trre- .Per cen 
quency quency quency 
(IJ ~:i:::J t_~J_ {4) { :J) {b) ~_'ll 
3,.0 ..... 0 o.o 0 o.o 0 0,.0 
2.9 .. ,. 0 o.o 1 2,.5 0 o .. o 
2.8 ... 3 7.5 0 o.o 1 2 .. 5 
2.,7~. 0 0..,0 2 5 .. 0 1 2 .. 5 
2,.6. ~ 4 10.0 2 5.0 1 2.5 
2,.5 •• 3 7.,5 0 o .. o 4 10.0 
2.4. •lt 5 12.5 12 30,.0 3 7,.5 
2.3 .... 4 10.0 2 5~0 3 7.5 
2.,2." 5 12.5 2 5.0 9 22.5 
2 .. 1 •• 2 5.0 4 10.0 2 5.0 
2 .. 0 •• 4 10.0 3 7 .. 5 2 5.,0 
- 1 .. 9 ... 0 o .. o 2 5.0 3 7.5 
1~8 ... 4 10 .. 0 1 2.,5 1 2 .. 5 
(concluded on the next page) 
t 
t 
T.able 6... (concluded) 
college Pro- Seconctary-Scnooi General 
Mean fessors Teachers Educators 
Rat:Lng ..l!'re- Per cen"t ..l!'re- .l:'er tJen"t ..l!'re- .Per cen t 
quency quency quency 
\ .L) t:~) (._;:5) .\4) (.~) _(._ 0) \:I) 
1 .. 7 •• 3 7.5 2 5.0 4 10 .. 0 
1 .. 6:. 2 5.0 4 10 .. 0 1 2:5 
1 .. 5." 1 2 .5 4 10.0 1 21'5 
1 .. 4 •• 0 o ... o 0 o.o 4 10 .. 0 
Totals. 40 100 .. 0 40 100~0 40 100.,0 
In Topical Area III, both the college p~ofessors and 
the secondary-school teachers gave a mean rating of 3.0 to 
each of two concepts; the general educators gave this rating 
to only one concept. Again, the lowest rating, 1.3, was 
given by the general educators~ 
Table 7,. Frequency Distribution of Means of Jury Ratings of 
Concepts in Topical Area III 
College Pro- Secondary-School General 
Mean fessors Teachers Educators 
Rating Fre- Per cen"t Fre- Per cen"t l!'re- Per cen 
quency quency quency 
\l} ~:&) \:1) ~4) \b) \5) rn 
3 .. 0 ... 2 21'4 2 2.4 1 L.2 
2.,9 ... 3 3,.7 0 o .. o 2 2.4 
2 .. 8 ... 3 3.,7 3 3.7 1 1 .. 2 
2.7 •• 2 2,.4 3 3,.7 2 2.4 
2. 6.,. 13 15.,9 5 6 .. 1 7 8,.5 
2.5 •• 7 8 .. 5 7 8.5 4 4.9 
2.4 •• 13 15 .. 9 14 17,.1 6 7.3 
2.3 •• 2 2.4 9 11.0 9 11.0 
(concluded on the next page) 
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Table 7~ (concluded) 
College Pro- secondary scnool ueneraJ. 
Mean fessors Teachers Educators 
Rating .1:!-·re- Per Cent .trr~- .Per \.,;ent: Jrre- .Per t::en 
quency quency quency 
(l) ~~) \iS) VI:) \.0) \b) X~l_ 
2.2 ... 11 13.4 14 17.1 12 14.6 
2,.1 •• 9 11.0 6 7 .. 3 8 9.8 
2~0." 7 8 ... 5 6 7.3 11 13~4 
1.9 •• 7 8.5 5 6.1 6 7 .. 3 
1.8 •• 0 o.o 3 3,.7 2 2.4 
1.7.~ 2 2.,4 4 4.9 6 7,.3 
1<16 •• 0 o .. o 0 o.o 3 3.7 
1.5 •• 0 0.0 1 1 .. 2 1 1.2 
1.4 •• 1 1,.2 0 o.o 0 o.o 
1.3 .. ~ 0 o.o 0 0.,0 1 lo2 
Totals. 82 99.9 82 100,.2 82 100.0 
In Topical Area IV, both the college professors and 
the general educators assigned a mean rating of 3.0 to 
three concepts each; the secondary-school teachers gave this 
rating to only one concept. The lowest mean rating 1 1A2, was 
again given by the general educators~ 
t 
Table 8. Frequency Distribution of Means of Jury Ratings of 
Concepts in Topical Area IV 
College Pro- Secondary-School Genera.L 
Mean fessors Teachers Educators 
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Rating ]'re- .Per cent ~·re- .l:'er uent .trre- t .l:'er uen 
quency quency quency 
(1) (:&) \_;j) ~4) \b) (.o) (.'1) 
3.0 •• 3 1.8 1 .6 3 1.8 
2.9 ... 4 2.5 10 6.1 5 3.,1 
2.8 ... 14 . 8.,6 12 7.4 6 3 .. 7 
2,. 7 ... 12 7 .. 4 6 3.,7 5 3,.1 
2 .. 6,.., 21 12.,9 25 15.3 .17 10,.4 
2.,5 ... 13 8.0 11 6.7 9 5,.5 
2.4 .... 22 13.5 25, 15.,3 25 15.3 
2.3 ... 15 9.2 11 6.7 13 8,.0 
2.2, ... 22 13.5 18 11.0 13 8,.0 
2,.1 ... 10 6.1 11 6.7 10 6.1 
2,0 •• 14 8 .. 6 9 5.5 16 9 .. 8 
1.9 ... 7 4,3 6 3.7 10 6 .. 1 
1 .. 8._.. 3 1.8 7 4.,3 5 3.1 
1. 7 ... 2 1.2 5 3.,1 12 7.4 
1.6 ... 1 ,.6 2 1 .. 2 9 5 .. 5 
1.5 ... 0 o.o 2 1.2 3 1.8 
1.4 ... 0 0,0 2 1 .. 2 1 ..6 
1.3 •• 0 o.o 0 0.,0 0 0!1!0 
1.2 .... 0 o .. o 0 o .. o 1 ,.6 
1 
Totals. 163 100.0 163 99,.9 163 99.9 
In Topical Area V, the secondary-school teachers all 
rated two concepts 3; the college professors all gave this 
rating to one concept; the general educators did not ,rate 
any concept this high. The lowest mean rating for a concept, 
1.5, was assigned by the secondary-school teachers .. 
Table 9,. Frequency Distribution of Means of Jury Ratings of 
Concepts in Topical Area V 
(.;OJ.J.ege Pro- secondary-School ueneral 
.Mean fessors Teachers Educators 
Rating Fre- Per Gent l!'rE;l- Per (.;ent .lfre- Per (.;en 
quency quency quency 
~ .L) ~~) (.;:$) (. 4) (.b) <. o) 
. f...''~~ 
3.,0,,. 1 1.6 2 3 .. 2 ·0 o .. o 
2.9 ... 2 3.2 0 o.o 1 1.6 
2.8 •• 2 3 .. 2 2 3.2 1 1 .. 6 
2.,.7~. 3 4.8 3 4.,8 2 3 .. 2 
2.6 ... 4 6 .. 5 10 16.1 3 4,.8 
2. 5.". 3 4.8 4 6.5 3 4 .. 8 
2.4.9 13 21.0 10 16.1 13 21,.0 
2 .. 3 ... 3 4.,8 6 9 .. 7 3 4.8 
2.2 ... 9 14.5 7 11 .. 3 9 14,.5 
2.,1 .... 8 12 .. 9 5 8.1 7 11 .. 3 
2.0 •• 5 8 .. 1 5 8.1 11 17,.7 
1,.9 ... 6 9.7 5 8.1 3 4.8 
1,.8.1!1 2 3,.2 1 1.6 4 6.5 
1 .. 7 ... 0 o .. o 1 1,.6 1 1.,6 
1~6 ..... 1 1..,6 0 0~0 1 1.,6 
1 .. 5." 0 0,.0 1 1~6 0 o.o 
Totals. 62 99 .. 9 62 100.,0 62 100 .. 0 
In Topical Area VI, both the secondary-school teachers 
and the general educators had a mean rating of 3.0 for one 
concept each; the highest mean rating by the college pro-
fessors in this area was 2.9. The lowest mean ratings were 
assigned by the general educators, 1~7 and 1.6. 
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Table 10. 
Mean 
Rating 
{IJ 
3,.0,. .. 
2.9,.,. 
2.8 .. ,. 
2. 7 ... 
2 .. 6 .. ,. 
2.5 •• 
2.4 ... 
2.3 •• 
2.2 ... 
2 .. 1 ... 
2,0 ... 
1 .. 9 .. ,. 
1 .. 8,. .. 
1,. 7 ... 
1 .. 6 .... 
Totals., 
'.t 
Frequency Distribution ef Means of Jury Ratings 
of Concept$ in T0:w'ica_l Area VI 
. 
Col..Lege Pro~ .sec0n<;tary -scn0o.L Genera·! 
fessors .. ·.rfea9.her~ Educators 
.l!'re- ..l:'er L;ent Fr~- Per cen't .l!'re- Per L;en 
quency quep~y quency 
J.;&l. (~) S~J J.?l l 0l S'_! 
0 o.o 1 1.3 1 1.3 
3 4.1 2 2 .. 7 3 4 .. 1 
2 2.7 1 1 .. 3 1 1 .. 3 
4 5.,4 4 5 .. 4 2 2 ... 7 
6 8.1 8 10.8 6 8 .. 1 
9 12.2 10 13 .. 5 6 s:1 
12 16.2 15 20,3 14 18:9 
11 14 .. 9 12 16.2 10 13 .. 5 
11 14.9 8 10,.8 9 12 .. 2 
7 9.5 2 2.7 9 12.2 
4 5 .. 4 7 9.5 10 13.5 
3 4.1 0 o.o 1 1.3 
2 2,.7 4 5,.4 0 o.o 
0 o.o 0 0,.0 1 1 .. 3 
0 o.o 0 o.o 1 1.3 
74 100,.2 74 99 .. 9 74 99.8 
In Topical Area VII, a mean rating of 3.0 was assigned 
three times by the secondary-sch00l teachers, twice by the 
college :wrofessors, and twice by the general educators,. The 
lowest mean rating in this area, 1.6, was given to one con-
ce,pt by each of the three juries~ 
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Table 11. Frequency Distribution 0 Means of Jury Ratings 
of Concepts in Topical AJ ea VII 
CoLlege Pro- seconctar~ -~cnooJ. ueneraJ. 
Mean fessors Teache rs Educators 
Rating Fre- Per cent .lt'r~- }; er cen"t l''re- .Per cen 
-quency quency quency 
(.l) ~~} (.;;5) (.4) (. 0) (.bl . (. '{) 
3 .. 0 ... 2 .9 3 1.4 2 .9 
2_.9 •• 3 1.4 4 1.8 7 3.2 
2.8 •• 7 3.2 6 2.8 4 - 1.8 
2,. 7 ... 4 1.8 5 2.3 8 3 ... 7 
2.6 •• 26 11 .. 9 19 8.7 18 8.3 
2.,5 •• 22 10.1 21 9.6 13 6.0 
2,4,.. 28 12,8 37 17.0 34 15.6 
2 .. 3 •• 26 11.9 33 15,.1 22 10.1 
2,.2~" 30 13,.8 42 19,.3 25 11,.5 
2,.1 •• 17 7.8 23 ;1.0.,6 20 9.2 
2,.0 .... 34 15_,6 19 8.7 29 13 .. 3 
1.9,.11 10 4.6 5 
-
2.3 21 9.6 
1,.8 •• 7 3,.2 0 o .. o 9 4 .. 1 
1 .. 7 •• 1 .,5 0 o.o 5 2,.3 
1 .. 6 •. 1 ..5 1 .. .5 1 .5 
Totals,. 218 99.8 218 1 po.1 218 100,1 
In Topical Area VIII, no concep~ was rated 3 by all 
members of any jury~ The highest mea1 rating, 2.9, was given 
by the college professors to one con<ept, by the secondary-
school teachers to two, and by the gEneral educators to five 
concepts. The lowest mean rating, 1.~, was assigned to one 
concept by the college professors, tc two by the secondary-
school teachers, and to six items by the general educators. 
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Table 12~ Frequency Distribution of Means of Jury Ratings 
of Concepts in Topical Area VIII 
College Pro- secondary-Schoo.L uenera.L 
Mean fessors Teachers Educators 
Rating Fre- .Per Cent Fre- Per cent ..b're- Per cen 
quency quency quency 
~ .L) \.~)_ \_;;$) J:_4J ~5) ~0) ('() 
3.0." 0 o .. o 0 0,.0 0 0,.0 
2..,.9 ... 1 ,.7 2 1 ... 4 5 3*4 
2.8."' 2 1.4 6 4..,1 2 1.4 
2 .. 7 ... 7 4.7 2 1 .. 4 2 1.4 
2,.6 .. » 7 4.7 5 3.,4 12 8.1 
2,.,5 ..... 3 2 .. 0 7 4 .. 7 7 4.7 
2.4 .... 20 13._5 22 14.9 14 9 .. 5 
2 ... 3 .... 14 9 .. 5 15 10.1 14 9.5 
.2.2 .. ~ 26 17 .. 6 25 17.0 17 11,.5 
2 .. 1 ... 19 12.8 12 8.,1 15 10.1 
2 .. 0 ... 23 15.5 23 15.,.5 15 10.1 
1.9 .... 7 4,.7 10 6.8 16 10.8 
1 .. 8.,.. 10 6.8 9 6.1 9 6.1 
1.7 •• 4 2 .. 7 3 2.0 9 .6-.1 
1,.6 .. ~ 4 2.7 5 3 .. 4 5 3.4 
1,.5.,. 0 o.o 0 o.o 0 o ... o 
1 .. 4 ..... 1 .7 2 1.4 6 4.1 
Totals. 148 100 .. 0 148 100.3 148 100 .. 2 
ln Topical Area IX, a mean rating of 3.0 was obtained 
by the college professors and the secondary-school teachers 
for five items each, and by the general educators for two 
concepts. The lowest mean rating, 1.6, was given to one con-
cept by the jury.of college professors. 
t 
Table 13.. Frequency Distribution of Means of Jury Ratings 
of Concepts in Topical Area IX 
coJ..Lege .1:-'ro- secondary-School. General. 
Mean fessors Teachers Educators 
Rating .l!'re- .Per cent Fre- Per Cent Fre- Per Cen 
quency. quency quency 
{l) t~) i;:i)_ t4J \.b) 16_l _t71 
3;.0 •• 5 3.6 5 3.,6 2 L.4 
2_9 ... 4 2,.9 5 3.,6 9 6.5 
2.8 ... 11 7.,9 13 9 .. 4 6 4.,.3 
2 .. 7 ... 8 5.8 15 10.8 10 7,2 
2 .. 6 ... 16 11.5 28 20.,1 21 15 .. 1 
2" 5,.. 11 7,.9 20 14.4 12 8.6 
2,.4 •• 18 13.0 21 15 .. 1 26 18.,7 
2.3"',. 15 10.8 11 7.,9 10 7.,2 
2.2 .... 22 15.8 10 7..,2 12 8.,.6 
2"1 .... 6 4,.3 4 2.,9 12 8.6 
2 .. 0 ... 13 9.4 5 3~6 10 7 .. 2 
1 .. 9.,.. 5 3.6 2 1 .. 4 4 2~9 
1 .. 8 •• 4 2.,9 0 o.o 4 2..,9 
1,.7 .. " 0 0,.0 0 o.o 1 ~7 
1.6 •• 1 ,.7 0 o.o 0 o.o 
Totals. 13~ 100 .. 1 139 100.0 139 99 .. 9 
6. Consistency of Jury Ratings 
Testing procedure~.-- The consistency of the opinions 
of the members of each jury was tested statistiGally. 
Each jury was divided into random halves. Since there 
was an odd number of raters in each group, one person 1 s 
responses in each case was eliminated from the computations. 
?20 
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The Spearman rank-difference method was used to compute 
the coefficient of correlation between the sums of the ratings 
by the two halves of each jury for a group of fifty consecu-
tive items in the checklist. The three groups of fifty con-
secutive concepts were chosen at random from different parts 
of the checklist. 
The Spearman-Brown modified formula was then used to 
correct the coefficients tp what they might have been had 
the checklist been used by the same respondents a second 
time rather than just once on a paired-half basis. 
Findings.-- A corrected coefficient of .80 was obtained 
for the jury of college professors 1 and of .88 for both the 
secondary-school teachers and the general educators_ 
All three correlations·are sufficiently high to be sig-
nificant. It would appear, then, that within each of the 
three groups the members are generally consistent in their 
evaluation of the relative importance of the concepts. 
CHAPTER V 
CONCLUSIONS AND RECOMMENDATIONS 
1. Conclusions 
Historical accuracy of the concepts.-- With five previ-
ously noted exceptions, it would appear that the 938 concepts 
evolved in the study are historically accurate as stated. 
Completeness of the list.-- Since no juror suggested 
the addition of a concept, despite a request to do so, and 
since several raters wrote letters commending the comprehen-
siveness of the list, it seems safe to ass~rt that the list 
is reasonably complete. 
Consistency of jury opinion.-- Statistical studies of 
jury responses indicated the presence of a marked unanimity 
of opinion among the three juries concerning the relative 
importance of the concepts. The consistency of opinion 
within each jury concerning the relative importance of a 
particular group of concepts also was high. 
2. Recommendations 
Suggested uses of the study.-- The list of 938 United 
States history concepts prepared, evaluated~ and arranged 
in the descending order of their relative importance by this 
research, may prove helpful (1) to teachers, supervisors, 
~ 
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and committees who are trying to build better courses; 
(2) to writers of textbooks in the field; and (3) to college 
instructors whose responsibility it is to train United 
States history teachers. 
Example number one.-- A grade eleven United States 
history teacher who desires to prepare a valid unit and a 
cor~esponding unit assignment on the Civil War may examine 
Topical Area VI, THE CIVIL WAR, in Table 1 of this report~ 
He will find seventy-four concepts arranged in the descending 
order of their relative importance in general education pro-
grams at the secondary-school level. 
In the delimitation of his unit, he may use the ~irst 
six, ten, fifteen, or more concepts in the list, depending 
upon the aptitudes and abilities of his pupils and the time 
available .. 
In tbe unit assignment, he may build core activities 
designed to promote an increment of educative growth in 
these important concepts. Growth in concepts rated as being 
less important may be sought in the optional related activi-
ties for more able pupils and for those with special inter-
ests. 
The teacher would observe that all concepts followed by 
an "A" in parentheses are more or less closely related to 
each other, that "B" designates another related group of 
concepts, and that other letters accomplish the same purpose 
for other groups. 
If the teacher selected the first ten concepts in 
Topical Area VI as his teaching goals, he would find that 
the fourth 1 fifth, ninth, and tenth are all followed by a 
"B" in parentheses and are all concerned with slavery .. He 
. 
might prepare one or more core activities to help his pupils 
achieve a recognizable advance in the acquisition of these 
related concepts. Optional activities could be developed in 
the area of slavery, but he would find that the next concept 
followed by a "B" is the twenty-ninth in the list.. The teacher 
probably would guide most pupils into the selection of 
optional activities related to other concepts between the 
tenth and the twenty-ninth before encouraging further study 
of the problems of slavery~ 
Example number two.-- Although secondary-school teachers 
in increasing numbers are using more effective methods, the 
writer has observed many who depend almost exclusively upon 
a single class textbook as their sole teaching aid. As stated 
in Chapter I of this report, United States history textbooks 
commonly used in American secondary schools are too compre-
hensive for teachers to hope for their pupils to acquire 
even a major proportion,of the vast number of concepts 
presented~ A selection of objectives for emphasis is impera-
tive, 
It would seem that this research would help these 
teachers by indicating the concepts whi~h are important for 
all secondary-school pupils and those which are less impor- ' 
tant~ In teaching about the Civil War, for example, such a 
teacher would omit or at least minimize study and di~cussion 
of the Mason and Slidell incident because the concept re-
ferring to it is rated close to the lowest in the list~ Con-
versely, the teacher would emphasize the causes and the 
results of the Civil War because concepts related to these 
topics are rated highest. 
Example number three--- Curriculum committees building 
United States history teaching guides are faced, as is the 
teacher working alone, with the problems of the selection 
of the most useful content and the most equitable allocation 
of available time to the various topics. Probably because of 
the dearth of published objective research) most decisions 
by committees of teachers who have prepared published guides 
see~ to have been made empirically. 
This research provides objective evidence that may help 
future committees. 
The relative length of the various topical areas may 
assist in the determination of the emphasis that should be 
placed upon each. It may also be helpful to observe that the 
concepts as a group in some topical areas were rated higher 
than those in other areas. For example, the fact that the 
items in Topical Area IX were rated higher than those in 
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Topical Area VIII suggests that greater stress should be 
placed on international relations than on social and cultural 
history. 
Another approach that might prove useful would be to 
include in the recommended subject matter all concepts 
rated above a certain figure and to exclud~ all or most 
others. The point of division would depend upon the compre-
hensiveness of the proposed guide~ 
Example number four.-- The procedures recommended in 
the preceding section for builders of curxiculum guides are 
applicable also to textbook writers. 
An additional means by which this research might prove 
helpful would be for those who are preparing United States 
~history textbooks for use by secondary-school pupils to 
check each paragraph of interesting details in their manu-
scripts against the list of evaluated concepts in Table 1 
of this paper. Those paragraphs which contribute to the 
development of the concepts rated as more important would 
be retained and perhaps expanded .• Those which contribute to 
the development of concepts found to be less important would 
be omitted or shortened. A careful comparison of Table 1 
with the proposed textbook might also reveal the omission 
of concepts found in this study to be important for all 
secondary-school youth. 
In many schools the same basic textbook is used in all 
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United States history classes, regardless of variations in 
the aptitudes and abilities of the pupils. The more impor-
tant concepts in tne nine topical areas in Table 1 of this 
report might serve as the basis of a textbook written espe-
cially for use by the slower-learning pupils~ Such a text-
book would be shorter than the conventional ones. It would 
contain only the concepts and elements of concepts found by 
this research to be most important and descriptive and 
illustrative material designed to promote pupil growth in 
them~ 
Example number five~-- College instructors whose respon-
sibility it is to train United States history teachers may 
find this research of some value for several purposes. 
The study provides a guide to the selection of valid 
subject matter for the preparation by students of useful 
units and corresponding unit assignments~ 
The research suggests the various phases of United 
States history that should be stressed in general-education 
programs at the secondary-school level~ It provides evidence 
concerning the relative effort that should be expended in 
the secondary school in economic, political, and social 
history~ It substantiates the recommendations of many leaders 
in social studies education that it is more important for 
secondary-school pupils to have an opportunity to learn the 
causes and effects of wars than the details of their prose-
cution~ It reflects the changes in world conditions which 
have caused the foreign relations of the United States to 
achieve an importance subordinate to no other topic. 
3. Recommendations for Further Study 
Related problems.-- In the course of this research, 
several related problems appeared to be worthy of further 
investigation. They include the following: 
1. The development of a valid and reliable test of 
pupil growth in the development of the concepts 
evolved in this study~ 
2. A determination of the specific grade level or 
levels in secondary school wherein a course in 
United States history should be presented for opti-
mal pupil growth in these concepts. 
3_ A determination of the increment of pUpil growth 
in these concepts that should be the goal of teach-
ers in the three grade levels at which United States 
history is now commonly presented in grades 1-12. 
4~ The development of a sequence of valid units and 
corresponding unit assignments around closely re-
lated concepts. 
5. A determination of pupil skills involved in the 
development of these concepts~ 
6. A determination of the relationship between these 
concepts and intelligent civic behavior. 
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7. Similar research on the relative importance of 
concepts in other secondary-school social studies 
areas·. 
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s. Similar research on the relative importance of 
selected concepts in United States history as prepa-
ration for successful college study in this field. 
4. LimitatiQns of the Study 
1/ 
Four types of objective ~tudies.-- Billett- states that 
there are four types of objective studies that are used to 
improve the selection of subject matter. They are (1) an 
analysis of written materials to prepare a more or less 
exhaustive list of possible topics, (2) an analysis of cur-
rent practice, (3) an investi~ation of adult society to dis-
cover clues to the probable future value of particular con-
cepts, and (4) a study of the nature and growth of pupils. 
This research did not utilize the last two types of 
studies except as they were implied in the opinions of 
jurors. A more thorough study of the strengths and weak-
nesses of present adult society and of the nature and growth 
of pupils might well have altered somewhat the results 
obtained. However, it must be presumed that the jurors 
participating in this study were influenced in their judg-
ments not only by their own direct experiences but also by 
their knowledge of the results of objective studies made by 
others, 
1/0p. cit., p. 170o 
APPENDIX 
SAMPLE COVERING LETTER 
STATE OF MAINE 
mrpartmrut nf iE!luratintt 
AUGUSTA 
November 13, 1956 
Dr. Arthur M. Schlesinger 
Professor Emeritus of American History 
Harvard Universit,r 
Cambridge, Massachusetts 
Dear Dr. Schlesinger: 
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I am attempting to evaluate the relative importance of United States history 
concepts presented in textbooks used in the public secondar,y schools. I have tried 
to read all of the United States history textbooks, curriculum guides, and periodical 
literature that have been published in this area in recent years. From this material 
I have compiled concepts and elements of concepts in the form of declarative sentences. 
These statements are carefully classified into nine topical areas, such as THE 
:DISCOVERY OF AMERICA, THE COLONIZATION OF AMERICA,. and THE ECONOMIC I>EVELOP~.IENT OF 
THE UNITED STATES. Under each topic are listed several broad, governing concepts, 
and under each of these are listed statements which contribute to or are elaborations 
of the major concept~ 
The next step is to secure the evaluation of each item from the standpoint of 
its relative importance to all seconderz-school youth. This evaluation will be 
most useful to teachers and supervisors who are trying ~o build better courses in 
American history and to w.riters of textbooks. The study cannot be conducted without 
your help; consequently, I am writing to ask if you would be willing to take part 
in this phase of the research. 
The list contains 938 statements, organized in the form of a checklist. A 
preliminary tryout indicates that approximately two hours are necessary to review 
the instrument. 
yJith this letter I have enclosed the checklist, a self-addressed stamped 
envelope to facilitate its return, and a self-addressed postal card. Please use 
the postal card to indicate whether or not you will find it possible to share in 
this part of the research. Whether or not you find it possible to participate, 
I should greatly appreciate the return of the checklist. 
The only recompense I can offer you is a summary of the results of the study. 
Your cooperation is earnest~ solicited. 
JJD/rc 
En c. 
Sincerely yours, 
Joseph J. Devitt, Director 
Secondary Education Administration 
SAMPLE FOLLOW-UP LETTER 
STATE CIF MA(NE 
i.rpartm.rut nf i.Eburathttt 
Mr. Miles Beamer 
Social Studies Department 
Northern High School 
Detroit, Michigan 
])ear l'{r. Beamer: 
AUGUSTA 
December 18, 1956 
It is some time since I sent you a copy of my checklist of United 
States history items, requesting your evaluation of their relative 
importance in secondary-school courses for all pupils. 
Several jurors, after completing the evaluations, have written 
conunents that make me.-realize the instructions on the first page ·were 
inadequate. 
The most common criticism was that when the jurors reflected at 
length on an item, it became possible to assign any of the three 
ratings to almost any item, and a decision became difficult. I hope 
you will be willing to read each item fairly quickly and to record 
your first reaction. This would be more valuable to me and would 
reduce greatly the time necessary to complete the evaluation. 
A second criticism arose from the fact that some statements are 
important to pupils living in Massachusetts or Virginia because of 
their contributions to an understanding of the history of that state. 
I had failed to make it clear that I hoped the evaluation would be 
made on the basis of the importance of each item to all American 
secondary-school pupils as a whole. 
I know that there are many demands on your time. The size of the 
assembled checklist caused me to hesitate to send it to you; however, 
it is only through the cooperation of people like yourself that I can 
hope to complete the study and make it available for use. 
Thank you, again. 
JJD/rc 
Sincerely yours, 
Joseph J. Devitt, J3irector 
Secondary Education Administration 
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EVALUATION INSTRUMENT 
Name of eva lila tor ....... __ .. _ ... _________ . _ . _ ... _. _ . _ . ___ . __ ... ___ . ___ .. __ .... _ _ _. _.... . . . . . 
Position ......... _ ...... __ .. _ . __ .. ___ . . . . . _ . __ ... _ ..................... -..... ----....... ----.. --- --
Address 
Do you wish to have a copy of this study? ( ) Yes ( ) No 
On the following pages is a list of statements derived from United States 
history texhbooks 9 textbooks on the teaching of h1.s"tory, cur-riculum guides, and 
periodical li terat.ure o The list is organized into topical aJ. eas, each designa-
ted by a Roman numeral~ The capital letters under each topical area indicate ma-
jor concepts~ Arabic figures precede a lal~ge number of lesser oorwepts and ele-
ments of concep~Gs whieh m~;>r be logically classified under each maj-or com~epto 
Dire C''bio:ns 
In the appropriate colu11L.J. to the r:l.ghl:i of each item9 please ra·t.e each 
statement as followsg 
Encircle the 3 if you belieYe it is VERY IMPORTANT tbat all youth have an 
opportunity in secrondary school (grades 7-14) ·co learn this itemo --
Encircle the 2 ~-f you "'uelie·ve it is IMPORTAI\JT.r that all youth ha"Te sn oppor-
tunity in secondary school (grades 7'·14) to leal'l1 this itemo ---
.. 
Encircle th~ 1 if you believe i·!i is of LIT1fLE OR NO IMPOR'"i'.ANO"E that all 
youth~~ .9.EEo~tun:i.~ :ln secondary school (graces ?·..,14) ·bo learn thisitem~ 
(Every effort has been ma(i~ to ei:lsure tha his·torical accn:racy of these 
statements o Uowever, should you de1uec·t an e:rJ.•or of consequence :ln any sta5:;ement, 
or if you belie·ve important concep·cs ha·o·e been omitted from this list~ ii:. would 
be· greatly app:i.'ec:i.<;ted if you wouJ,d :!.:nd:lcate correcticns O:t' additioi:ls in the 
space provided between items o) 
Examples 
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Things to Be Learned 
t:lt: ~t: 1>:.0 0 +' 0 j: .. j p,_ p +' p 
tQ).f.l s trl s 1'-liH ...:IH 
___ .. ,.. ______ .• _... ____ --· ..... --·-· ··---- -- ---~-- ... --...... -... ~- -- -------·---------~- --
1. The westward moyement was a dominant force in .Ame;dcan life 
for two and a half centurieso 
.................. : ...... .... ,.) ............. ,._ ........................................... -........ .. 
z. In 1763 the population of Wew France was 803 000c 
3. Farming was the chief means of livelihood for the majority of~ 
the colonists of New Franceo 
3 2 1 
3 2 1 
3 2 1 
CHECKLIST 
Th:lngs to Be Learned 
' Ic THE DISCOVERY OF AMERICA 
··-···-·······-·------------··· ··--····--·-·. ·-- ·-- ------···-· ··- ······-······- ... ··········-·· ~--·· ... 
·A 0 THE DISCOVERY .OF AMERICA WAS DUE CHIEFLY TO A DESIRE BY EURo-
PEANS FOR- AN EASIER ROUTE TO 'rHE FAR EAST THAT WOULD PEIDIITI 3 2 1 
INCREASED TRADE WITH THE ORIENT AT LOWER PRIC1~S ~ 
1. The Crusades developed among Europeans a desire for the pro-
ducts of the Ori~nto 
2~ Trade with the Far East i..."icreased gl•eatly, but the lmovm 
routes weJ."e difficult and hazardous 0 
3~ By the end of the 15th century~ Europeans began to consider 
the products of the Far East as necessities 9 rathel1 than as 
luxu.ries. 
Bo THE RENAISSANCE MADE POSSIBLE THE DISCOVERY OF AMERICAo 
ls The Renaissance wa.s the transitional movement in Europe be-
tween the mediev?-1 and the mode:cn worldo 
...... -.............................. _ ...... ~ .... -... -~ ......... ~-- ...... ~ .. -.... , ...... ~ ... ·~-- .. ---···-·~- ..................... .. 
2~ The Renaissance made Europeans curious and adventurous~ 
3o The acceleration of the accumula·t.ion of scien·bific knowledge, 
3 2 1 
3 2 1 
3 2 1 
3 2 1 
3 2 1 
3 2 1 
particularly· in geography and navigation, helped ·l;,o make pos- 3 2 1 
sible the voyages of discovery L~ the 15th and 16tn centurieso 
-··-·--···-·······--·-------·-········-·-··-·······----·-·· ··-- -----~·---· ..•...•.......... 
Co CLAIMS BY EUROPEAN NATIONS TO TERRITORY IN THE NEW WORLD WERE 
BASED CHIEFLY UPON ASSERTIONS OF PRIOR DISCOVERY OR EXPLORATION 3 2 1 
BY THE MEN SENT OUT BY THESE NATIONSc 
...................... ~ ............ ~ ................... __ ._ ...... ~ .............. ,. ... 1 .. 
1. Christopher Columbus, attempting to reach Asia by sailing west 
across the Atl~ntic, discovered America in 1492; 3 2 1 
................................................... ~ ................... -..................................................... ~ ......................... , .................................... - _ .... ,. ........ .. 
2. In three 1~ter voyages Columbus explored·the West Indies and 
the coasts of Central and South America in a vain effort to 
reach the Orient • 
................................... " ...................................... .._ ........... -........... "' ......................................... , ........... .. 
3Q Within a f~~ years Spain,9 England, France, and Portugal sent 
expeditions to seek a route through or around the American 
continents tQ the Far East0 
3 2 1 
3 2 1 
.......... .,, .. _ .......... ,. ....................... ,.,._.,.,.,_.,,,. .. ,.,..,. .... .,. .... ';a,.rooro .. ••"' --~•-•"'"''"''"'~-- .__ ..... _.,.,..,.,,,.,..,,,..,.,.,,,. .. ,. .,,. .. ,. .... ,. .. ,.,.,. .. ., .. .,,..,.,.,.,.., 
·. 
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II. THE COLOl'JI2'ATION OF AMERICA 
~·); 
A. SPANISH ADVENTURERS AND MISSIONARIES BUILT A VIGOROUS NEW 
COLONIAL CIVILIZATION IN THE NEW WORLDo 
1. Spain built a flu~rishing new empire in Central and South 
America and the vrest Indies before a single English colony 
had been planted. 
2. The Spanish conquistadores destroyed the ancient Indian 
civilizations of the Aztecs and the Incase 
3. The chief value of the early Spanish settlements to the 
mother country lay in the huge shipments of precious metals 
from Mexico and Peru • 
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3 2 1 
3 2 1 
3 2 1 
3 2 1 
... p ............................................................ _ ................................ ~ ...... - .................. -~ ................................. _. .............. ---- ................................. ,.. ....... .. 
B. ALONG THE WATERWAYS OF THE INTERIOR OF NORI'H AMERICA, 
FRANCE BUILT A SERIES OF SETTLEMENTS AND MILITARY ?OSTSo 
1. Farming was ·the chief means of livelihood for the majority 
of the colonists of New Francee 
2. The most profitable industries of New France were trapping 
and trading for furs and fishing. 
3 2 1 
3 2 1 
3 2 1 
••••oo~~----~·-••••••-~•••••-•••-••Oooo ••••• ••• •••- .. -~-·~••••••-•••~---••••••••-••••a•••••••••••••••••••••••• 
3. New France grew slowly chiefly because the conditions of 
colonization established by the mother country were not 
sufficiently attractive. 
C. THE NETHERLANDS HELD BRIEFLY ALONG THE HUDSON RIVER A 
COLONIAL FOOTHOLD IN NORTH AMERICA. 
3 2 1 
3 2 1 
. ·1 ~. N~~-~~t~~-ci~~-f:~ii~d.- ·t;- -~ t-t~;;~t- -~- ·;t~-~dy- ii~- ~r- n:~ t~h-- ·- ·-- ·- ·--· ·- ·--- · · · · -~-- ·--
immigrants becau$e of the policies of the controlling 3 2 1 
Dutch West India Company. 
2 •. Actuated by a desire for the excellent harbors and the rich 
fur trade controlle~ by the Dutcli, England obtained the sur-
orender of New Amsterdam in the middle of the 16th century. 
The name of the colony was changed to New York. 
-2-
3 2 1 
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D. THIRTEEN STRONG 3 VIGOROUS COIJONlES GAVE EN LAND CONTROL OF 
MOST OF THE ATLANTIC COAST OF NORTH AJMERIC .• 
1. Between 1607 and the middle of the 1700's hirteen English 
Golonies were founded wh~ch later became t e basis of the 
United States., 
2.11 In the course of the 150 years following t 1 e first settle-
ment, the English colonists built homesj d veloped farmings 
trade, and some industry; and constantly p shed back the 
frontiero 11 
3. Political and religious conflict in Englan;d caused thousands 
to migrate to the English colonies during lthe 17th and 18th 
centuries. 
4. Economic conditions in England in the 17th and 18th centu-
ries were the ch~.ef factors in the rapid grovvth of the Amer-
ican colonies .. 
3 2 l 
3 2 1 
3 2 1 
3 2 1 
3 2 1 
·-··-----~------------------··---·R·---~-~----~~--·-----~~----~-----------~------· ------·---------~··· -----·-
5 .• Religious and political persecutions in continental Europe 
induced thousands to emigrate to the English colonies to 
swell their populations during the 1700is. 
3 2 1 
·------------~---~---------------------~-~~---··---~-·-----~-------··~-----~----·--·---- ·-------------~-- ~----
6.. The success of England in planting vigorous, prosperous 
colonies was due in great measure to the large number of 
colonists who were skilled farmers, mechanics, and trades-
men looking for a better life in the NewWorld. 
7. In 1763 the population of the English colonies in North 
America vastly exceeded that of the French colonies. 
........... -........ -...... -_ .. _ ,. .... -......... -... -....... -.............. -.. -.. ... ... .. . -...... -. -.. -.. .. ........ --..... -.. .. .. ... .. ---. -.. -
B. Although settlers had come from many countries, colonial 
political institutions·bore the stamp of the freer Eng-
lish form of government. 
9. After the earlier strenuous years, the settlers had an 
opportunity to develop a definite colonial culture. 
3 2 1 
3 2 1 
3 2 1 
3 2 1 
...... ~ ........ ,. ............................... ,.. ................................ '"' .... -............................................................................................................................... .. 
10. Jamestown, founded in 1607, was the first permanent Eng-
lish settlement in America. 3 2 l 
...... ~ .. -~-·--------------~---- .. ·---------·-··---·---- .. -----·-------------- ---~----~-~----------~---····-
-3-
Tfiings to Be tearned 
11. The colony of Plymouth was founded in 1620 by English 
Separatists seeking a place where they could worship 
and live as they chose~ 
12. The self-governing colony of Hassachusetts Bay was founded 
in 1630 by a group of Puritans seeking a place where they 
could worship and live as they chose; 
.p 1:1 l~d ,:::: 
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3 2 1 
3 2 1 
·-----~----~------~~---~----------~~--------~~-------------------~------------~-------~---·-~-~ -------~--------~ 
13. The domination of the Massachusetts Bay Colony by the Puri-
tan Church led adventurous and dissatisfied groups to break 
away from the Colony and form other New England colonies. 
3 2 1 
··--------------~-----~-----~---~-------~------·-------------------------~--··~~--- -------····-----------------
14~ Rhode Island wq.s founded by groups of settler$ from Massa-
chusetts led by Roger Willj,ams and Anne Hutchinson in 
search of religious freedomo 
15• The westward movement began when Thomas Hooker led a band 
of settlers from Massachusetts to Connecticut in search or 
bette~ land and a more liberal form of government. 
16. The real development of New Jersey began after English pro-
prietary owners assumed control fronl the original Dutch and 
Swedish settlers··· 
17~ Pioneers from ~[assachusetts moveo north and started new set-
tlements in New Hampshire a,nd Maine~ 
18. New Hampshire was controlled by Massachusetts for many years 
until it was granted a charter making it a separate, royal 
colony. 
--~-------------------~--~----------------------------·-----~-·------- ~-Mo 
19~ The province of Maine remained a part of Massachusetts until 
many years after the establishment ~f the United States. 
20. As a royal colony under a new charter, Massachusetts absorbed 
the colony of Plymouth late in the 17th centuryo 
21. Maryland, founded by the Baltimore family, enjoyed from the 
beginning religious freedom for all Christians. 
··--·-··-~----~--·------------~·---~-------· ·--~------·--·--·--·~-----------~~----·--
-4-
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3 2 1 
3 2 l 
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22o Pennsylvania~ the most successful proprietary colony, was 
founded by William Penn a,~ a refuge for Quakers and others 
who sought religious £reedomo 
23. Pennsylvania flourished becaus? of the liberal but sound 
policies of William Penn. 
24. Delaware, seized from the Dutch, was turned over by the 
Duke of York to Penn because Pennsylvania had no coastline~ 
later it became a separate colony under the control of the 
Penn family. 
········:·······---·-·····-············-··r···-·····-·---···----------·-········ ·····-·· ·---
25. The Carolinas were granted by the· king to eight nobles, who 
attempted to set up a system of government based upon a di-
vision of the settlers into social classeso 
26. North Carolina was settled largely by Virginia frontiersmen, 
joined by some Quakerso 
27. South Carolina grew more qu;iclcly because of its rich, low-
lands and a good harbor. 
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3 2 1 
3 2 1 
3 2 1 
3 2 1 
3 2 1 
3 2 1 
·---~---~-~-------------·--~--- -------~----~--------~-----------·---·-----~-~-~-~--~----~---------------~-~-
28. Georgia was founded by Oglethorpe as a charitable e~weriment 
as a refuge for English debtors and other unfortunate peopleQ 
........... " ... ___ ......... - ....................................................... t -----·- ....................... _ .... _ ............... -- -~ .. - .......... .. 
III. THE AMERICAN REVOLUTION 
A. ATTEMPTS BY GREAT BRITAIN AFTER 1763 TO TIGHTEN HER CONTROL 
OVER THE THIRTEEN COLONIES WERE A FAILURE AND EVENTUALLY RE-· 
3 2 1 
SULTED IN THE DECLARATION OF INDEPENDENCE, BECAUSE FOR MORE 3 2 l 
THAN 150 YEARS A]JJERICANS HAD LIVED UNDER A TRADITION OF SELF ... 
GOVERNMENT AND TilEY WERE UNWILLING TO ACCFPT NEW. RESTRICTIONS. 
~-----,·-------------------------~ -----~-~-----------·------~ 
1. After 3 wars before the m;iddle of the 18th century, neither 
the French nor the British had won supremacy in North Americ9-. 3 2 1 
2. The final defeat of the French in North America in the French 
and Indian War eliminated the need of the colonists for pro-
tection by Great Britain against the Frenchc 
-5-
3 2 1 
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3 .. In the 11 Peace of Paris" in 1763 9• France surrendered to Eng-
land Canada and her possessions east of the Mississippi 
(except New Orleans)Q 
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·-----~------------------~---~-----~---· ----~--·-~-----------~---~-------------·---~--~--~~~--- ·--------------·. 
4. As the English colonies grew in popula·l:.ion and became more 
·pr_osperous, the early close ties of dependeiJ,ce upo~ Great 
Britain began to be replacec;l by intercolonial economic and 
social relationshipso 
5Q Loose control by the mother country during the early days 
of colonization and the influence of. an unsettled continent 
encouraged the beeinning of self-government and nourished a 
spirit of independenceo 
6. The defeat of the French in North America brought increased 
bur4ens of empire to Great Britaino 
.. 
3 2 1 
3 2 1 
3 2 1 
·-------------~------~------"--·------------~-~~------~--~-------------------~~---~~-----· ·--~-----------~· 
7s Feeling that the colonies should assume their share of these 
burdens, the British government embarked after 1763 on a 
stricter pplicy of colonial control in order to obtain for 
Great Britain a larger share of the profits of colonial 
business. 
8. England's attempts to regulate trade and industry in the 
American colonies after 1763 were based on the theory that 
the colonies were expected to furnish raw materials for 
British industry, to purchase English manufactured goods, 
and to ship goods only in British vesselsft 
9, Some of the steps taken by Parliament to exercise closer 
control over colon~al industry and trade benefited the 
colonies through bounties; assured markets, more colonial 
shipbuilding, and military and naval protection~ 
3 2 1 
3 2 l 
3 2 1 
... --- ......... -.................. ----- ............ - .. -........ -- ....... -... -........ -...... ---- .. -....... ~--- ..... ~ .. -.................... -- ... -- .. . .. ~ .... -..• -.......... -.................. -,. ... . 
10. Great Britain's attempts to bind the parts of the British 
Empire closer together under the authority of Parliament . 
through a succession of laws affecting the colonies' trade, 
currency9 courts of justice, legislative assemblies, and 
taxation seemed to the American colonis~s a deliberate attempt 3 2 1 
to deprive them of the rights which they believed belonged 
to them as British subjects~ and which they had been enjoy-
ing for many years. 
-6-
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11~ Although British regulations did not hinder colonial trade 
and industry ver-;1 greatly, American colonists felt that 
their interests were being sacrificed to make English mer-
chants and manufacturers rich. 
12 •. In the short space of 12. years between 1763 and 1775, the 
ties that had bound Great Brita.in and her American colonies 
were strained t? the breaking point. 
13. The Molasses Act of 1733 was intended to break up the i)rofit-
able trade between the American colonies and the non-English 
West Indies by placipg high duties on imports of sugar and 
molasses from these islands~ 
14. The'Navigation Acts(l760 and 1763) were planned to give Eng-
lish merchants almost complete monopoly over colonial trade. 
t~ ' 
0 
(1) p, 
~g 240 
; 0 (\) 
s:.l+' 
3 2 1 
3 2 1 
3 2 1 
3 2 1 
---------~------~-----------------------~ --~· -------·-----~--~--------~-·--~-----~-~--~----··-------~---
15c The regulations of the Navigation Acts and the Molasses Act 
were evaded by widespread smuggling. 3 2 1 
•• - .. --- .... - ..... - ·- .............................. - ... - ...... - ...... - ...... - ........ - ........ - ............ - ............ -.. .. ... - ...... - .. -..... .. 0 ........... 0 ...... - ,w .. --- .... - ... 0-
16. In 1763 Prime Minister Grenville launched a vigorous program 
of tighted English control over the American colonieso 3 2 1 
.................. -....................................... ., ......................... ~ ................................................ - ..... - ................. ., ................ ~ ·------- ---·--
17. Almost every one of Gremdlle~s• measures aroused strong pro·· 
tests from the colonists. 
18. Colonial protests centered on the Stamp Act of 1765, which 
placed a stamp on newspapers, legal documents, and similar 
items 9 
19. Late in 1765, delegates from nine colon~es met in New York 
3 2 1 
3 2 1 
in the Stamp Act Congress and, although professing continued 3 2 1 
loyalty, issued a statement of colonial rights and grievances. 
20. In an attempt to make their power felt in England, merchants 
in New York and Philadelphia agreed not to buy European goods 
until the Stamp Act was repeale~ and the Sugar Act amended. 
21. Skilled workers and laborers joined societies ts:nown as "Sons 
of Liberty," which employed violence and held demonstrations 
to prevent the stamp tax.from going into effect. 
3 2 1 
3 2 1 
-·-----------------~--~--------~-·--------------~--------------~------------·-~---~--- --- -·~----
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22 • Bus'iness losses in England caused British me;rchants to secure 
the repeal of the Stamp Act and a reduction of the tariffs. 
(1766) 
23. The.Townshend.Acts reopened the quarrel by placing duties on 
imports of glass, tea, paper, and other commodities. (1767) 
24. The colonists again started to boycott English goods in pro-
test against the new Townshend Acts. 
25 •. Laborers and small shopkeepers in the larger towns resorted 
to mob· action in protest against the Townshend Acts. 
?6 •. British soldiers, transferred.to Boston to maintain order, 
fired upon the coloni~ts and killed or wounded several in the 
"Boston Massacre,'.' ( 1770) 
4-J ~ i· $:l s:l H ttl .s a. .p H H j::1<U 
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3 2 1 
3 2 l . : 
3 2 1 
3 2 1 
3 2 1 
............................................ " ..................................... -............... ···- ................................................. -- ............ -.... -- .. --- .. -...... _,. .... -. -- ..... ·- .. . 
27. ~he Boston Massacre left deep scars • 3 2 1 
.................. __________ .,. ___________ ., ____________ ~~·---------------·------------- -----~-----------~----·· ·---~-
28, Because the cost of enforcing the Townshend Acts was greater 
than the revenue collected,. all of the duties were removed 
except the one on tea. 
29, A new Tea Act retained the tax on tea as a symbol of Parlia-
ment's power to tax the colonists but permitted tea to be im-
ported into the colonies a~ a low pric~ • 
................................... _ .. _____ ~-------------- ·-----~-·----------------------- ~----~-
30. Colonial opposition to the ~ew Tea Act reached a climax in 
the Boston Tea Party, when a band of men, disguised as Indi-
ans, climbed aboard a ship loaded ~~th tea and dropped the 
chests of tea into Boston Harbor. 
3 2 1 
3 2 1 
3 2 l 
-------·-------~-----------~---~--~-------·--------~---~-------~---~~------~-------~·-------·--·------~----
31. To punish the defiant colonists, Parliament reduce& the self-
governing powers of Massachusetts and temporarily closed the 
port of Boston in the Intolerable Acts. 
32. As British exports to the American colonies practically ceased, 
3 2 1 
English merchants and manufacturers flooded Parliament with 3 2' . l 
petitions to repeal the Intolerable Acts. 
·-----·---------~---------~--------~--,---~--h·~---~ -~-----~----------·--------------·---~---------------------· 
33. Committees 9f correspondence were formed in colonial towns to 
exchange ideas and plans of action concerning colonial rights. ~ 2 1· 
·-·--------------·-----------~-----------------------------·-----~-------------~-~-----------
'"'8-
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34. The First Continental Congress met in Philadelphia 
discuss the common defense of colonial rights~ 
in 1774 to 
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35~ The First Continent9.l Congress was more representative of all 
the colonies than any colonial group that had met before. 
.36. The First Continental Congress drew up a declaration of rights 
and grievances which asserted that the colonists had exclusive 
3 2 1 
·power of legislation concerning colonial taxation and internal 3 2 1 
affairs a 
37~ The first armed clash between English troops and the colonists 
took place at Lexington and Concord near Boston on April 19, 3 2 1 
1775. 
38. The fight at Lexington and Concord inflamed the war spirit of 
the people of the American colonies, 3 2 1 
·~-----------------~----------*----------~·-----------------~-----------------~-----~-----------·---·-----· 
39. Thousands of armed New Englanders gathered just outside Boston 
and shut up General Gage's army inside the cityo 3 2 1 
40. News of Concord and Lexington in Great Britain made t:he go·vern-
ment more determined t9 stamp out the spirit of rebellion in 3 2 1 
.America. 
41. The Second Continental Congress met in Philadelphia in 1775 
because the British government had paid little at·terrtion to 
the appeals of the First Continental Congresso 
3 2 1 
·-------·· ---------------------------------------k·----~----------------~------·----------------------------
42. The Second Continental Congress vo·ced to end all trade vrl th 
England. 3 2 1 
·~4~--~·-·-~---··-~-----------------·~--------------------------------·M··--·· -·------------"---·--···-----
43~ Colonial sentiment concerning the actions of the Second Con-
tinental Congress was divided. 
44. The colonists were torn between their sense of loyalty to 
Great Britain and their desire for their long-established 
rights which the British ministers and Parliament were de~y­
ing them~ 
45. In June of 1775 the Colonial forces around Boston were taken : 
into the service of the Continental Congress. 
-9-
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46. The Continental Co:p.gress appointed George Washington Com-
mander-in-Chief of the Colonial troops. 
47. The British government declared the Colonies to be in a state 
of rebellion, prohibited trade with the Colonies~ and began 
to hire Qerman soldiers to help put down the r~bellion. 
48. In the Battle of Bunker Hill the British troops forceO. the 
Patriots to retreat onJ.y after the latter had fought coura-
geously and had inflicted heavy losses on the British. 
49. The Canadians failed to rally to the Colonial cause. 
3 2 1 
3 2 1 
3 2 1 
3 2 1 
-50. The increasingly hostile attitude of the British government and 
the spread of armed warfare between British and Patriot troops 
caused increasing numbers of colonists to accept the desirabi- 3 2 1 
lity of complete independence. 
51~ A widely distribute <'I pe.mphlet entitled 11 Common Sense,'' 1.vri tten 
by Thomas Paine, convinced thousands of colonists that it was 3 2 1 
time for independence. 
52. On July 4, 1776, the Declaration of Independence was adopted 
by the Continental Congress. 
53. The Declaration of Independence was 'vritten largely by Thomas 
Jefferson. 
3 2 1 
3 2 1 
..... __ .__ ... ___ ... , ............................... _----· - .. -~ .. -- .. -·-· -...................... . 
13 • IN A PROTRACTED WAR DURING llii!ITCH 'ffiEY WON mr DECISIVE VICTO-
R:I:ES, THE ENGLISH COLONIES WON WITH FRENCH AID THEIR INDEPEND-
ENCE FROM GREAT BRITAIN. 
l. The new nation was faced with the task of defending itself 
against the greatest power of that day. 
2. At the time of the Declaration of Independence only about 
one~third of the colonists desired independence, while ano-
ther third was composed of Loyalists or ttTories" who re-
mained loyal to the king • 
.3. As the war progressed, more and more Americans came to de-
sire independence. 
-10-
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4. Thousands of the Loyalists migrated to Canada or joined the 
British armieso 
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..................................................................................... ~- ........... -............... ~ .... ··--~- ~--~ ........ -~ 
.................................................................................. 
5. As the war grew more b:i.tter and passions were inflamed, the 
Loyalists who remained in the colonies were treated harshly, 
6. Great Britain was handicapped by the lukewarm attitude of the 
English people as a whole about pressing the war against the 
3 2 1 
colonies, and by the necessity of fighting the war along an 3 2 1 
extensi v·e coast, over a wide terri tory, and thousands of miles 
from her bases of supplies~ 
........ -..... -·----- ......................... .. 
7 .. Some of the citizens of. other nations came to America to fight 
in the revolutiona~y a1wy. 3 2 1 
...... - ... -- .. - ........... - oolo< ...... - ... ------ .. - .... ·- ........... - .......... ,. ~. -- ....... - ................. - .......... - .. 
B. It was difficult to maintain an effective American army be-
cause the men were usually poorly fed, clothed, and paido 
9. Although British victories in New York and N~w Jersey weak-
ened the Patriots 3 br~lliant military maneuvers of General 
Washington saved the American army in the retreat from New 
York into Pennsylvania. 
·--------------------------------~-~-··------------~------------------~---~-
10. Two brilliant victo:r·ies by Washington·' s troops at Trenton and 
Princeton restored the hopes of thousands of Americans. 
·3 2 l 
3 2 . 1 
3 2 1 
---------~~-·--------~~----~-----------·----~----#- -· .... -................. -. .., ........ .., .. - ... -~ ....... ·-- .. ----· ............ ~ ...... _., ___ _ 
11. In 1777' the British planned a threefold campaign to split the 
Colonies into two groups. 3 2 l 
.. ................................................................... ... 
12e Instead of proceeding up the Hudson River according to plan, 
Howe sailed to capture Philadelphia. 3 2 . 1 
............ ~---H .............. -.................................................... -·· 
13. The advance of St8 Leger across upper New York was stopped 
by a bloody battle at Oriskany, 3 2 l 
.......... -.., .............. .,.., .. ,..,. .. .,,. ............. r .. .,,.. ......... .., 
14. General, Burgoyne, moving from Canada tovvard the Hudson River, 
was forced to surrender to the American forces at Saratoga., 
------- ............. -- .. -...... -.................... ., ....... ·--· ----
15. "The victory at Saratoga was the turning point of the war, be-
3 2 1 
cause it brought as an ally to America the greatest continental .J 2 1 
power of Europe," France., 
....... -_ ...... -.... -...... -.... - ~ ............ -- ......... ~- ............................................... . 
·-11-
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16. For the next three years, fighting around New York was almost 
at a standstillo 
17-. In a. series of battles along the frontier, George Rogers Clark 
3 2 1. 
saved the frontier settlements of Kentucky and won a firm hold 3 2 1 
on 9- large part of the terri tory north of the Ohio River ~ 
~---~-------------------------~---------~--~---------------· ~---·----------------~--·---~---···-·-----------·· 
18. Privateers--armed shipsj priva.tely owned but licensed by the 
government to make war on enemy ships--commissioned by Cong!•ess 
or by the states were of tremendous help to the American cause 3 2 1 
through their raids on British mei'cl;.tant shipping. 
·~-----~---~-------·-------------~--~-~--------~-~---------~-~---------
19Q The armed vessels commissioned by the Congress were-~oo few and 
often. too small to be effective against the mighty British Navy., 3 2 1 
20.- The skill and courage of several f~11ous naval captains such as 
John P~ul Jones helped to establish the tradition of the young 3 2 1 
American navy o 
21• In 1778 the British shifted their major attack from the middle 
states to the South. 3 2 1 
...................... ---- .................... ----- .................. -- ............... -- ,. .... --··--- .......... -...... -- ............. ---- ..... .. 
22. In Georgia and in South Carol:lna the British at first won vic-
tories, but their successes were checked by American troops in 3 2 1 
North Carolinao 
23. Benedict Arnold, who had fought brilliantly in the Quebec expe-
dition and at Saratoga, turned traitor and tried unsuccessfully 
to turn over West Point and the control of the Hqdson River to 3 2 1 
the British. 
24• French troops and a French naval fore~ cooperated with the 
American army in hemming in a British army· under Cormnallis 
at Yorktown and forced the British army to surrendero 
----------------------~····---~·-------··---
25• The surrender of Cornwallis really settled the issue of inde-
pendence, but the war went on for ~onths before the British 
government was ready to negotiate a peace treaty. 
3 2 1 
3 2 1 
~-----------··---~·~-------------~---~-----~- ............... ~ .................................. -................. __ '" ____ ................................. _ .. 
26. Since the British were harassed by French, Spa.nish.i and Dutch 
fleets~ and because the war steadily grew more unpopular in 
England, the British ministry finally began negotiations for 
peace with the Americans~ 
-12-
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27., 11By the Peace of Paris in 1783, the United States gai.ned its 
independence from Great Britain, with possession of the terri-
tory north to Canada, south to Florida, and west to the Missis- 3 2 1 
sippi Rivero" 
-·.--·· ............................................. .. 
IV. THE GROWTH OF AlffiRICAN DEMOCRATIC INSTITUTIONS 
....................................................................... 
A. DUR.ING THE COLONIAL PFRIOD, THF. TRANSPLANTED ENGLISH FORM OF GO-
i].ERNIJJENT, COUPLED WITH LOOSE CON'rROL BY THE MO'I'HFR COUNTRY AND 
THF. INFLUENCE OF AN UNSETTlED CONTINENT ENCOURAGED THE BEGINNING 3 2 1 
OF SELF .. ·GGffilERi.ilNiBffi!TAND NOURISHED A SPIRIT OF INDEPENDENCE. 
---~------- .. ·-~·----~------- ............ 0 " ,. .. ,..,.,..,,."" .......... .,. .... ,. '" •••• """"" ... ,. ..... .,., •r • •• "'""' •" "•••-•• o •• .. 
1, A provision in the charter granted by K:ing James I to 'the London 
and Plymouth Companies for the settlement of "Virginia" guaran-
teed to the English colonists the same rights and privileges ac- 3 2 1 
corded Englishmen li~r.ing in England • 
........ ___ ·""- ................ _.,., __ .. __ ................................................................. -.... -
2o Representative government in America began in 1619 in Virginia 
when representatives chosen by the settlers met as the House of 
Burgesses v.ri th t,he Governor and a g:r•oup oi' councilors appointed 3 2 1 
by the London Company, 
................. ,.. ...... - .... -·'1•'" ...................................................... ~ .. -- ................................... ~.- ........ .. 
3. The Virginia bicameral legislature, with one body elected by the 
colonists, became a model fpr other English colonial governments. 3 2 1 
.................. ~.,.. ................... ~ .......................... _ .......... .. 
4. Bacon's rebellion demonst,rated the unwil1ingness of frontier 
settlers in Virginia to s1,1.bmi t ·t.o a corrupt colonial govern-
ment which took little notice of their problems~ 
3 2 1 
...................................................................... __ ,._ .. _ ................................................................................................................................ .. 
5~ The Mayflower Compact wq.s drawn up by the Pilgrims before land-
ing at Plymouth to provide a definite plan for governing the 3 2 1 
settlement. 
6. The Mayflower Compact contained the basic idea of American demo-
cracy--that government depends for its authority upon the will of 3 2 1 
the people~ 
......... --- ... -- ..... ~ ................... - .. -........... ~ -.... -....... -.... --- ........ , ........... -...... " ...... --..... -............ .. 
.. ........... "" ... -. ,. . ... ................ -......... ' .......... "' .. .. 
7. Representative government began in Massachuse;!:.ts soon after the 
founding of the colony when the General Cpurt, includ~ng the 
governor, his assistants~ and representatives of the freemen, 3 2 1 
met regularly to attend to the public affairs of the colony • 
.. ---- ................................ ~ ........ _ .............................. ·-- ........... _ ............................. ·- ..... - ~ ................... ~. -........... ~ .... ,._,,._ 
-13-
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8, The first written constitution for the government of a common-
wealth was the 11l!'undamen:ta'i Orders of Com1ecticut 7 11 prepared 
in 1639 by representatives of the three Connecticut towns. 
9. "The 'Fundamental Orders of Connecticut' proclaimed tP,e idea 
of government by the people above the wishes of the ruler~" 
~· s P-~Q) 
•r-1 () 
s:l 
r-1 o~u 
s:l+' 
3 2 1 
3 2 1 
~------------------~-----~------~----·---~--~-~--~-~--------·~----------·----"------·---· -~-··-------·· 
10, The New England town meeting, where local problems were set-
tled and representatlves were elect':ld to the colonial assem-
bly, was an exemple of pure or direct democracy in America • 
3 2 1 
............................................................................................................... _ .......................... ,. ........... ----~---·--·-'"-"''" .............. ~-~------ --
11. In the Southj where colonists were scattered on large planta-
tions, the unit of local government was the county or parish~ 3 2 1 
.................................................................................... , ........................................................................................................................ .. 
. . 
12. In the South, county officers usually were appointed by the 
governor, but the voters of the county elected representai:.iYes 
to the colonial assemblyo 
13. In the middle colonies there was a mixture of town and county 
government • 
3 2 1 
3 2 1 
.. . -- .... -- .... -....... -"' ....... -- ... -- ....... --- -- ""' .... --.......... "'. .. .. .. ... ..... -- ....... -.... -" ~ .. - -...... - .... .., .. -.. " .... "- "'~ ................ -- ................. " ... .. 
14. Colonial s~ffra~e was limited to adult wal?s who met certain 
property qualifications and -·- in some colonies - certain 
religious qualifications~ 
.................................................................... -........ ~- --· ........................ _ ............ _ .... ,. ...... -.. - ... 
15. The New.England Confederation in the 1640ts was the first fal-
tering step toward a real union amo~g the colonieso 
·~ ,.. ..... -- ......................................................................................... ~--··---"'· ................. .. 
16. The New England Confederation was formed because of a common 
fear by the New England colonies of hostile Indians, Dutch, 
and French in neighboring areas. 
17. The chief accomplishment of the New England ConfedeJ:·ation was 
its success in putting down a fierce Indian uprising called 
King Philip'1 s War. 
3 2 1 
3 2 1 
3 2 1 
3 2 1 
••·~··•• •a••-~• ••••-•• ••·-~~- .............. ~ .... •••••••-••••·~ • 
18. The New England Confederation fell apart because of resent• 
ment by the smaller colonies toward the overbearing attitude 
of Massachusetts~ 
---·------~-----·--------~----------- .. ~--~--~-----··~-~~~------ .. ---------~-- ............ ~--~------·~-
3 2 1 
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19o Because of the independent attitude of the colonists in the 
latter part of the 17th century, the New England colonies, 
New York, and New J·ers~y were u.ni ted by royal order into the 
Dominion of New England., Almost all political povrer was 
placed in the hands of a governor and council appointed by 
the king • 
3 2 1 
.................................... -- .......................................................................... ·-··~- ............................... -· .. ~ ..... -.............. _.., ................. ____ -.......... .. 
20. The Dominion of New England collapsed in a few years because 
of political changes in England and because of colonial re-
sentment of the royal governor. 
21. By the end of the colonial period, each of the 13 colonies 
had a governor, a council which acted as adviser to the 
governor and as the upper house of the legislature:; and a 
representative assembly" 
~- ...................................................................................... ., ............ .. 
22. James Otis prot.est.ed against British abuse of the right to 
search private property through nwrits of assistanceY1 :; which 
permitted the holder to enter any place he pleased and search 
for smuggled goodso 
~ ............................................................................................. .. 
23o Colonial governors and elected assemblies repeatedly dis-
agreed violently on questions of taxa~vion$ defense~ autho-
rity of judges;~ issuance of paper money!i and enforcement of 
trade lawso 
·3 2 1 
3 2 1 
3 2 1 
3 2 l 
........ ,.. ................... ...,. _____ .................................................. --
............................................................... '" .............. -............................................ .. 
24o Patrick Henry in a trial known as the nparsonfs Oause 11 protest-
ed the setting aside of colonial laws by the British goverr~ent. 3 2 1 
25~ The .Albany Plan of Union was a scheme proposed in 1754 by rep-
resentatives of seveJ;'al nor·thern colon;ies for political organ-
ization of the colonies for defenseo 
26c The Albany Plan failed because the British and the colonists 
themselves we1•e reluctant to delegate to a cen"l:,ral colonial 
authority so much power. 
3 2 1 
3 2 1 
-~- --- --- ........................................................ _ .. ,.., .............. . 
27. The Stamp Act Congress stated that since the colonists could 
not be represented in Parliament 3 they should not be taxed 
without the consent of their ovm assemblies¢ 
-15-
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28. The First Continental Congress dre·w up a dec;Laration of' rights 
and grievances which assei:->ted that the colonists had exclusive 
power of legislation concerning colonial taxation and internal 
affairso ' 
1:1 1:1 ~. OH 
ro r;t 0 
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••••••~•••••••••••·-~-~------~•-•••-•••••••·~---~-•-n•-~·-••~••• -•••••-
__ ,.._..,. __ ....... ~ -~- --~·---~ .......................... . 
29. On July 4, 1776~ the Declaration of Independence was adopted 
by the Second Continental Congress. 
30o The Declaration of Independence is one of the vital documents 
of history because it described a new kind of liberty and 
applied that liberty to conditions in Americao 
......................................... -- ....................... --- .. --- ..... ---- .......... -........... ·- -- ..... - .. -.................... .. 
31. During the Revolutionary War the American states were thir-
teen virtually independen·l:. republics o 
3 2 1 
3 2 1 
3 2 1 
-------- ... --~---------------------------~----------------------h·---M·------~---··-------·---------------- .. 
32. The Continen·t.al Congress had little real power ··- it pould 
only ask the state governments for men!) money:; and supplieso 
B. THE ARTICLF.S OF CONFF.DH:RATION HELD "THE COUNTRY TOGETHER UNTIL 
IT WAS EVIDF.NT THA. T A CLOSF.R UNION WAS NF.CESSARY o 
l, During the RevolutionaryWar~ the Second Continental Copgress~ 
without formal authority to act as a central. go'V'err.tment, as·-
sumed the job of di~ecting the colonies in their resistance to 
Great E·ri taino 
3 2 1 
3 2 1 
3 2 1 
................................ -.... -- .. ----------~ ...... --- ................................................................................ -----·"'""'" ............. -...................... .. 
2 ... The Articles of Confederation were a plan drawn up by the 
Second Continental Congress for a permanent confederation of 
the states with a central governmento 
··---------------------h·-------------·---------·-
3Q The Articles of Confederation became effective in 1781, when 
ratification by the states had been completedo 
4. Under the Articles of Coi\fegeration each state kept its sov·· 
ereignt~r and independence, as well as all powe1•s not speci~ 
fically granted to the central government. 
5~~The Articles created a Congress which had legal autho~ity to 
control foreign affairs, make war and peace, borrow money, 
regulate the value of coins, raise an army, and settle dis-
putes among the stateso 
-16-
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·----------------~-------6. The Articles of Confederation proved inadequate because the 
central government lacked several essential powers. 3 2 1 
--~---~--------~-------~---~- -~------------------·-~-~----~-------~--~-----------··--~~----------··---·- -
7. One of the chief single weaknesses of the Articles of Confede-
ration was the faet that Congress could raise money only by 
asking the states for it. 
··------------~--------------------------·-~-------~-----------·· ~--·-----·-·-··~·--~-----~, .. 
8. The inability of the central government to work out satisfactory 
solutions to economic and financial problems, and the difficulty 
3 2 1 
of negotiating favorable trade arrangements with foreign nations, 3 2 1 
caused a grovdng dissatisfaction with the Articles of Confedera-
tion;. 
·--~------··----~-"~----------------------------- ---·------ ................................... ,joo .................. « ............. .. 
9a The extent of the dissatisfaction vr.ith the tax and currency 
laws was shown by Shay's Rebellion· in Massachusetts$ 3 2 1 
.......... --.,~------------·---··--., ................ .. 
10. Dissatisfaction with conditions under the Articles of Con-
federation finally led to the adoption of the Consti tu·tion. 
C • THE CONSTITUTION ESTABLISHED A FORM OF GOVFID.TJ\IiENT WHICH HAS 
MET THE NEEDS OF THE UNITED STATES A]JAZINGLY WELLt 
3 2 1 
3 2 1 
.......... ~~--·-···------- ........ ~ ............... ·----~r-------~~--~···-~-·-----·~--
1:• Preliminary meetings at Mo~nt Vernon and Annapolis ).ed to a 
convention at Philadelphia to amend the Articles of Confedera-
tion to meet better the needs of the country. 
·------ ...... _ ................ ~---- .......... .., ... _____ .... ____ ............ _ ....... .. 
2• Because they believed that the framework of government proVided 
by the Articles of Confederation was basicallY inadequate, the 
3 2 1 
delegates to tpe Convention voted to disregard their instruc- 3 2 1 
tions to revise the Articles and instead to draft an entirely 
new constitution·. 
·----~-------~---------------------------~-----~----~----------"--~-----~-~----~-~-~-----·-~-------~-~-
3. Delegates to the Constitutional Convention included ~ny of the 
ablest men in the United States• 3 2 1 
..................................................... _ .. _,._.,. .......................... -. ............................................................ . 
. ............. --- --- ............ .. 
he The new Constitution was evolved only after lengthy debate 
and many comproTILtses~ 
................... ··---------- ........... ... 
.3 2 1 
...... ....... ~-- .............. __ ......... .. 
-- .. -~ ....... •"" ........ ....... .. .......................... ·---- ................... _ ... __ ................. _. 
~·. The Cons-&it1.1.tion was based largely on three ele ents: (1) Bri-
tish theories and customs; (2) colonial ~~ys of doing things; 
and (3) the experiences of the states. 
3 2 1 
··------~-~--~---~-·---------·-- ..... - ... ~--- .................................... 0 ...................... .., ........ -~-----~ .. ~ ................ .., ...... .. 
Things to Be Learned 
-----------·-·-····---·--·------ ------- ------~----
6. The Constitutional Convention adop·bed the idea ·f a strong 
central government, and the division of its pow rs among a 3 2 1 
legislative, a judicial, and an execut1ve branc!, 
-·7 ~- ~~~~di~~~~~~~~~~~~~~~~~!v~~i~ · ~~~~-~:=~~b~~~~~~ -~-~~r ~~~e~~o;;.~~----· ·;---- ~---- ~---
teet its citizens £rom tyranny~ 
··a·(:·N~t.i~~~i-1~~~--~;~·-~~d.~- .;;; c~ng~~-~~-,--~hi~h·i~- -~(; ·i>;8~"d-or -the-----·--------------·---
Senate and the House cf Represent~a.tives., .3 2 1 
9~ Each state elects two members of the United Sta es Senate. 
10. Members of the House of Representatives are app rtioned among 
the states according to population. 
3 
3 
2 1 
2 1 
of Representat:i.ves for two-year terms~ 3 2 1 
11. Senators are elected for six--year terms; membeT! of the House 
·--·--------~----------------~--------·------------~----------~------- ~--------~~---·-------------------------12. The executive branch, with the President at its head5 was 
3 2 1 established to carry out the powers entrusted tj the federal 
government 11 
-~------------------------------·--~----------------·-------·-----~-- -~- ---·---· -----------4·-------------------13. The President is elected for a four-yea.r term b an electoral 
3 2 1 
college, which consists of a group of electors [hosen by the 
voters of each state and equal to the number of representatives 
and senators for that state. 
••••••••••••--•-•••-•••-•-••~•-••••••••••"•••••-••••••••••••••••-•••••••••••••••w.,~w•••••••-••••·-~··•••••••••••~~ 
Court, created by the Constitution~ and lower c· rts estab- 3 2 1 
lished by Congress. 
14e The judicial branch of the government consists rf the Supreme 
------~-------~-------------------·--------·----~-~-------- --------- -.. -----------------------·----"------15. The 11elastic clause'' in the Constitution gave Crpngress the 
authority to "make all.laws which shall be necessary and pro-
per for carrying into execution the foregoing etumerated 
powers and all other powers vested by this Cons itution in 
the government of the United States" • ,. " 
16. The powers of the national government under the Constitution 
have expanded through liberal Supreme Court interpretations 
of what was nnecessary apd proper" action to carry out the 
enumerated powers 1n the Constitutiono 
-18-
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17. Within t.he range of certain powers enumerated in the 
tion, the national govci'11Illent "is·. supreme., 
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18. Many important powel"'S were retained by the states-·-all those 
·not specifically delegated by the Const.itution to the ua:iiional 3 2 1 
government no~ prohioited by the Constitution to the states~ 
19. Certain powers, such as le-cy-ing taxes, are exercised by both 
the federal and the state governments as long as there is no 
conflict be·~ween state and national governmen·bs o 
3 2 1 
•~----·--•-••••••·~---•·•~-----~----~---~·•••••••~••••••••••••-~•• •••·•~•••••••••u••- --~-~·•••••••••~---~ 
20. The Cons·C.itution may be altered by the addition of amendments • 
......................... P" ........................ ~ ............ .. 
21v The fact that the Constitl].tion did not offer full protection 
of individlual liberties led, shortly after its ado:pti:m9 to 
the addition of ten amendments !I known as the Bill of Righbs o 
-----·------~-------~-~---~-----~-----~---M----- ........................................... -·+ .... ~- -
22. Among other things the Bill of Rights guarantees to American 
citizens freedom of religion$ of speech, a:nd of the press~ the 
3 2 1 
3 2 1 
right of assembly; freedom from unwarranted searchj fair and 3 2 1 
impartial trial by jury; pro~ection of life 9 l~oerty, and 
property; and pro·iiection from cruel and unusual pu:nishrr.enJ.:.Q 
23. The Bill of Rights r~s become one of the foundation stones of 
our American way of lifeo 
~--·------~-~------~----~- . 
3 2 1 
...................... .... ,.. ....................... ~-----.- ... , .. .. 
.. .. . ... .. ... .. ... .... -..... ..... .. . -..... -....... 
24o The delegates at Philadelphia provided that th~ new Constitu-
tion would become effective as soon as nine states ratified it. 3 2 1 
25e After a sharp struggle ~n many states, the Constitution was 
approved by the thirteen states. 
26. The new government under the Constitution was launched in 
1789 with George Washington as Presidento 
---·--------· ....................... _ ... .,. 4 .............. - .................................................................... _ ....... : .............. .. 
27. Executive departments to assist the F~esident 9 each headed 
by a secretary, were created by the first Congresso 
................................................................................................................. .; ............. .. 
28. By the end of the first administration, the meetings of the 
secreta~ies of the executive departments became knovn1 as 
11 cabinet councils" and in this way the President is Cabinet 
became establ~sheda 
~-~-~---------· ---~--~- ------- ·-·-··· -----·-·-·-··'~·· ........................... ·---- . -- -~--- ........ 
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29. The First Congress organized the Supreme Court and a series 
of federal courts. 
30. Under the leadership of Chief Justice Marshall, the federal 
governmen~ was strengthened at the expense of the states by 
a broad interpretation of the ConstitutiQn in several im-
portant decisions. 
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' 31. By ruling in the Marbury v. Madison case that a law of Congress 
was unconstitutional, the Supreme Court assumed a power which 3 2 1 . 
it has exercised ever since. 
32. The Constitution is the supreme law of the land, in that all 
other laws--national, state, and local--and all judges have 
to abide by its provisions. ' 
Do THROUGHO~T MOST OF OUR NATIONAL EXISTENCE, TWO STRONG POLITICAL 
PARTIES Iffi. VE VIED FOR CONTROL OF OUR FEDERAL AND STATE GOVERN-
MENTS. 
l. Hamilton'~ policies, during Washingtonis first administration, 
divided the country into two political parties, each shaping 
its politics according to its social standing or economic in-
terests • 
........ --~ .................... -................................. ·--- ................................... , ............... -·- ~ ............................ "' ........ ~ ... -- .. 
2. The people who supported Hamilton's policies, and who wanted 
a strong central government through a loose interpretation 
of the Constitution, became l01own as Federalists. 
3. The Federalists were a wealthy, influent~al, well-organized 
minority of the population who believed in government by the 
well-born, the well-educated, and the well-to-do~ 
3 2 l 
3 2 l 
3 2 1 
3 2 l 
3 2 l 
.... -- .. - ............. --- .. ""' .. - ---- .. -------- ..... -- ..... - .. - ....... _ .. --- .... -- .... ( - .... -- .. - ..... - •• - .... - ..... - ... -- ............. - w .... -- ... .. 
4. The Anti-Federalists who opposed Hamil ton t s policies soon be-
came known as thC? Democrat.ic-Republicans or simply Republicans 
under t.he leadership of Thomas Jefferson. 
3 2 1 
~---~-~-~-·----~-------~---· ---- ·----~~---~ ---~-----·-··----------~--------~-----·----~·--· ---
5. The Democratic-Republicans believed that the people as a whole--
~ot just a small privileged part of them--were the real source 3 2 1 
of. authority and power in the nation •. 
6. The Democratic-Republicans believed that the Federalist policies 
helped the ~ercantile and manufacturing inte~ests of the North 3 2 1 
at the e~~ense of the agricultural South and tne frontier regions.· 
----------~~--~---~-~---~----------·--~-~---~-----~~----·-------------------~·----------· 
-2o ... 
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7. In their first trial of strength: Federalist John Adams was 
elected President in 17963 but the Republic~ns gained control 
of the House of Representatives~ 
8. 'A :r-ising ti.de of popular feeling swept Thomas Jefferson and 
the Republicans into office in 1800~ 
9. The Federalists gradually disappeared as a political party 
partly because the Republicans adopted many of their principles 
3 2 1 
3 2 1 
and parJuly because of actions of their leadeJ:s which dis·.. 3 2 1 
c:redi ted the party in the eyes cf 'the nation as a whole o 
. ·--·· .._ ......... .--- ...................................... ------ ............ -...................... --- .................................... ., --·~ ............. -....... _ ....................................... --. 
10. Dissension over the presidential election of 1824 resulted in 
a splitting of the Republican Party into the National Repub-
licans and the Democratic-Republicans, or Democrats~ 
3 2 1 
··----~-------------~-----------···---~-------------------------------------·-------·-·--- ----- ---~-~----
11, In a bitter campaign in 1828; Democratic Andrew Jackson was 
elec·hed Presiden·t b~;r the West and the South chiefly in the 
hope that he might be able to solve the tariff problems of 
those areas. 
12. The Jacksonian e~a ended when the vraigs secured the election 
of William Henry Ha1~ison as President by blaming the countryts 
3 2 1 
e conom:tc troubles on the Democratic Pa1•·t.y in a vigol"OUS cam- 3 2 1 
paigno 
•••••••--•~•-•••~•--·••-·--··--------·••••--~------~--------•-••••••••·-··~~--·~~·-r•• 
13. The Whig Party was an organization·of several political groups 
bound together during ~ndrew Jackson's second administration 
by hostility to Jackson and his policieso 
.14. Under the leadership of Henry Clay, the majority of Whig lead-
ers in Congress wanted h~gh protective tariffs and a national 
bank to keep the currency on a sound basis$ 
15. The Panic of 1837 gave the opponents of Jacksonian democracy, 
the Whigs, their opportunity~ 
16. Because of their failure to undo the work of Jackson or to 
carry out any real progl•am. of their own, the Whigs had won· 
an empty victory by winning control of the presidency and 
of Congress from the Democrats in 1840. 
-~-----~----··~------~-----------·---------~-·-~------~----~---------~-~--------
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17 • Dissatisfaction With the way the Whigs and the Democrats both 
dodged the slavery question j.n the presidential election of 
'1848 led to the formation of the Free-soil Party. 
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18. The Free-soil party opposed the extension of slavery into the 
new territories• 
i9. B,y splitting the Democratic vote in several states in the 
presidential election of l8l.J.8, the Free-So;i.l Party contri-
buted to the election of the Whig candidate, Taylor. 
20. Hosti~ity by native-born Am~ricans to the growing number qf 
.. immigrants resulted in the formation of the Americ9-n o:r 
"Know-Nothing" Party during the middle of the 19th century, 
21. The deep splits in both.parties in the voting in Congress on 
the issue of slavery in new states seriously shook the Demo~ 
cratic Party and wrecked the Whig Party. 
3 2 1 
3 2 1 
3 2 l. 
••-•••••••••----·--~-------~·-~-----·•••-~------·------·-•• ---••••r••••••••·-~~-----•····•-•••·•••••-••• ----· 
22~ The break-up of the Whig Party into north~rn and southern 
factions paved the way for a new political party firmly 
opposed to the extension of slaver,y. 
23. The Republican Party was organized in the 1850's by northern 
Whigs, anti~Nebraska Democrats, and Free.Soilers to resist 
the extension of slavery. 
24. In the election of 1856 the new Republican Party showed sur~ 
pr~sing strength against the successful Democratic presiden-
tial no~inee, Buchanan. · 
3 2 1 
3 2 1 
3 ~ 1 
------·-----~-------"--------------------·--------------~ft·-----------~---------~~--·--·~~-~----.. . 
25. Lincoln emerged from the Lincoln-Douglas debates concerning 
slavery in the United States territorie~ during the senato-
rial campaign of 1858 a national figure and a promising can-
didate for the presidential ·nomination ~n 1860. . 
) 2 1 
-~------------~---·--------------~------·--------------------~---------------~~--·--· ----------··---~---·--
26~ The ;Republican Par~y favored the barring of slavecy from the 
territories, protective tariffs, free homesteads in the West, 
and internal improvements· at ·public expense--all contrary to 
the interests of the South • 
3 2 1 
...................................... - ........................................................................................................ •-1• ....... .,. .. ,._ -- ............................... _ •• 
27. Partly because. of a division in the Democratic Party into two 
factions, the Republican Abraham Lincoln was elected Presi~ent 3 2 .l 
in 1860 on a··platf'orm opposing slavery in the territories. 
~~--~-------~---··---------~---~-~-~--·----------·-----· ~-· ------- ···---···---~------· .. --·------~·-------~·-
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28. Partly because of the military occupation of the South, the 
Republican Pa~ty maintained itself in power and elected its 
candidates to the Presidency for 20 years after the Civil War. 
29 .• The second administration of President Grant was a period d11ring 
~ 
tc 
..p 
p..El 
~p (!)E'.. 
H 
3 
~ ~I 0~ 
tt 0 
..p C>P.o 
~ rlr::lm 
0 ,.P:-i() p ..p s:: 
~ •riO ~0 
H 1-=IS:::·P 
2 1 
which graft and corruption in public life were widesp:L"ead. 3 2 1 
30. The harsh Republican reconstruction program resulted in the 
Democratic Party~s becoming the dominant political party in 
the Sout.ho 
3 2 1 
31. The Democrats finally were returned to power with the election 
of their candidate~ Grover Cleveland~ to the Presidency in 1884o 3 2 1 
32. 11 Hard t~es in the late 1880's caused. serious unrest in ·bhe West 
and South and led to the organization of the Populist Partyo 11 3 2 1 
33. The Populist Party demanded an increased supply of money; a 
federal income tax!i and governmen·t. ownership of railroads and 
telegraph and telephone lineso 
-34. Within a few years the Populist Pa:L•ty merged vd th the Democra-
tic Party when the latter adopted their chief issue~-the free 
coinage of silvero 
.· 3.5. During the middle of' the 1880's and the early 1890's a seesaw 
struggle for the control of the Presidency developed be·t.ween 
3 2 1 
3 2 1 
the Democl'atic and Republican Parties in which neither was able 3 2 1 
to obtain a clear-cut advantage. 
36. The Republican victory in the election of 1896 was a triumph 
for big business and the creditor class because it allayed the 
fear of federal leg~slation unfavorable to these. groupso 
37. Theodore Roosevelt's succession to the Presidency at McKinley's 
death marked the beginning of the Progressive Era, which aimed 
3 2 1 
to restore to the voters themselves political power wbich had 3 ~ 1 
been assumed by large·corporationso 
38. Taft's stand on the tariff and other events of his admi~istra­
tion which seemed to ally him wi t.h the conservative Republicans 
caused dissatisfaction which resulted in the formation of the 3 2 :t, 
Progressive Party • 
............................... - .......................................... -~ ....................... ,.. ___ ....................................... ~ ......... .- .... - .............. .F ......... ~ .......... . 
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39. Profiting by a split in the Republican Pa.rty, Democratic Wood-
row Wilson was elected President in 1912o 3 2 1 
.................................. -.... -............. ,. .................................. -·----- ............................ ____ ................................... ~-· ~~ ...................... .. 
40., After World War I the era of reform came to an end with the 
emphasis under Republican presidents of a 11return to nol'!nalcy" 
and non~interference by go'llel•nment w;i. th business. 
hl. The 19201s were characterized by comparatively widespread dis-
regard and violation of the law as evidenced by the operations 
of bootleggers and racketeers,~~ and the frequent failure of the 
courts to convict and punish criminalso 
h2. The Democratic Party, under the leadership of Franklin D!) Roose-
velt,~~ won an ove~vhelming victory in the elections of 1932 
3 2 1 
3 2 1 
chiefly because the voters placed the blame for the great de- 3 2 1 
pression of 1929 on the Republican Partyo 
43 o President F o D.. Roose·ve 1 t broke the t:L•adi tion tha·t. no president 
should serve for more than two ·te:cms ~ and was elected for a 3. 2 1 
third and fourth termo 
44~ During Roosevelt v s later years in the Presidency,~~ his foreign 
policy and his conduct of the war were generally approved~ 
but his domestic policies were met with increasing opposi-
tion, especially from Congress~ 
3 2 1 
...... ..- ......................... _ ........................................... - ........................... ~ ................ ,. ................... _ .... , .. ,,,, .. v- ..... ••• -··-- ............... ,. ................. ,.. 
45·. Roosevelt ts death, shortly after the beginning 'Of his fourth 
term, placed Harry Truman in the Presidencyo 3 2 1 
~ .................... ---------·-·---~- .................................................................. _ _. ................................ ~---··- .. ,. .. ,... ............................ -~ 0< ..................... .. 
46. "Truman t s administration was made diffic-ult by the problems 
of postwar readjustment and by a disturbing split in aims 
and policies between the western powers and Soviet Russiao 11 
47. Despite widespread predictions of defeat in the election of 
1848, Truman waged a courageo~s campaign and won a decisive 
victory~ 
-~-,. .. -............................................ ---------·--------··--- .... ,.,. .................... ~ ....... ----~---· ............. .., .................. ---
48: A new Progressive Party in the election of 1848 consisted of 
left wing Democrats. 
·----~---------~-------------------~-----~-··------·-------···--~------ ... --· ....... ,.~ .. 
49. Southern Democrats who opposed Truman's program for promoting 
civil rights organized in 19h8 the States Rights Democrats 
(Dixiecrats). 
-24-
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5o~ The Socialist Party in America believe in public ownership 
of land, utilit,iea 3 industry~ transportatio;n: and communication 
facilities, and state regulation of the production of goodso 
3 2 1 
-----------~~----------~---~~-------·~-----~-~-------------~-~----N----~----- ·~~ ---R·--~----- ·----~ 
51. Although the Socialists have been active politically s:tnce 
1900, they have won but few elective offices and seldom have 
had any real political powerg 
3 2 1 
............................................... -.-.-~-- .............................................................................................................................................. -............. . 
52. The Communist Pa.rty in the United Sta.tes, although they have 
nominated a few candidates for electi've office !J believe that 
their objective of the mrerthrow of capitalism can be achieved 
only by a violent revolutiono 
3 2 1 
........... ~-------·----~----------------- ... -----~-~---~---·---·---~---~ -----------~------·--------------·----
E" JEFFERSONIAN DEMOCRACY SOUGH'r TO ACHIJt~VE FOR A LARGER GROUP OF 
· CITIZENS A VOICE IN THE CONTROL OF THE NATIONAL GOVEffi%mNT~ 3 2 1 
·~•••••••-•••••·~·-•-••--•••-••---••••••••••~•• •••••-•••••••••••••••~·~•••••,••••------~•••r•••••~ 
1. The large body of small farmers 9 skilled workers, and small 
traders in the Republican Party won the presidential election 
of 1800 and Thomas Jefferson became Presiderrho. 
2o In theory, Jeffersonian democracy meant the use of political 
power by the majority of American citizens., 
3 2 1 
3 2 1 
--~------------~~---M------------~ ----------~ --·------- -------~------------------~~---~-·-~------ ·-·-· 
3. In 1789 the various state gover!~ents excluded approximately 
.five-sixths of the adu.lt white males from voting and a larger 
proportion from officehold~ng by requiring certain religious 
beliefs or the possession of property in land or money, 
4. Jefferson believed that the common man should be given the 
. opportunity through education and training to fit himself 
to take part in the governmentg 
5. Jeffersonian democracy believed ~n as little as possible inter-
ference in the affairs of men by the national gove~nment, and 
3 2 1 
3 2 1 
that the national governmentYs activities should be confined to 3 2 1 
those things which the state governments could not very well do~ 
.... ,. ... .,.,. .... ., .. ..., .. , •I•• ,.., .. ., ... ,.,..,_., ,..,,..., .... _ .. ,.._,.. •••..--•• 
6. Although Jefferson was a firm believer in government by the 
people, he made only moderate changes in government policies. 
................................................................ -- ... 
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F .. THE JACKSONIAN ERA WAS Ql\1F, OF THR PERIOr6 OF AMERICAN HISTORY 
MOST FRUITFUL TN DEMOCRA.TJC .ADVANCES G 
1. The frontier was .America.' s first melting poto .All found the 
same. dangers o .All had equal o:pportuni ties" Differences in 
nationality, religion, and social posit~on were of little 
importance o · 
2. Out of the hardships of frontier living grew a feeling of equal-
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3 2 1 
ity among men that led the frontier states to adopt suff~age 3 2 1 
laws more liberal than those in most of the eastern statesa 
3. Following the example of the frontiersmen) the propertyless 
classes in the eastern states demanded and began to receive 
the right to vote and to hold public office ... 
3 2 1 
, ... - .............................................................................................................................................. ~---"'-+-•·--.-- ... ,. ............. .. 
4. As the movement toward universal suffrage made great headway, 
the pol:i.:tical power of the common man increased., 
................................... .., .................................................................................................................................... . 
5, Easter~ workers began to use their new political strength to 
improve living and working conditionso 
6. The rising democratic spirit. of the nation was also indicated 
- by the growing use of conventions instead of legislative cau-
cuses to nominate candidates for state and national offices .. 
----------------------- .. ~------~- ----·------~-------~---------·-~---HOOOoM 
7. The extension of the right to vote produced the organization 
of pol;i. tical machines and the spoils sys·cem to help the par-
ties win elections. 
a. Jackson believed that political offices should be 11passed 
around" in order to give as many as possible a share in 
government. 
9, Andrew Jackson's energetic personality and his strong belief 
that he spoke for the people helped to make stronger the 
influence of the presidency in national affairs. 
-------~----------~-··--------~-------~~---·----------~----·--- ·-----·~------~-~" 
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Go SINCE THE WAR BET\1\lEEN THE STATES, THERE HAS BEEN CONSIDERABLE 
PROGRESS IN REFORMING GOVERNMENT AND BRINGING IT DIP.FCTLY 
UNDER THR CONTROL OF THR PUBLICo 
~------~-------------·-----~----~---·-·------~--------------~~-------------------~~-------
l •. A long struggle by women for full political equa.lity with men 
resulted in· the ratifica:t.ion of the Nineteenth Amendment to 
the Constitution to extend thE;J vote to women,. 
2. The Seventeenth Amendment, effective in 1913, provides for 
the direct election of senators by.the voters, instead of 
by the state legislatureso 
3 2 1 
3 2 l 
3 2 l 
............................................................ -........................................................................... .._ ........................................... ,., .............................. -........ .. 
3. _11Several reform measures were put into practice--the direct 
primary; the initiative, referendum, and recall..$ ~n 
4. The direct primary provides an opportunity in most states for 
3 2 1 
all e.nrolled voters of a party to choose the party's candi... 3 2 1 
dates for elective office in a preliminary or primary election. 
-- ........ - ...... - ...... -- .......... - .. - .. ----- .............. - .. "to .. - ........ -- ............. - ..... ·~· ...... .. -~-----·-M·-·- ----·----------------------------
5 •. The initiative is a device in many states by which a stated 
percentage of the voters may propose a law; it is then referred 
to the state legislatureo If this body refuses to pass it, it 3 2 l 
may be referred to the voters for a ref'erendumo 
6. A referendum is the referral of a proposal to the voters for 
acceptance or rejection; if accepted, it becomes lawo 3 2 1 
---------------·----------:------------------------·,~---·--------~--~-----~~---~---------------------,-·. 
1. The recall is a device by which on petition by a certain per-
centage of the voters a special election must be held to de-
termine whether an official should complete his term or be 
replaced by another. 
8. The most glaring abuses of democratic government in th~ United 
3 2 1 
States have developed in the political corruption in its cities. 3 2 1 .. 
9 • . (m important reform in city government is the widely used 
commission plan by which several commissioners, each to di-
rect one department of the city government, are elected for 
a definite term without regard tp party connectionso 
-27-
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lOa Another attempt to contribute to better city government is the 
city-manager plan.9 whereby a city manager who has no political 
connections but who is an expert in municipal operation is em- 3 2 1 
ployed to administer the affairs of the city;~ but is responsible 
to the council or commissiono 
11. The Twentieth Amendment to the Con~titution3 ratified in 1933, 
shortened the period between the election of Congress and the 
President and the beginning of their te~~s of office • 
3 2 1 
... ---- ... ---·--------------------- .................................. --·------- .. ------ .... -------··---· ---------- --·- ....................... - ... 
12. From the time of the administration of President Jackson until 
the 1880 ~ s, it was the custom to bes~c.ow the great numbe:r of 
positions in the executive department of the government upon 
persons who had worked hard for the success of the party in 
office .s often regardless of their qualifications for the po·-
sitions., 
13. The Pendleton Civil·..Service Act provlded in the 188ors for 
a commission to classify the grades of the fede1•al civil 
service and to devise a system of competiti"9·e examinations 
for the selection of candida·bes /;l 
14. Despite periodic opposition the j)./[E:Jr:i..t Sys·iiem has grovm. until 
now all federal ci"rll service positions except those of a 
policy-making character are filled from lists created through 
competitive examinatio~s~ 
15. The Hatch Act of 1939 limited the political activities of 
federal employees and provided punishment for anyone who used 
political pressure on federal job holders0 · 
------------------~-- .. -------~---------------------------
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V G TBE GROWTH OF T!I£!': UNITED STATES 
A. GRADUALLY, BY PURCHASE OR BY SF.IZUBE FOLLOWED BY PADW.NT, T!I£!': 
UNITED STATES EXPANDED lNESTlnTARD TO THE PACIFIC OCEAN, AND EVEN 
ACQUIRED SOME OUTLYING TERRITORIES. 
1. In 1803 the United States more than doubled its size by pur-
chasing from France the Louisiana Territoryo 
2. The explo!'atory expedition of Lewis and Clark across the oon-
tinent to the Pacific Ocean unde~ tha attthorisation of Congress 
3 2 1 
3 2 1 
in the early 1800's gave the Uni'i:;ed States a s·t.rong claim to 3 2 1 
the Oregon te1•r·:Ltoryo 
3. Spain v s inability to keep Flm.•:i,da I1-:.c'liane from a·iitacking Ameri-
can citizens resulted in the cession of Florida to the United 3 2 1 
States in 1819o · 
4. The Webster-Ashburton Treaty settled a potentially serious dis-
pute between Great Briiiain and the United S·~a·hes by fixing the 3 2 1 
boundary between Maine and Canada. 
5. Armed revel t by American settlers in TeXilS against Mexican re-
strictions resulted in the establishment. of an independer,~.t 
~exas as the 11 Lone Star Republio" in the 18301so 
6o After a long, drawn-out debate~ Texas was annexed in 1845 and 
admitted to the Union as a state. 
7 o Through the Mexican War 01 the United Sta·hes acquiiled New Mexico 
and upper California in re·curn for a cash payment o 
3 2 1 
3 2 1 
3 2 1 
........................................ ---·-·-··--~-- .................................................. _ ................. ,.,. ........................................................................... ,. 
8. The settlement by the 1~40 's of large numbers of American 
pioneers in the Oregon Territory jointly held by Great Britain 
and the United States. resulted in a demand by many .Americans 
for the acquisition of the entire territcl'Yo 
3 2 1 
9. Strained relations wi·hh Mexico influenced the United States to 
compromise on the O:i:·e gon p:toblem by accapting in the mid-1840 t s 
an extension of the 49·lih parallel to the Pacific as the perma- 3 2 1 
nent boundary between the United States and Canadao 
.. -.............................................. -...... _ ........ -.......................................... --- .......................... -..... ----·---- ....................... .. 
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lo.· The Gadsden Purchase from Mexico in the 1850's rounded out the 
nation t s continental boundaries= 
11. Despite its poliqy of isolation during most of the 1800's, the 
United States acquired after the Civil War such outlying terri-
3 2 1 
tories as Alaska, pa:t•t of the Samoan lslands 11 and the Hawaiian 3 2 1 
Islandso-
12. Through the Spanish-American War 3 the United States acquired 
Puerto Rico in the Caribbean Sea and Guam and the Philippine 
Islands in the Pacific Oceano 
B. THE "WESTWARD MOVEMmNT WAS A DOMINANT FORCE IN AMERICAN LIFE FOR 
TWO AND A HAIF CENTURIF.S. 
l. The westward movement. during the colonial and later periods 
3 2 1 
3 2 1 
was continuous as men sought adventure, new lands 3 or the free- 3 2 1 
dom of frontier life~ 
.2. The Northwest Ordinance established generous political princi-
ples which were later applied to otheT territories and to the 
admission of new states~ 
3. Generous land policies encouraged many to settle in the North-
west Territory. 
· 4Q Defeat of the ~ndians by American troops plus the treaties with 
3 2 l 
3 2 1 
England and Spain encouraged large numbers of Americ~ns to 3 2 1 
settle along the western frontiero 
5~ By 1800 three additional states had been added to the Uniono 3 2 l 
"" ----~-M~-·-----~-----·---------~---------------·-------~--~--------·-- ••••+h·~--------~---------- ----·--
6. After the Wa:::- of 1812 the movement of people westward across 
the Appalachian Moup.tains greatly increasedo 3 2 l 
·- ...... ------------ -............................... _ .. ~ ............................................... -- ..................... -............. -· ....... ·-. --··-------- ...................... .. 
7. Under Jackson's administration it was made easier for settlers 
who were living on land they had cleared but to which they had 
no legal title, to pu~chase this lando 
.8. The. "wearing outtt of eastern farm land, the desire for free 
land and a bet·l:;er living, and the wish to haYe 1lelbow-room" 
contributed to the westward movement of pioneerso 
.................. _ ................... " ........................................... -...................................... . 
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9. Early in the 19th century, American settlers, chiefly from the 
southern states;~ began to moYe into the huge Mexican ·herritory 
of Texas. 
lOo The discovery- of gold in 1848 in California so swelled the 
population of the terr:l:bory that California was quickly ad-
mitted to the Union as a stateo 
11. At the close of the Civil War the vast western country between 
the Mississippi RJ.;ver and California was a wildel'ness papil-
lated chiefly by Indiansc 
12. The discovery of riGh deposits of gold and silver in the west-
ern hills and mountains lured'thousands of fortune hunters~ 
many of whom remained to work in the mines~ 
~ ................... -...................... _ ..................................... ·- ................................................... ~-... ............ ., ..................................... .. 
13. During the middle of the second half of the 19th century the 
3 2 1 
3 2 1 
3 2 1 
3 2 1 
population of the West grew rapidly as la1•ge numbers of ranch- . 3 2 1 
ers and farmers moved in. 
14. Farmers were induced to seek new homes in the West by ·the gen-
erous terms of the Homestead Ac·l:i for acquiring 01mership of 
public land., 
---- ................ -.... -........... - .... _ ............................... -..................................................... _ ... _ .. ----· .................... ... 
15. The building of transcontinental railway lines during the de-
cades after the Civil War stimulated the settling of the Westo 
16. Within 30 years after the Civil War the western frontier had 
3 2 1 
3 2 1 
vanished as millions of Americans Garved homesbeadsJ townss and 3 2 1 
states out of the wilderness west of the Mississippi RiverQ 
·--------------~---~~---------------·------------------ --------------h---~--~------·------·-
17. During the late 1800's, "The New England and Middle Atlantic 
states continued to be the most densely populated, but states 
in the Middle West made unusual population gains "tt 
·- ·----- ....................... "' .............................. "' .......................................................................... ... 
18. Since the Civil War, American cities hmre increased much more 
rapidly in population than have the rural areas. 
.......................................... -...................................... , .............. ... 
19. During the 19007s the South, and especially the Far West have 
had a greater gain in population than the North and Mid-West. 
3 2 1 
3 2 1 
3. 2 . 1 
------·---·---------·---~-----~------------------- ............................ ____ ..,.__,._.,. ___ ,._,_,, .......................... ~ ................... ~--
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20. During the twentieth century, 11Uegroes ha ... Te been moving from 
·the agricultural South to the industrial ci-ties of the North!)" 
21 11 "During the great drought of the 1930ls, thousands of people 
'left the g:reat plainso11 • 
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.3 2 1 
3 2 1 
--~------~----------- --------~~--~--·----·-- ~---~------- ---~~-- ~-------~---------------·-·---~~-----~----· 
22. Since World War I, there has been a rapid increase in ·the 
population of t.he western coastal sta·0es. 
C • UNTIL IT WAS RESTRICTED BY LAW IN RECENT YEARS, DIIDK:i:GRA.TION TO 
THE UNITED STATES FLUCTUATED ACCORDING TO ECONOMIC AND POLITI-
CAL CONDITIONS IN EUROPE AND PROSPERITY IN AMERICAo 
1. After a slow star·t. $ population in the English colonies g::~ew 
swiftly, par·tly beca:L'!.se of immigration~ and partly be.~ause 
the colonists had la~ge families~ 
·----------------·----------~-----~· ----------------~--------·-·---
2. Although the English far outnumbered the colonists from other 
lana~ before the Revolut.ion 9 there also were present la:rge 
numbers of Scotch~Irish, Ge:t·mans !I and people of many other 
nationalities~ 
3 2 1 
3 2 1 
3 2 l 
3 2 1 
.......... ·- ------..- ......................... ____ .......... ~ ...................................................... .. 
3. Immigra~ts came to America for many reasons, but most of them 
came in the hope of making a better living here. 3 2 1 
........................................... ~ ............................ ---- .. -~ .. ·---- ....... ~ ............................... .._ ..... ,.. ......... , ..... ~----·-~ ............ ., ... , ............. . 
4. During the first half of the 1800is 9 most of the immigrants 
came from the British Isles and northe:rl,. and weste:t.'n Kurope" 
5Q During the second q~arter of the 19th century, the greatest 
number of immigrants came from Ireland. 
6-. A remarkable growth in the population of the United States 
during the decades after the Oi•ril War resulted chiefly from 
the fact that immigrant'~;J were coming to America in g:rea·cer 
numbers than ever before c 
--- -· .......................................................................... .. 
7. More immigrants came from Germany in the period immediately 
after the Civil Wal" than from any othe:;:- country o 
..................................... -...................................................... -- ......... -~ 
8. Large numbers of Scandinavian immigrants settled on the farm 
lands of the north central stateso 
3 2 1 
3 2 1 
3 2 1 
3 2 1 
3 2 1 
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9. In the early 1900ts the tide of immigration reached a peak~ 
with the greater numbers coming from southern and eastern 
Europeo 
3 2 1 
.......................................................................................... ~ ..................................................................... " ........................................................... _ .. 
10. Beginning in the 1850ts unrestricted immigration was opposed 
by patriotic societies~ ol>ga\:il.zed labo::.? aud uome !JO!.i.M.$al 
groups" 
llo. Chinese laborers were excruded because American labor claimed 
that it cauld no·t work for th~ low wages or live under the 
conditions that were acceptable to the Chinese coolieso 
12~ The immigration policy of the United States was tightened 
toward the end of' the 19th century by the exclusim1 of objec-
tionable persons. · 
.......... -- ..... -.... -- .. -...... -... ---- ..... -........... -....... ·~--- .... ~ .......... -.... -......... --. -- .. "' .. 
13-s A flood of po~:rt .. world ... War I immigration led to sev-e;re restric-
tion of immig~ation 'by Congress on a quota basis~ 
14o The immigration law of 192h bal'I'ed from ac11lission to the United 
3 2 1 
3 2 1 
3 2 1 
3 2 1 
States all Japanese except for certain classes of indiv-iduals~ 3 2 1 
l~c Immigration has played an important role in the development of 
modern America by pro·viding needed manpower and skillso 
~--··-------~·-------------~--···-·--- .... --· 
16. The mixture of millions of people of foreign speech and customs 
3 2 1 
with our native colonial stock has had a srong influence upon 3 2 1 
the cultural history of the United Statesb 
-~---·····-------~----~------------~-----------·-----~------------- ....... -·~-~·------.,. ............. "' ......... -....... .. 
17. During the 1900's the genera.l rate of population inc~.'ease has 
slowed down chiefly because of reduced immigra.tiono 
............................................................ -.................. .., .... .. 
............................................................. ~ ----·--··-- .. 
D • THE I\..liERCILESS WAY IN WHICH THE INDIANS WERE CHEATED, DRIVEN FROM 
THEIR HUNTING GROUNDS, A:ND MASSACRED IN THE INEVITABIE OCCUPATION 
3 2 1 
OF .AMBRICA BY THE WHITE MEN IS AN Ul\lFORTUNATE CHAPTER IN AMERICAN 3 2 1 
HISTORY a 
1. At the time of its discovery by Europeans.9 the New World was a 
land whel~ primitive nature was disturbed only by the wanderings 3 2 1 
of sparse Indian tribeso 
....... ,.. ................. ___ ,..._ ·--- .................... .,_ ___ ......................... . 
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2. Indians who lived in that part of America now occupied by the 
United States lived a nomadic life and depended upon hunting 
and simple agriculture for their food~ 
3. In most areas of colonial America, savage wai•fare between the 
colonists and tbe Indians occurred intermittently as the set-
tlers mo·ved away from the coast and occupied the Indian hunt-
ing grounds. 
4. Treaties with defeated Indian tribes were repeatedly broken by 
3 2 1 
3 2 1 
the white men during the 18th and 19th centu.ries as increasing 3 2 1 
numbers of Americans cove 'tied the lands reserv-ed for the Indians o 
--~-· -------------~--------"---~---"----------~------------~------------------~---· ·----~--~--~---~-----------· 
5. During the Jacksonian era.~~ state governments extended their au-
thority over Indian lands within their boundaries, and forced 3 
large numbers of Indians to move west of the Mississippi River. 
··-·---------~---~---------------------~-------~--~--------- --
6. For about 25 years after the Civil War, the western Indians 
fought a desperate but losing battle aga:LnsJv the advancing 
settlers and the United States army and eventually wer:r·e forced 
to live on reservations whose boundaries were set by the 
United States government. · 
7 • During the years since the end of the Indian wars, Congress has 
slowly taken steps to protect ·t.he Indians, grant them American 
citizenship, and provide for their welfare. 
3 
3 
2 1 
2 1 
2 1 
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VIo THE CIVIL WAR 
Ali "THE VJAR BETV!IEEN THE STATES WAS TBE CULl\ITNATION OF A LONG 
STRUGGLE FOR POI,ITICAI, POWER BY THE T\TiJO SECTIONS WITH 'OPPOSING 
ECONOMIC INTERESTS, EACH DETEIDHNED TO MAKE ITS OWN POLICY 
THAT OF THE FEDERAL GOVERNMEN'r o 11 
1. During the first· half of the l9th century, ser.rbional rivalry 
became more conscim<.s and more determined) and it crept into all 
3 2 1 
the great questions of t.he day--terri to~.:'ia.l expansion~ a second 3 2 1 
war with England.'! the tariff 9 the natior~al bank, a:nd the struggle 
over the extension of sla·verye 
2. Sectional rivalry developed because each pa:rt of the country 
wanted the national gove~1nnent to follow a policy which would 
benefit its own peopleQ 
3 2 1 
--- ....... - .. -- 4 .. - ..... o0 00 .... - 0....... - .. 00........ .. .... -- ... --- 0o ......... -- • ...... 0o .. 00......... . . - ... 00 ..0 M- .. - .j. 00.. '0 ~ ........... - '0- .. 4 .. 00 .. - 0 ... - - ... ~- 4-
3. The Hartford Conven"t,ion asseri:.ed the right of states to nullify 
acts of Congress wh!ch were contrary to the Constitution9 and 3 2 1 
to secede from the Union in c~se of necessityo 
---~~-~-------~-~---------·------~-~--------------~··---~--~--------------M-~-------
4. The Northeast wanted high tariffs to pro"'t.iee.~u its il!du.s·b~ies 
and a na·t.ional bank to keep the O'Ui.1 rency under sound control~ 
5o Southern planters wanted low tariffs so they could exchange their 
3 2 1 
cotton freely for the manufactured goods of Europe at low pricesG 3 2 1 
------~-------~-----------~-------~-------·------~--~-----
6. "Cotton exhausted the soil, and plantations mo-..red rapidly west. 
These conditions led to demands for the legalization of slav·- 3 2 1 
ery in new western states ~'t 
-----------------------~--·------------ --- ·--- --·----~----··--··-
7. IIPouplation growth, .particulai•ly through immigration, was 
giving the North dominance in the House of Rep:resentatives.11 
8 • As new tei:ri tories were added to the count:ry, ·both the North 
and the South tried to win control over them in order to 
maintain power in the Senate. · 
--~------------------~-------·------~-~~---·---~-------·------------------~--~----·------
9. The farmers of the West wanted land on easy teTms, easy bank 
credit, and good roads to tacilitate the marketing of their 
sU!·plus agricultural products o 
3 2 1 
3 2 1 
3 2 1 
·-----~-~--~*~--------~----------··---------------~--------~-------·---------~-~--~------ -~--------~-----
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10. Clay's nAmerican System" proposed a protective J0a:dff and 
internal transporta·bion improvements to b~.nd togetl1e:r the 
different sections of the country in an economic unit that 
would be almost independent of Europe~ 
3 2 l 
........................................ _,. __ .......................................... ~---·-- .. -~ ................. .., .... _,... ___ ................ -"" ....................... -............. .. 
11~ The construction of the National Road helped to bind together 
the West and the Easto 
12. South Carolina declared that the protective ta:riffs of 1828 
and 1832 were null and void, and threatened secession from 
the Union if the federa1 government. tried to use force to 
collect customs duties in the state~ 
.......... _, .. _.., ................................................................. -............................ --~--~---- ................. -... .. 
13. Although the nullification quarrel subsided when a compromise 
tariff provided for a gra~al reduction of tariff rates 9 it 
revealed the intensity of sectional feeling in the SouthG 
3 2 1 
3 2 1 
3 2 1 
---------------------------·--------~---~---~--~~-------------~-~-~~--~-~---~--- ....... --------·- -
14, The conflict which culminated in the War be·t:.ween the States 
arose not as a direut issue between the North and the Sou·t.h.9 
but as a contest between the two sec·liions mrer the question 
of extending sla·!J·ep.r into the new ter:citory in the West., 
•-"'( .......... __ ........... _ ...... .._ .................... ~.~- .. -·--··· ................. ~-- .................... -- ~·-·····-
i5. The Compromise of 18~0 was offel'ed by Henry Clay to harmonize 
the conflic·ting demands of the North and the Southo 
............. --- ............................................................. ------- --- ... ~-- ·-- ~-- .. -- .. -- ..................... - ....... '"-
16. The Kansas-Nebraska Bill set in motion a chain of events which 
3 2 1 
3 2 1 
eventually led to the outbreak of war between the North and the 3 2 1 
South. · 
------------- ............................ ____________ .... " ___ " ___________ ~---· 
17$ The Kansas-Nebras~a Bill subst~tuted fn~ the Missouri Compro-
mise squatter sovereign·~y in a new division of the Neb::.•aska 
Territcxy into Nebraska and Kansaso 
18. The doctrine of popular sovereignty stated that anyone had the 
right to settle in the territories with his slaves 11under 
federal protection, if necessary~n and that questions pertain-
ing to slavery should be decided by the residents of the ter-
ritorye 
...... --- .......................................................... ... 
19. The activities of the abolitionists made the differences be-
tween the North and the South more pronounced than before~ 
3 2 1 
3 2 1 
3 2 l 
----------"·--------· .......... ----------~·---·-~--------~~-----~----·----~ .. ·--- -~-"·----------------·-··------·-·-
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20. The Republican Party favored the ba1~ing of slavery from the 
territoriesJ pro·tectivl3 tariffs, free homes·teads in i:lhe West 
and internal improvements at public expense--all contrary to 
the interests of the South. 
21. The southern states seceded because the election of Lincoln by 
northern Republicans seemed to herald the beginning of the 
pennanent economic subjection of the agricultural South to the 
industrial and comrr.ercial interests of the North, 
22. Although the southern states seceded in the belief that the 
Union was merely a compact or agreemen·ti among sovereign states, 
their action was influenced as much by emotion as by consti-
tutional reasoningo 
3 2 1 
3 2 1 
3 2 1 
~---~~----~-~-----~-------------·-----·····------------~--~----------------~-~---~--~---·-·~------·~·-·- --
B. NEGRO SLA VF.RY IN THE UNITED STATES WAS ENDED BY THE WAR BETWEEN 
THE STATES" 
1. The first Negro slaves were imported into Virginia in 1619o 
3 2 1 
3 2 1 
............ _ ............................................. -.......................... .,. .... ___ --~ ,.. ........................................ - ----~- .......................................................... ~ 
2. A few slaves were used in the northe~n colonies for household 
work and personal service • 3 2 1 
...... --------. ..... -.... ~-- ..................................... ~--· .. ----- ................................................... __ ., --- ................................................. ---
3o Except for the Quakers, few people in the colonies raised a 
voice against the use of slaves on moral or religious grounds~ 
4. The growth of the large southern plantations was made possible 
in large part by the importation of Negro slaves. 
5. After the invention of the cotton gin made cotton grovdng profit-
3 .2 1 
3 2 1 
able, slavery became firmly intrenched in the South because it 3 2 1 
seemed necessary for producing large quantities of cotton~ 
6. Slavery helped to create in the South more distinct social 
classes than existed in other parts of the country. 3 2 1 
.......................... ~ ...... --- .... -.... ,. ....... ___ ... _ .................. _ .............................................. ,. ........ .. 
7. The economic disadvantages of slavery often outweighed the 
advantages because of the high purchase price of slaves, the 
cost of maintaining them even in hard times, the danger of 
death or esoa. pe, and the need of expensi·ve supervision to 
make them work., 
... 37-
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8. The economic disadvantages of slavery might eventually have 
caused its disappearance in the South~ 
9. In New England, where there were few slaves and slavery was 
unprofitable, the process.of free~ng the slaves had begun 
during the Revolutiono 
10. Many important men in the South in the early 1800's felt that 
slavery was not in harmony with their ideas of human rightso 
3 2 1 
3 2 1 
3 2 1 
........ -- ....................... -.......... -....... -....... -- ...... ~ ... -...... -...... -- ... -- ... -.... -- ...... -- ..... -- .......................... -............... -- ...... ,_ ...................... -.. -.. .. 
li. During the late 1700's and early 18oors a rn1mber of societies 
were formed to educate the country to the gradual emancipation 
of slaves on the grounds that slaver,y conflicted with the rights 3 2 1 
of human beings Q • 
12. Through bold language in his newspaper, "The Liberatcr, 11 Garri-
son aroused Northerners with demands on moral grounds for the 3 2 1 
immediate abolition of slaveryo 
13. The ~bolitionist movement spread rapidly in the North despite 
violent opposition from northern manufacturers and conserva-
tive anti-slavery people. 
3 2 1 
------------------------~------~------~--------·-----~- -···--------~-···· ...... --------~-----~-~-· ----------
14. The ~bo1itionist attacks caused the South to cease looking upon 
slavery as a necessary evil and to defend it as a positive good. 3 2 1 
15. The most dramatic activity of the abol~tiontsts was the organ-
ization of an "underground railroad" of secret routes to help 
southern slaves escape to safety in the North and in Canada • 
3 2 1 
..................................... ~ ........................ _ ........................................................................................... l> ............... ,. .............. --·-·-··--· .. .. 
16. On the whole, the slaves of the South received fairly good treat-
ment, partly for humane reasons and partly because they repre~"' 3 2 1 
sented a heavy investment. 
··------- ................... R_. ............................................................................................................. - .... ..,'"!-••><.•• 4 ....................... "'"'' ...... . 
17o Uncle Tom's Cabin and The Impending Crisis were powerful in-
fluences in molding anti-slavery feeling in the North~ 3 2 1 
··--···--------~---~-------------~-------~-~------------------------------------"·-------~----------·-----· ..... 
18. The southern states seceded from the Union partly because of 
the· deep-seated hostility between the North and the South that 3 2 1 
had grown out of the attacks of the abolitionists upon slaver;v. 
--------~----·-·~----------------~-----------·--------------· ~----~ .. ----~-----··----M-·----
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19. During the Civil War Lincoln issued the Emancipation Proclama-
tion, declaring free the slaves in arry sta·be or pal~t of a state 3 2 1 
in arms against the federal gave rnmen'l:i o 
20. The Emancipation Proclamation was issued by Lincoln as a means 
of helping the Union to defeat the Confederacy,. 
21 .. An amendment to the Constitution to abolish slavery in the 
_ United States was passed by Congress late in the Civil \Var 
and ratified shortly after the end of the waro 
C. THE CIVIL WAR DECIDED THAT THE UNITED STATES OF AMERICk WAS AN 
INDISSOLUBLE NATION-, NOT A COMPACT OF STATES FROM WHICH A STA'rE 
COULD SECEI.l.E o 
. 
3 2 1 
3 2 1 
3 2 1 
~ ........ __ ,_ ........................................ _ ............... ~ ................................... _____ ............................................................. _ ............................... .. 
1. After the election of Republican President Lincc.•ln.9 eleven states 
in all seceded froill the Union and fanned the Co~reuerate States 3 2 1 
of Americao . 
----·•-r•-•-••~---·--•-••-••-·-~-~---•-•••-•--••-•••••••••-•""•--•••••••-•••••••--•••••••- , ......... ., ... .,., ...... .,., 
2 • After the bombardment of Fort S-u.mteJ?, the North determined to 
prevent forcibly the secession of the southe:t'n states o 
3o At the outb1•eak of the C:tvtl War the North had great ad·vanta-
ges in manpower and in industrial resou:rcesQ 
3 2 1 
3 2 l 
·- ........ ';" ... --- ........... __ ... -- ................... -........ _ ......... .- ................................... -------- ... -- .... ---- .. -~ .................. ·- ...... ~ ............. .. 
4o During the Civil War most of the United States Navy and merchant 
marine remained in northern handso 3 2 l 
5Q Many of the nationrs most experienced and talented military 
leaders joined the Confederacy~ 
......................... - ......... _ ................................... ~ ....... --- .... .... 
6. One of the most important advantages of southern fo~ce$ during 
3 2 1 
the Civil ·war was ·the fact that they were fighting on their own 3 2 1 
soil to defend their home~ and proper·tiy agains b invading armies Q 
..................... - .............. - .... ,. ... ~ .............. ·--- ............... --··-~ -- .................... --- ....... 1 ..................... . 
7. The early years of the Civil War were indecisivea 3 2 1 
8. In several campaigns in the East during the early years of the 
wa:r9 superior leadership and gallant fighting enabled the Con- 3 2 1 
federate forces to defend successfully their capital$ Richmond. 
Things to Be Learned 
·-------·--·--~ 
9. After the battle of Gettysburg the numerically superi,or northern 
armies crushed the Confederacy in a series of decisi've campaignso 3 2 1 
10. Superb leadership and gallant fighting on the part of the Con-
federates kept the war going until 1865o 
11., Eventually the superior resource~ of the Nor~h turned the tide 
in favor of the Northo 
12. The increasingly tighter blockade of Jtihe Confederate coas·Gs by 
the Union navy for four years was an effective force in causing 
3 2 1 
3 2 1 
the defea-t. of the South by virtually stopping the trade of the 3 2 1 
Confederacy with the rest of the world(! 
13. The neutrality of England and F;~.~ance during the Civi.l War was 
an important factor in contributing to the e·iTent;ual victory 
of the North because it deprived the Confedera•;.1y of supplies 
needed to carry on the waro 
14. War with England possibly was averted when the Union government 
repudiated the taking of two Confedel'ate agenbs:~ Mason and Sli-
3 2 1 
dell, from a ne-utral British ship on the high seas 'by a Uni'on 3 2 1 
warship" 
15. The surrender of Leets anny to the Union army under Grant at 
Appomattox Court House in 1865 marked the end of the ConfedeTaCYo 3 2 1 
.......... ·------·------- ......................................................... ---- .................................... -........... -· ................................................................... . 
D • THE RECONSTRUCTION EP.A FOLtOWING THE CIVIL WAR WAS A TRAGIC TIME 
IN AMERICAN HISTORY BECAUSE OF THE HARSH T~'r:MENT OF THE SOUTH .3 2 1 
BY THE iT!CTORIOUS NORTHo 
1. At the end of the Civil War the economy of the South had been 
virtually destroyed0 .3 2 1 
-----~-------------~---~---------------4·-~--- -----~---·---~------·---~·---- ~----------------------~--------
2. The Civil War ruined the southern planter class by deprivtng 
them of their slaves and making their Confederate money and 
bonds worthless. 
3 2 l 
·--~--- ............ _ ....... - ........................... _ .. 0 ... _ .................... - ........... _ .... ,.. --- ........... ~--- .................................... ____ ._ ..... ___ --
3. The assassination of Lincoln was a misfortune for the nation 
because it occurred before he was able to unite the nation 3 2 1 
harmoniously tl~ougn his plalli~ed policy of charity and humanity. 
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4o The harsh program of reconstruction insisted upon by Congress 
to punish southern whites and to protecb the political rights 
of the freedmen delayed the recovery of th~ South for at least 
a generation • 
...... .. ... ............ ·~ ............................................. -· ............. .. 
5. President Johnson's opposition to their punitive policy toward 
the South led the Republican Congress to impeach a pre~sident 
for the only time in historyo 
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............ -.... -................... -............................................................... -.................................................. ,..,. ___ ---· _ ....................................... -
6. In the impeachment trial the Senate by a very close -vote failed 
to convict President Jolmson() 3 
7.., Ee cause of the disen.fj_"anchisement cf so many whH,es and the 
large Negro populations; pol:l.tical control in the newly read-
mitted states was largely in the ha...--:1ds of the ex-sla-v·es o 
3 
....... -: .. ----------- .................. ., ....... -................ _ ..... ., ........... ~ .... ,...., ............. -................................. _ ................. , ............ ···-
B. Because the freedmen members of the new state gove~nments gen-
erally had li·btle edur;q:bion, they we:;."e controlled chiefly by 
unscrupulous whites who sought to exploit the f~aedmen~s poli-
tical power fo:t' the:l!' own ad:vanta.ge" 
·--~~----------·-·-~---~-~----------~~-
9. Secret organizations of white southe~ners, chief of ~1ich was 
3 
the Klu Klux ICLa:n~ resorted to int.imida::.ion to fo:r0e the Negroes 3 
back int.o a position of social and political obsouri·by, 
2 1 
2 1 
2 1 
2 1 
.. -- ... -........................ ~-- .. -- ...................................... ~ ...... -............................. ~ .. ~ ......... .. 
10. Eventually all of the seceded states were readmitted to the 
Union with new constitutions which asserted the r-ight of Negroes 3 
to voteo 
11. White political control in the South grad~ally was reestab-
lished as the Negro vote declined and political disquelifica-
tions of whites were removed, 
.................................................... 
12. The freedmen after the Civil War faced severe handicaps~ but 
they s·~arted to make progress as free labc~ers and as share-
cropperso 
---- .......................................... ___ ., ....................................................... ... 
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VIIt THE ECONOHIC DE'ITELOPMENT OF THE UNITED STATES 
A. COLONIAL INDUSTRIES ]./fADE TBE AMERICAN COLONJES LARO:ELY INDEPEN-
DENT OF GREAT BRITAJ]ij :~ 
lo Throughout the colon:!.al period at leas·b nine-tent.hs of the 
people made a living by farmingQ 
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2 1 
2 1 
2o Next to farming in economic importance during colonial days 
was the fur trade, which flourished along the ent,il'e frontiei'o 3 2 1 
30 Lumbering was widespread during the colonial e:'a-~ha:rdwood.s 
and pine masts from New Engb.nd, many "var;ieties from t,he middle 
colonies, and naval 5'J.ppl:I.es from southern fo:restso 
3 2 1 
·--·-----~-~--~---~N~----~~-------~----------- ~-·------~---·----------·------·-~~-·-•••• ·--------------~-
4. Shj.pbuilding~ fishing.? and whaling became important coloniaJ. 
industries, particu~.arly in New Englando 
5. Early manufactu:ril'lg;, especially of 'textiless cente1·ed in the 
home o Most men and wcmen were clo·thad in materials spun or 
prepared in their own homeQ 
6~ During the later colonial period,- the cloth, hat and iron in-
dustries spread beyond the household and grew so prosperous 
that English manufacturers became ala=omed over their loss of 
markets. 
. 
7. A profitable triangv.lar trade developed whereby rum was taken 
to Africa and bartered for slaves, the slaves v'Tere taken to 
the West Indies and exchanged for molasses and suga:r ~ and the 
molasses and sugar were bro-u.·ght to New England to be made into 
more rumo 
8. Although they continued to import from the mother country goods 
3 
3 
3 
3 
of finer quality ~md various luxuries, the colo!list.s by the mid-
dle of the 17007s took .care of their own needs for the coarser ;3 
and more essential manufacturese 
9. In the coastal region of the South, tobacco; rice and indigo 
were grown on plantations for export to England in return for 
English manufactured goods~ 
3 
2 1 
2 1 
2 1 
2 1 
2 1 
2 1 
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lOQ Although the South had mineral wealth, dense woodlands~ and 
possibilities of manufactu:i:'ing, its excep·liionally fa:-..rorable 
soil and climate kept southern people chiefly at farming 
until long after the end of the colonial eraQ 
11. Travel and co~unication between the colonies were slow and 
difficult a 
12o Inter-colonial cornrr.erce was carried on almost entirely by shipo 
13. By the middle of the l?OO~s the leading cities were connected 
by post roads 9 but other inland travel remained primitive f'or 
a long time. 
14. The northern colonies traded not only vvith England but w!th 
continental Europe and the West Indies as well~ 
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r~-------~-----··----------~-·~·M•••h•-·•••••·-·•-••••• ---···--·-····-~--~---- •·• ·-··--··-·-· --·--------
B • DURING THE FIRST HALF OF THE 19TH CEN'l'URY THfi.: IN'.UUSTRIAL REVQ .... 
Lm~ION Ii.il THE UNITED STATES RESULTED lN TI-::E ESTABLISHMENT OF 
VIGOROUS NEW INDUS'rRIES, 
1. The Industrial Rev·olution was a ~hange from handwork to machine 
production~ and from industry ~n the home to manufacturing in 
factories. 
3 2 1 
3 2 1 
·--------~---------~---·-~-----------~~--------~-----~--~--------~----~---~~-------~-·---~-~---------------
2. Industrial processes developed in Great Britain were used in 
the first American textile factories despite Britiah attempts 
to restrict their use to British faato~iesa 
3 2 1 
-----------~--~---~·--· --------~---·--------~--~--- ··---~-~--- -·~-- - -~~~----~-----~--~~····----~----· -·-
3. The generally small, early American factories, especially in 
the textile industry, found it difficult to prosper because 
of the competition of cheap English goodso 
4o America!?- factories began to prosper about the time of the War 
of 1812j when trade relations with Great Britain were broken~ 
--------------~----~-----------~---------·----
5. Inventions and improYed processes and pr$:r~ecti've tariffs aided 
American industry to be come s~rong d:"u.ring the first half of the 
19th centuryo 
~---~--------------------~------~----------------------------~----------~---
6. Increased use 9f improved steam engines made it possible to 
build facto~ies wherever supplies of coa~ and raw materials 
were adequate instead of only by swiftly running streams~ 
....... -. -.. -. -.. --... -. ----. -. --. -------.. ----~h3:.:- -. 
3 2 1 
2 1 
3 2 1 
3 2 1 
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7. Too rapid expansion of new American inrrastries and speculation 
eventually prodQced the Panic of 1819 and several yea~s of 
economic depressiono 
8 • New England led the countryv s industrial developmen·li before the 
3 2 1 
Civil War, especially in the manufacture of textiles. 3 2 l 
9~ By the middle of the 19th century, the middle states were pro-
ducing large quantities of iron and steelQ 
.............. ~ .. ------ ... --·--·· ...... .., ___ .,. ......... ----~-- .. ·~-- ................ .: .. -.............................................. , ----- ........ -~ 
10. During the Civil War industry boomed in the N"orth because of 
improved machinery and transportation and high protective 
tariffso 
·----·-··---~-----~---------~--~ -·----------· --- . ----··------~-------- ---·----~ --
11. During the Ci·v:tl War the South suf'feJ:ed economic dist!•ess be-
3 2 1 
3 2 1 
cause of its inability to Ol"ganize sucoessf·ul fae::to:des and its 3 2 1 
lack of adequate transportation facilitieso 
............ _ ·--------- ..... -..... _ ........... -------- ............ _ ....... .,._ .... ,.,. ...................... ,._ __ .,._ .. 
12. As industry grew~ a capitalist class of men who had enough money 
or property to i:mrest in indust::."y began to emerge o 3 2 1 
·-~-- ..................... _ .. ___ ---~ .... - ..................... ,. ........................ ..., ______ ...... .. 
C Q BETWEEN THE CIVIL WAR AND THE END OF THE 19TH CENTTJRY THH: UNl"TED 
STATES WAS TRANSFORMED FROM A PREDOMINAN'rLI AGRIOULTURA L NATION 
WITH RELATIVELY SMALJ, ... SJAIE INTIUSTRIES TO THE IEADlNG !NDTJSTRIAL 3 2 1 
NATION OF THE WORLD~ 
-·----- -----------··- ... ·---------- --·-·-
1. Technological advances and transportation and communicatiop im-
provements helped small-scale manufacturing for local markets to 3 2 1 
be replaced by large-scale manufacturing for national markets. 
·-----------·--~-~--~----------~-------~------~---~--------------~--~--~-------~ ·--~ 
2Q The vast natural resources of the United States, inc~~ding fer-
tile land, coaly oil~ iron ores other mineralss timbers and wa-
ter power~ made possible the huge industrial grovvth of the last 3 2 1 
half of the 1800tsv 
-------- .......................... ___ .,_1"' ...................................... ___ ...,_ ----·--
3. A large and growing labor supply~ created by ~~igration and 
the use of labor• .. saving farm machinery, helped make possible 
the large-scale development of business and indus:GrYo 
4, Although the Northeast continued to be the industria] center of 
3 2 1 
the country, industry also followed the raill·oads into the West 3 2 1 
and to a lesser extent into the Southo 
-44-
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5. Protective tariffs and the government's policy of non-inter-
ference with business aided in the development of the new 
industrialism'" 
6 •. The constant rise and fall of business act~vity~ which be~ 
3 2 1 
came more pronounced as the country became mo1·e indus·brialized 3 2 1 
after the Civil Wa~, created g~ave economic and social problemsa 
7. To reap the benefits of large~scale operations~ the corporation 
became the dominant form of business organization after the 3 2 1 
Civil War:. 
··~·------ .................................................... ~-- ............................. ,. ............................... -.................... ~ ....... .. 
B. Through sale of shares of stock, a corporahion as a form of 
business organization facilitates the accumulation of large 
amounts of capital to finance large businesses.-
"""'~----------·~---·-------- -------- .............. ---------~~-----·----- ·---~-----
9o During the late 1800's combinations of corpo~ations into pools 
and trusts we1•e organized to eliminate compe·bi tion within an 
indust:ryo 
..... ·--- ............................ -.................................. -·· ........... , .............................. -.......... .. 
10. Capitalism is an economic system based on profits~ private 
ownerslrlp~ and the philosophy of free competitiono 
3 2 1 
3 2 1 
3 2 1 
................... ----··----- .......... --- ......... _________ ............ ------- ............... _ ... _______ ~ ...... ~ ~--- .................................. _ ... -- .................. . 
· D. DURING THE l900fS THE UNITED STATES HAS BEEN THE l"NDUS['RIAL 
LEADER OF THE WORLD, 3 2 l 
~-·--~--------~--~-~-----~--------~--~-----·-----~---~----------·~--~·-· .. , ........ ~~----------- ... ---------------· ---
l. During the 1900's industry became important in the Fa:L' West and 
continued to expand in the Southv 3 2 1 
2. During the 19001s there has been a marked growth in the consoli-
dation of financial and industrial powero 3 2 1 
~-------~------------~-----------·~--- ------------------- ~-----------. .............. .. .................... .... 
3. Businessmen established new combinations to reduce competition 
and to enable them to secure a larger share of the ma~ket for 
their goods or serv~ceso 
.................................. -.............................................................. _ ....................... ~ _ .......... . 
4. Tremendous improvement and grovvth in the use of the internal 
combustion engine and elect~loity led to the development of 
great new industries in the 20th centurye 
3 2 1 
3 2 1 
-~··-~K----~-------------~-----------·~~-~--------------~------·-~- ... --~ ..... oo~ ... - .................. --. -- .. ~-- .......... _ .. ____ _ 
5. The development of labor-saving machinery, the assembly line, and 
interchangeable parts ~ed to mass production of manufactured 3 2 1 
goodso 
..... _., ................... -..... ., .......... -............ ---- .................. _ ..................................................... ____ ··--- .......... -....... .. 
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6. Mass markets for the endless output of American factories were 
qevelaped both at home and abroad through extensive and skill-
ful advertisingo 
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·"··---------~~----~-----------------------~ ·~· -~-~----------------~---~-------~---------·----------------------
1• During the 1920's several industries such as the automobile, 
~he radio, and the mption picture industry grew so rapidly 
that they absorbed millions of workers~ 
B. The automobile industry encouraged the growth of many indus-
tries and occupations which were related to automobile pro-
duction or use. 
9. An era of great prosperity in the middle and late 1920is came 
~o an· abrupt end with the gigantic economic crash of 1929 and 
the long and disastrous depression which followed ito 
3 2 1 
3 2 1 
3 2 1 
·-----"~------------~------------~----~------~ ·-------------~-------·----------------------~---------~--~--~· 
10. The panic of 1929 was caused chiefly by o·verproduction and too 
much s~eculationg 3 2 1 
-~-----------~~--~---------------------------------·----------~-------------~---~---·------------·-----------
11. The economic depression lasted so long and became so severe 
because of technological unemployment, the low real wages of 
workers, and the restricted purchasing power particularly of 
the farmer. 
3 2 1 
·~-~-----------~~-----~-~-------·-------~------··-·--~--~-----~-----·-----"---¥---------·----·--·--·---~----· 
12. New Deal appropriation of billions of dollars to raise the 
purchasing power of the American people helped the American 
economy to begin to recover from the dep~essiono 
3 2 1 
·--.. -------------~- ... ---------- ................... -------- ... -------- .............. .-.......... -~----- ... ,. ............... .., ..... -......................... -------
13. World War II revived· American industry by creating a sharp 
increase in the demand for goods and serviceso 
·--~~----------------~----------------- ·--------------·---------------~-----------
14. During the years since World War II, A.m.e:rican industry has 
prospered chiefly because the purchasing power of the American 
people has increased and high inventories have been avoided. 
E. NEW AND DaFROVED ltlEANS tlF COMMUNICATION AND TRANSPORTATION HAVE 
HELPED UNIFY THE UNITED STATES BY FACILITA!J.'ING THE EXCHANGE OF 
GOODS AND IDEAS BETWEEN THE VARIOUS PARTS OF THE COUNTRY. 
------------------~----~-------------~------~-------------~--------M--~--~--- •••oo 
l. In the e~rly 1800's travel and transpo~tation throughQut most 
of the United States were slow, undependable, and expensive. 
-46-
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2. Especilly in the East, privately built toll roads began to 
link the states and facilitate the expansion of farming and 
industry. 
3. As new and imp~oved methods of transportation doveloped, postal 
, I 
3 2 1 
service was improved and postal rates were reducedo 3 2 1 
4. The successful developmen·h of the steamboat made possible 
swifter and cheaper river and coastal transportationo 
5. From a few years after the operation of the first successful 
steamboat until the Civil War, steamboats h~~led the largest 
part of American freight. 
3 2 1 
3 2 1 
-----~••••·~--~-·---~----------··--•••:••-~·---~---··••r-•-·----~·-•-••••••~•••••••••••••-• ••••-•••---
6. The Erie Canal greatly influenced the grovvth of American indus-
tr,y and agriculture by providing an inexpensive transportation 3 2 1 
route between the Middle West and the East • 
. 
·--~-~-----·---~-----~---------------~----------------·---·--~~---------~-------·--· 
1. Towns along the route of the Erie Canal grew into thriving cities, 
and New York became one of the leading commercial centers of. the 3 2 1 
world. 
8. The success of the Erie Canal led to the building of many other· 
canals. 3 2 1 
9. Ocean travel improved greatly during the first half of the 19th 
century with the development of fast packet ships which sailed 3 2 1 
on regular scheduless 
.................. ·---- .................. "'"''""""' ....... ---~·--- ..................... .. 
10. During the middle of the 19th century the American clipper ships 
outsailed the ships of all other nations on all oceans at a time 3 2 l 
when high prices were paid for fast voyageso 
-----------~-------------~-------~---------··---------------------·~---------~-----~-------·· -----·-· *M*• 
11. The introduction of the screw propeller and the iron hull 
enabled British steamships to regain supremacy in ocean trans-
portation in the 1850ts. 
12. The building of transcontinental railway lines during the decades 
after the Civil War stimulated the settling of the West, the 
3 2 1 
growth of agricultural production, and the development of busi- 3 2 1 
nesses and industries nationvdde in scopea 
----··-------~--~------------~--~---~~---·--~----------
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13. B.r the end of the 19th century transcontinental railroads had 
·replaced stage coaches and wagon trainso 
14. The almost universal use of automobiles, trucks; and busses 
since the mid-1920's has revolutionized American lifee 
3 2 1 
3 2 1 
···------ ............. _ .. .., .. _ ..... _~~ -----· ___ .............. ,., ___ ., ____ .,.., ............. ~ .. ---4-··-- ........ -- ·--~-·-·~-~---· ................................... _, 
15. The automobile produced social problems of safety, church attend-
ance, and control of the whereabouts of boys and girls. 3 2 1 
............................. ______ ............................. ____ .,..._ __ .... _____ ........ ~ ........ -.. - ...................................... -~- ..................................................... ... 
16. Motor transportation caused city suburbs to expand r~pidly, as 
outlying areas became easier to reacho 
17. The mass production of the automobile stimulated the constrtlction 
3 2 1 
of hundreds of thousands of miles of expensi-ve roads by federal, 3 2 1 
state and local gove~nments • 
. ~- .. - ... -- ....... -.- ...... --- ....... - .. "-- ...... - ................. - ......... --- .. - ......... - .. - .. ol-- ............. - ......... ,. ---1 .... -.- ............ -. .... - .... - .. -- ..... - .. 
18. The automobile and the airplane have brought people in the vara 
ious parts of the U1rlted States closer togethe~ by increasing 3 2 1 
their mobility,. 
19. Since the 1930~s the railroads have with moderate success tried 
to meet the compe·t.i·iiion f.rom the newer types of tra:i.1sportation 3 2 1 
by improvements in both their service and their equ.ipment. 
20. During the 19001s the airplane has developed from a crude pro-
totype to an i!'!cl:ceasingly important vehicle of transportation 
and a vital instrument of wa!', 
.. - .. -.. -- .. -...... ------ .. -- -~ --- ..... -- .. -........... -...... -.. -- ......... 
21. Improvements in transportation facilities during the 20th cen-
tury have made available to rural areas the products of Ameri-
can industry, and have helped develop a more uniform standard 
of living • 
3 2 1 
3 2 1 
. .. --------------- ....... --- -.......... -- .. -.. ----- .. - .. - .. -................ -- .. ---- ... -- ... --- .. ----- ... -- ..... -- -- .... -.... - .. ---- -....... - ........ -
22. The invention and development of the telegraph was the most 
important advance in communication during the first half of 
the 19th century. 
... ....... ·--------.-------------· o.j ..... 
23. By the time of the Civil War telegraph lines linked the cities 
and large towns in the East and Middle West& 
-48-
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24. The growth of industry and business was greatly stimulated 
during the last half of thel9th century by the development 
of such communication aids as the telegraph, the Atlantic 
cable, and the telephoneo · 
25. New and improved methods of aornmunication not only have pro~ 
moted the growth of all kinds of business but, in turn, have 
themselves been stimulated by tr.at growtho 
26 .. The development of the telephone, radio and teleirisio~1 have 
3 2 l 
3 2 1 
helped to break down the isolation of rural life a:..1d to develop 3 2 1 
a more uniform and universal American culture. 
F • THROUGHOUT AMF:RICAN HISTORY THE ESTABLISFJ.6ENT AND MA.l"NTENANCE OF 
A SOUND, STABLE.9 AND EQUITABLE CURRENCY SYSTEM l-IAS BEEN A DIFFI- 3 2 l 
CULT PROBLEM. 
1. The lack of a unifonn and adequate currency in the colonies was 
a handicap to the exchange of goods and services. 3 2 1 
2. The Continental Congress issued large amounts of paper money 
which became all but worthless because it was not backed up 
by gold or silverQ 
3 2 l 
-- ........ - .................. _ ........ -----------.................................... ..... - ... ~ ................... _ ......... -..... ........ -~ ........... - ............. - .... • JO,.. ... - ........... ,.. .. .... 
3. Under Hamil ton l s leadership, Congress assumed full payment of 
the Revolutionary War debts of the state and :naM.onal govern-
ments, created a national bank to issue a stable and uniform 
currency, and tleveloped a complete coinage system to regulate 
and standardize metal currency. 
·--· --- ................... ___ .................. --------- .... -......... ............ ---- ....... , .. ,.. 
4. The financial program of Alexander Hamilton strengthened Ameri-
.3 2 1 
can credit abroad and contributed to prosperity at homeo 3 2 1 
..................... __ ..... _ .. __ " ___ _....._ .... ., ................................ _,---"f- ........................ ·--·-·------ .. -...... -~ .. 
5. A second national bank was chartered by Congress to help maintain 
sound currency when depreciated state bank notes began to flood 
the country after the expiration of the charter of the first 3 2 1 
national bank. 
-· ..... -.. ------ -~ ... --- .. - ..... -- -.;_ ... _ _, ..... -·· -- ..... -- ............. _ ... ..., .... -_ .. ----- ........ ---·- ... "' ............ --- ...... --- ... __ , .................... --- -· ~· 
6. The United States government was separated from the banking busi-
ness by the establishrrent of an independent treasury system. 3 2 1 
.......... -- ... -- ....................... ;. .. - ...................... ,.. .... -............................. - ................ -- ........... " 
7. The success of the Bank of the United States in keeping the cur-
rency on a sound basis meant little to small western farmers 3 2 l 
and eastern workers who wanted a cpeap and plentiful currency. 
-49-
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8. Andrew Jacksonis successful struggle to destroy the national 
bank created :3onditions which contributed to the development 
of a major financial panico 
---J 
9. A cheap and plentiful bank note currency, issued by state banks 
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2 1 
after the fall of the national bank, stimu.lated a period bf 3 2 1 
speculation in the purchase ·of western lands·o 
10. Jackson's Specie Circular, requi~ing payment in gold or silver 
for public lands~ combined with generally chao-t.ic financial 
conditions to help cause the financial crash of l837a 
3. 2 1 
·~---- ... -----· --- ................ -........... _ .. ____ .. _ .. ~ .. ______ ................................ -.............. --- ........ .., ...... ,., ..... .,._ .. ____ ... .- .................. _________ , 
11. To replace the national bank, Congress established an indepen-
dent treasury system, by which federal funds were ·stored in the 
Treasury in Washington9 ·a·t:. the mint~ or in branch su.b~ .. treasu- 3 2 1 
ries in principal cities. 
------"' ... -- .. ------- .. --- .. ---------- ... --- .... "' ........... -- -~· ------ ....... --- ,__ ...... ---- -~- .. -- --- .......... -....... -.. 
12. The inability of the South to finance the Civil Wa~ through 
taxation or loans forceq the Confeder-acy to issue vast amounts 
of fiat currency which became almost varueless before the end 
of the waro 
3 2 1 
•t.•••----------"'-••--------------- ... ---~•"1. ,.. .... ,.,..._..,...,._..:_.._.,. .. ..,_,..,.. ........... -- ·--<.••,. ,,. ___ .., __ .. .,. .... r..,OO•oOo,; ...... ,. 
13-. Paper fiat currency, or 11 greenbacks 9 " iasued by the Union 
government to help finance the Civil War, depreciated in value 
and drove metal currency out of circulationo 
14. The national.banking system established during the Civil War 
3 2 l 
to create a market for government bonds helped set up a reliable 3 2 1 
national currency which eventually replaced the state bank notes~ 
15. During t.he de-cades after the Civil War-, a continual struggle 
ocqurred between the creditor group who wanted a currency 
backed up dollar-for-dollar by gold or silver and the debtor 
class who demanded a cheap currency. 
3 .2 -.1 
----------------~---~------~--~----~~----- ---------~-~------~·-·-----------------------------------~----~· 
16. As money in c;i.rculation grew more scar-ce after the Civil War-, 
the purchas~ng power of the dollar rose and prices conse~ently 3 2 1 
fell • 
............ ~------~---------------------~--~-------------------~------~-~---·~----------~-~--·-----~·-·----~-
17. Farmers and other debtors sought unsuccessfully to secure infla-
tion by persuading the government to issue paper money or 3 2 ~ 
11 greenbacks." 
-------~------~-~----------------~-----------------------------------~~--------
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18. At the time of the end of the reconstruction period in the 
South, the paper··money inflationists suffered a defeat when 
Congress passed a law providlng for the redemption of the 
greenbacks in goldo 
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19. The West and the South sought relief from low prices by urging 
the increased coinage of' silver to increase the amount of money 3 2 1 
in circulation, 
20. Although the West and the South succeeded in securing the pass-
age of' laws to increase the coinage of silver, prices continued 3 2 1 
to fall and the free silver movement f'ailedo 
-~--~---~----------------•••~-----~- ---•••-•••----••••• --·~·----·~ -·~··~~r•••••~•-•-·••-- •• 
21, Agitatibn for the free coinage of silver resulted in the Sherman 
Silver-Purchase Act of' 1890, by which the government agreed to 
purchase four and a half million ounces of silver a month, more 3 2 1 
than double the amount of' the Bland-Allison Act of' 1878, and to 
issue silver certificates for the amount purchasedo 
22. The Sherman Silver Act was repealed ~rlthin a few years to reduce 
the flow of gold from the United S-tates Treasury in return for 3 2 1 
depreciated sil·ver. 
23, The election of 1896 mal1 ked the defeat Qf the effort made ever 
since the close of the War Between the Stat.es to commit the 
government to the suppor·b of an inflated currency for the re .. 
lief o~ the debtor class by free coinage of silvero 
24. 11The great expansion of' American industry and agriculture 
3 2 1 
strained the monetary system and led to the creation of' the 3 2 1 
Federal Reserve System during the presidency of Woodrow Wilson," 
···----:-.., .. -........... -.. -................. _ ..... "". ------ .. ·---- .... " ... -... --- ..... --..---""-··---- .................... _ ..... ,. .......... __ ................... .. 
25. The Federal Reserve Act of' 1913 has provided a so~d currency 
and banking system for the Un:i:ted StatesQ 
26. The Federal Reserve System serves as a ~eservoir for banks 
whose funds become low, as a means of contracting and expanding 
3 2 1 
the nation's currency with the currency needs of the country, 3 2 1 
and of regulating the amount of money loaned, 
27. The national debt rose sharply during the depression and multi-
plied several times dur~ng World Wars I and IIQ · 3 2 1 
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28. The New Deal abandoned the gold standard and sharply reduced the 
gold value in the dollar in an effort to expand the currency in 3 2 1 
order to bring about a rise in prices~ 
29. The inflationar,y pressures caused by heavy government spending 
and sharp cuts in the production of civilian goods during World 
War II were fairly well controlled through wage and price con- 3 2 1 
trols, credit controls, and campaigns to ·sell war bonds~ 
• 
·-~---- .. -- .. - .. _" _____ .... _ .. _____________ ..._,. .... 1"' ... - ......... .., .. ____ ................................ ., ___ .. __ ,.., ................... "" ........... - .. ... 
30. The relaxation of federal controls over wages and prices at the 
end of World War II was followed by a sharp increase in prices, 3 2 1 
____ ... ___________ .. _____ .. _____ ................ -.................. ,.,_ .................................... .- ........... -, .... ---- ..................... -. .. -·----· -· --
31. Efforts to reduce the national debt since the end of World War 
II have bean generally unsuccessfulo 
---~--~----~---------------•·-~------~~--~----·"'•••·--~-·~--~••wo.v•••••-• 
G. DURING THE LAST HALF-CENTURY THERE HAS BEEN A GREAT INCREASE IN 
THE CONTROlS EXE~CISED AND THE SERVICES REl1IDERED BY THE FEDERAL 
GOVERNMENT TO BENEFIT THE CITIZENS OF THE NATION o 
3 2 1 
3 2 ~ 
---- ... ·----·---- ................................. ~ ................... ·- .................... - ................ ~ ............. , ...... ---.- ·-· f ........... -- ................. ~ ...... .. 
1. A plan for internal improvements at the expense of the national 
government failed in the earlY 1800fs because of a belief that 
the expenditure of money by the federal government for this 3 2 1 
purpose was unconstitutional:. 
..... -... -............................................. ~ ... -.. -- ..... ,..... .. .. ---- ......... _ ................. ___ _, .. ..,............. ... .... ~ .. - ................ ,-----·-~--- ·~- ............... .. 
2. The federal government did provide for the construction of the 
National Road to facilitate transportat~on between the East and 3 2 1 
the West in the early 1800's• 
3. Although Our early government had accepted responsibility for 
encouraging manufacturing through tariff protection~ i·ii adhered 
to a policy of non-~nterference with business from its start 3 2 1 
in 1789 until late in the 1800's, 
4. As railroad and industrial combi~~tions became so powerful in 
the late 1800's that they threatened the welfare of the people, 
there were demands to abandon the policy of laissez faire in 3 2 l 
favor of government regulationo 
--- ......... ---- .. --.-- .. --- -------- ........ --- ......... -... ---- .. -.... -......... _ _.,. ...... 
........ ....................................... - ............................. _ -... ~ .......... . 
5. The Sherman Anti-Trust Act of 1890 declared that contracts, 
combination~, or conspiracies to restrain trade were illegal, 
but the law was so written that it was difficult to enforce; 
3 2 1 
. -
. 6. The principle that the rail:::·oads were subject to regulation 
by the national govermnen·b was established when Cong:ress 
passed the Interstate Comme:rce Act in an attempt to correct 
unfair practices of the railroadsc 
.. 7. Early in the 20th century there developed a Progressive Move-
ment designed to pro·~ect the citizen iu our mcderl'l industrial 
: society -'c.hrough govermnent regulation of big busineEJs o 
. 
3 2 1 
3 2 1 
...... -------------- ................... _ ...... , ............................................................... ~ ..................... --!_ ........................................................................ .., 
. 8. The reform movement was aided by a number of wri te:>":s who aroused 
, the indignation of the American p1blic through magazir.e articles 
exposil1g ·the -vast powe:t' and oelfish practices of cer·t.ain business"!"3 2 l 
men and the corrupt~on of certain govel:'nment officials. 
9. Presidents Theodore Roosevel·b and William Howard Taf·t fo-r;.ght 
with some success to secure the dissol"a:tion of 1nany t:r.us·bs as 
: il:J,ega:L monopolies. ~ 
, 10. During the 1900rs the Interstate Commer-ce Coiilllrl.ssion gradually 
was given by Congress the powe~ to regulate effectively the 
railroads, commu.nicat5.on companies, and interstate highway 
carriers~ 
~ 3 2 l 
3 2 l 
·------~~---~--·--------·'"'-------~~-~~------------~-----------------~-----·--·-------~ ... -~.~----~-
11. Growing public belief during President Wilson's administration 
that some big businesses best served the good of the general 
·public led to ·hhe passage of laws designed to _pe:i."lllit reasonable 3 2 1 
business practices but to p~event unfair competition and unde-
sirable combina·liions from developing~ 
·1?~ Although President Wilson succ~eded in securing the enactment 
of new and more effective anti-trust legislation, World War I 
and our entrance into it thrust progressive politics into 
the background. 
3 2 1 
e .... - ....... .., ....... _ .. ,.,.- .. ,._ .. ., .... .,.~ ............. ,.. .. ----••• ............ ..- ............. ..,o<.,.,. ...... ,..,.,.,..., .,..,,. oo••••--1 ___ .,,..,. .. ..,.,.,., .. ,._ .. ~--- .,.,. .. 4 ,. .. - ....... ., 
.13, During World War I, government agencies tempo1•arily exercised 
sweepin~ powers over the economic life of the nationo 
--- .. -..... -... -.... ---- .... ---- .... --- .. ._ ..... --- ... -.... -.... ---- ............ -............. -- .......... -~ ... -"' .. -.. -.. -.-- .............. - . -- ........ -
.14. Harding's election as· President in 1920 marked the beginning of 
an era of conservative politics and non-interference by govex·n-
3 2 1 
ment in business which continued through the actministrations of 3 2 l 
Presidents Coolidge and Hoover • 
........... _____ .., .. _____ ..................... --.- ........ , ____ .., ..................... ------ ..... ~ .. --·,.,. .......... -... ,.. __ , ....... ., .............. ,.. .................... -- ........ .. 
:1!) .• DUJ;sing the 1920 t s federal subsidies for roads., health, educa-
tion9 and other social purposes were continued. 3 2 l 
-• ........................ ~ ... .,--------·-------· .. -"' ___ .,. __ ., .. ..,,. ........... ,. .... ,. .. .-.., ..... .., _____ ,.,._,.. ____ !- __ 0_.., ____ .. _, .... -~"'a"'""'"~"'"""'ta•~- ,..., •• 
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16, President Franklin De Roosevelt's New Deal "sought to use, all 
the powers and resom."ces of governmen·li to l"elieve the unem-
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ployed, aid economic recovery, and introduce reforms which would 3 2 1 
advance the welfare of allo 11 
-·~-·----------------~---~~---- --~-~------~-----·------~-~~-----~ ·------ -----~- ---- --------------··-
17. To help business get started so as to reabsorb the millions of 
unemployed workers, the national government attempted to regu-
late business through a series of codes of fair dealings, in-
cluding wages, hours of labor, and methods of business. 
3 2 1 
----------..-·--------- ... -- ... ------ ................................ ""'~ ~ ......................................................... ,. ............................ ., ............. ,. ................... ~ 
. 
18. The bank failures of the great depression led to stricter fede-
ral regulation of banks and credit and to federal insurance of 3 2 1 
bank deposits" 
19. One of the most far-reaching programs of social reform bf the 
national government was begun with the passage of the Social 
Security Act in the 19301s. 
20. The Social Security Act had two main parts: direct aid for cer-
tain classes of needy or disabled persons, and a system of in-
3 2 1 
surance against old age and unemployment through compulsory 3 2 1 
contributions by employers and emp~oyees~ 
21. An impor.tant de·velopment of the 1930's was the creation by Cong-
ress of the Tennessee Valley Authority (TVA) to build dams and 
power p~ants in the Tennessee Valley to promote the social and 3 2 1 
economic welfare of citizens in this area. 
-.. -- --·---- .. -.. -.-- ---- ..... ------ ------- .......... ---- --- -- .. --- .:· ... - .. -... ---.-..,--- --- .. --- ......... --- .... -.... -.. ~ -.. -~ -...... -........ -..... 
22. During the 1930's Congress established federal agencies to con-
trol air transportation, shipping, radio and television. 3 2 1 
/ 
-~--~---------~~-------~-----~ -----------·-----~- --~---- . ·------ ------~· 
23. A number of national projects were developed such as housing 
projects to eliminate city ~lums and coal miniug area shan·t.ies. 3 2 1 
24. As business began to improve in the late 1930's, many of the na-
tion's leading industrialists demanded an almost complete aban-
donment of the New Deal policies of regulation of industry and 3 2 l 
business. 
25. Opponents of the New Deal attacked it on the grounds that it en-
couraged the grmvth of bureaucracy, created administrative confu- 3 2 1 
sions, destroyed initiative, and encoul·aged class antagonisms. 
----~-----~·---~-------~-------·~-~----~~------~··"·----~-~--~-~--~--~------~---------------~-------·---·-~ 
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26. During World War II, government controls over prices, wages and 
profits were established as emergency measures to combat infla- 3 2 l 
tionary pressures created by the war-time economy. 
••-·-•---·---------------••••••~~---------~·-••~r·----•~--~------~~-----•• ••••••~ ,..,., .. --•-••-
27. Under President Truman the national government sought actively 
to stop industrial monopolistic practices. 3 2 1 
... _ .... -- .. -- .... - .... ·- ----- ... 4-- ............ --;., ........ -- ... , ......... -... .. ................................ ,l .................. # ............ -----~~ll"' .. . .. .r<-11"",... .. - .. 'C"-~,. 
28. Since ~94~, social security has been extended to more Americans. S 2 1 
-..................................................................................................... ,.,_ .. ~>!'·- ................................................. & .................... ~ ...... ~-- ............... . 
29. Since 1945, additional legislation to promote the economic and 
social welfare of the people has been favored by some Americans 3 2 l 
and opposed by others~ 
30. "The broad powers granted the executive department in its law 
enforcement function have necessitated the creation of numerous 
bureaus and commissions which have increased and expanded presi- 3 2 l 
dential authoritYc" 
....................................... ---------""-- ................................... _ ................................................. --- ........................... -------
. 
H. THE FEDERAL GOVEBNMENT HAS EMPLOYED A VARIETY OF TAXES TO RAISE 
MONEY FOR TEE SUPPORT OF THE GOVERJ."'IJ]!lENT AND TO PROTECT AMERICAN 
INDUSTRIES FROM FOREIGN COMPETITIONo 
3 2 1 
•-'•P------~--------------~-···--~-·~---w·-----·-----·---·---~-• _.,, ____ -....................... __ .., ___ ................. ------· 
1. During the colonial period smuggling to evade the payment of 
excise taxes was widespread. 
........ _ ..... -................................ -.............. --- ................. ___ ...... _ .. .., ____ _... --· ...... .. 
2. Resentment of Parliament's attempts to tax the colonists was 
one of the chief causes of the RevolutionaryWar • 
3 2 l 
3 2 1 
............. .... ..... ...... ....... -· Jol"··- ...... -~- ................ 6, .. _ 
3. Probably the greatest single weakness of the Articles of Con-
federation was the fact that the Congress could raise money 
only by asking the states for it • 
3 2 l 
..................... - ...................... ___ , ____ ... __ , ................................... .,------- ............................ ~ ........ _ ---- ~~o- .. -- ... ,,.,_. .. .. 
4. Federal excise taxes have been levied by Congress to raise money 
for the support of the national government since Washington's 3 2 l 
administration. 
---------------~---~---~--~---------·-~--·---------------~----- .. 
5~ Despite sharp difference~ of opinion among various groups, 
tariffs have been maintained not only as a source of revenue 
but also to protect American industries since shortly after 
the beginning of the United States • 
3 2 1 
...... .. .. ______ -------- ................. -... ___ ,.. __ ........ - ........ ---- ... ---- ......... _ ... _.. ------ ... -.. -- .............. -........... -_ ... --- ........ -.. ·- ......... ·-- "''"" .. .. 
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6. Except for a period of declining rates during the~decades be-
fore the Civil War1 high tariffs encouraged the growth of Amer- 3 2 1 
ican business and industry during the nineteenth century. 
7. During the period before the Civil War., the North wanted high 
tariffs to protect their manufacturing industries from cam-
petition from EUropean products. 
8. During the period before the Civil War, the agricultural South 
wanted the tariffs eliminated so that it could excl1ange its 
cotton freely for the manufactured goods of Europe and the 
North at low prices. 
9• Despite the attempts· of the Democrats to lower the tariff, the 
tariff acts passed during the late 1800's indicated that· the 
country at large still accepted the idea of tariff protecti~n • 
3 2 l 
3 2 1 
3 2 1 
.. .. -.. -.................. -- .... ., -- ......... -..... ~ ................ - ~ ... - .............. ,. " ~ .. .. .. ... -... ... .. .. ... .. .. .. .. . ... -................................. ~ -.,. "" ....... ----......... -- . 
10~ A general tariff reduction was brought about just before World 
War I by a popular demand fo~ lower prices for manufactured 
goods and a growing doubt that American industry needed the 
continued protection of high tariffs • 
3 2 1 
............... -............ -............................................ _ .. ,, ......... "' ................................... _ ...... -........................ ,.. .... ,.,~ ............................................ ____ -
11. American policies of high tariffs and continued insistence on 
more exports than imports during the 1920's helped to make it 
impossible for European nations to repay their debts to us in-
curred during and after World War I • 
3 2. 1 
...... ~-··--------- ............................ ____ ., .. __ .................................. - .. ,., .................. ,.,. ....... - ...................... ,. ................... -....... _ ... ., .. 
12. The tariff law of 1930 provided such high protection for Ameri-
can manufacturers that foreign countries raised their own tariff 
walls against American goods, and the foreign trade of the 3 2 1 
United States was reduced sharply • 
....... ,. ........................................................................................................... ..,,_~ ........ ~ ....................... ,. ....... <4 ........... ,, ......................... _ ... . 
13. Reciprocal trade agreements negotiated in the 1930's helped to 
expand foreign trade by providing a substantial reduction of 
some American tari!fs in return for the reduction of o~her ta• 
· riffs by a second nation. 
3 2 l 
,. .... - .......... - .. ,,..,,..._., .. .,.~.,.,...,., .,.,,.., .. .,,. .. _.,...,. .. .,,.,..,. .............. oO ,_,..., .,._._,. .. ,....,,_,~,..w•••-,.,.,..,,.., ,. .. .,,.,._,. ..,., .. .., .. .,. ..... ,. .... ,.., .. ,. ...... ,.,..,...,...,.,. 
14. Shortly before World War I the Sixteenth .ttmendment to the Con-
stitution permitted the national government to levy a tax on 
incomes, 
3 2 l 
...................... -........ ~- .. ---........... ..... ............ ..... .. ........ .. ................................ .., ............... - ... --- ............................. -........ --
lS. Before World lrar I the national government depended chiefly for 
its income on indirect taxes from imports and excises; since. 3. 2 l 
World War I it has depended chiefly on income taxes. 
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16. Throughout most of .American history wars and the thr.ee,t of wars 
have resulted in marked increases in taxes which generally have 
not later returned to p~e~war levels~ 
Io ORGANIZED IABOR HAS BECOME DURING THE 20TH CENTURY ONE OF THE D~ 
1:==:-H 
3 
H -=1 ~+=> 
2 1 
MINANT FORCES lN THE ECONOMIC AND POLITICAL LIFE OF THE UNITED 3 2 , 1 
STATES. 
la Low wages, long hours and the inability of an individual labo-
rer to bargain successfully with a large corporation brought 
many working people to believe during the middle of the 19th 
century that only through organized groups could they protect 
theil"' and their familiesi econo1~ic positiono 
2. Although a number of separate craft or trade unions$ chief~ of 
3 2 1 
skilled workers, were formed early in the 1800~s, the labo~ 3 2 1 
movement did not grow rapidly until the Civil War period~ 
......... _., ............... _,. __ -~------- ............... , ......................... ~-- .................... ~ .......................... 4 ..... 4~ ..................................................... .. 
3. Under the leadership of Samuel Gompers ll the Ame:dcan Federa~j:ton 
of Labol' in the la·lie 1800's was organized as a highJ.y successful 3 2 1 
national federation of trade ~pionso 
-------~-----·---~--------~-~-~-----------------------------------------~h-------~---~~---------··--· 
4. The American Federation of Labor was organized on a craft basis, 
ioe., in separate unions of different types of skilled workers. .3 2 1 
___ ., ____ ... _____ ................ ____ ., ....................... ,..~ ............ ~~--·- ..... ., ........................................................................................... .. 
5. To obtain their objectives organized labor carried on many strikes, 
most of them unsuccessful, during the closing years of the 1800ts.3 2 1 
-~------·------------------------------··------· .... ----~--~---·--- ~·- ------ ---~ ·--~--~-------
6. At the end of the 19th century, labor was at a disadvantage 
in its struggle with management~ because the govei'mnent seemed 
to be unfavorable to the worldng classes and business organi-
zations were growing larger and strongero 
3 2 1 
.................................... -................................... -................................................................................. -... - ... ,. ............ , ... .. 
7. Membership in organized labor upions increased rapidly after 
1900, but decreased during the prosperity of the 1920's and 
during the most acute years of the depression • 
3 2 1 
............................................................... -............................. .- .......................... _ ................................... ~- .. ··--·---- .......... ... 
B. The rights of labor to organize and to 'ba~gain collectively were 
greatly strengthened during the administration of' Woodrow Wilson. 3 2 1 
----- ..... -- ..................................... - ... ------ ................................. _ .. -... ,. ... ___ .,., ............ ~ ........ ~ .......... -·----·- ...... .,. ................ .. 
9. During the 1930's the Congress of Industrial Organizations (CIO) 
was formed with unions organized on a ve1•tical basis 1 ioe~; with 
all of the various types of workers in one industry becoming 
members of the same union 0 
................................... _..,._.,_ .. __ ,..,._ ........... _ .................... _ .............................................. _,_ .......... -............................ .. 
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10. During the 1930fs and 1940's the CIO became strong under the 
leadership of Jolm L. Lew·.ls o 3 2 1 
............................. ·-- ... .., ................. --- .......... ---- .... -...... -- -.......... - ~ --- .... _. ..... -.............. -- .. ----- .. -... -..... --- .. - .... ----------
' . 
11. Organized labor made great gains under the New Deal through 
legislation designed to remove the inequality of bargaining 3 2 1 
!?ower between workers and employers o 
12. After World vrar II a series of major strikes and repeated demands 
for wage increases caused both wages and prices to spiral upward~ 3 2 1 
I 
............. ··--~ ... --··---··----------·-~-----------·------------·--··--~~---·--- -----~ ..... -~ 
13. In the la·ce 1940's the Taft-Harbley A;}t I'evised the federal 
governme:n·h; s labor policy by limi·ting somewhat the rights of 
labor to strike, while retaining the rights to organize and to 
bargain colle cti v·ely o 
14. During the. l940?s and early 19509s tqe :rift between the CIO and 
3 2 1 
the AF of L continued unabated; as each sougl1t to control or- 3 2 1 
ganized laboro 
15. Organized labor repeatedly has succeeded since 19009 and es-
pecially sint:e the l9;307s in raising the s·tandard of liv·;lng of 
the American workingman through strikes and strike tl!reatso 
3 2 1 
·--~-----------------------------------·------·~--~~------~~----------------~---~-~ ... -~-------~--- ·-------
16. The violenqe which frequently characterized labor-management 
disputes during the 19"bh and early 20th centuries has largely 
been eliminated, chiefly because of legislation and beca~se of 
widespread acceptance both by new labor leaders and by manage• 3 2 1 
ment of the otheris rights and responsibilities in the American 
economic system. 
J. THE INCREASING PRODUCTIVITY OF THE AMERICAN' FARMER DURING THE LA.ST 
ONE HUNDRED IEARS HAS BEEN A VITAL FACTOR IN THE EMERGENCE ,OF THE 
UNITED STATES AS A WORLD :POWER, Btrl'. ITS EFFECT ON THE FAm~R HAS 3 2 l 
PRODUCED DIFFICULT ECONOMIC, POLITICAL, AND SOCIAL PROBLEMS • 
1. When the United States was ;formed, more than ninety per cent of 
its people were tille:rs of the s·oil~ 3 2 1 
---.. -------- ........................................................... -.... - -·· ......... ~ ........................... ,.. ............. _ ................................... ____ _ 
2 • Early in the 19th century the typical American farmer was rela-
tively independent of the factories and the cities becquse he 3 2 1 
produced nearly all his family needed~ 
-58-
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3. By making it possible to produce cotton profi'l:,ably, the inven-
tion of the cotton gin was one of the most important factors 
in the development of cotton growing as the chief ind~stry of 
the South during the 19th centuryo 
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-~----~---------------------~-----------~--~---· ----·-----------~--·-------- --· ~-- -------~---·-------
4. Although ·cotton was the most important crop, the South raised 
many other crops during the 19th century, including tobacco~ 
sugar cane, rice and grain~ 
3 2 l 
.. -... ------ ---- ..... -- .. ------ .. --------- .,.. -...... -.. ~ ...... - .. -- ... ,.. .. - ...... ---- .. --- ......... -............. ~ ...... ---- .. -. -.. -...... -...... - .. -
5. Because the growlng of cotton reduced the fertility of the soil, 
the production of cotton moved wes·t; and south as the older 3' 2 l 
sections of the South became less productive. 
6. By the middle of the 19th ce:ntury the United States was pro-
ducing most of the world's cotton • 3 2 1 
. -.- .. -................. -- -- ........ -.. - -- ......... -.... -.. -.................... -..... -- .. -- .................... -.. --------. -- .. -... -... ---------- ----------- .. 
7. By the middle of the 19th centurJ the mid-western states were 
beginning to produce large quantities·of lumber~ meat products 9 
and flouro 
8. A growing demand by northern and eastern city dwelle~s for more 
beef led Texas cattle ranchers to organize cattle dri·tes to 
shipping points along the expanding railroad lines daring the 
years after the Civil 'Vlar9 
9. As the railroads expanded: cattle ranchers took over the grass-
3 2 1 
3 2 l 
lands of the north central states and made this area the center 3 2 1 
of the profitable cattle-raising industryo 
10. A large part of the cattle-raising lands in the mid~West were 
taken over by farmers during the late decades of the 19th century.3 2 1 
11. Farmers were induced to seek new homes in the West because of 
the generous provisions of the Homestead Act for acquiring 
ownership o! ptiblic land, the influence of the Civil War, and 
the efforts, of the expanding railroads. 
12. The settlement of the West was a vital step in the progress of 
the nation because it provided vast quantities of mineral and 
timber resources essential to the growth of American industry 
and a flow of foodstuffs to feed the growing cities~ 
3 2 1 
3 2 1 
·--- .. -'1" .. ---- .. ----- ... ·---------- .. -~-- .. ----------- .. ---~ ------· ................ _ •• ~-- .. -- ... -- ............... -- ..................... -~ *' 
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l 13. The invention and mass productiop of labor~saving machinery 
.after the Civil War made it possttble for America's farms to 
produce huge crops with fe~er fapm workers 9 
14. The development of scientific farming was encouraged by the 
national government through generous provision for the estab~ 
lishment of land~grant agric~ltural colleges and experiment 
stations• 
15. By the end of the 19th century the prosperity of the typical 
American farmer was dependent upon the price of clothing, farm 
equipmen~9 and even rood that was produced by others, for he 
had become a large-scale 9 one-crop farmer~ 
16•- International trade and tariffs became increasingly important 
factors in agriculturec 
17• Declining farm prices due to more efficient production methods 
while p~ices of manufactured goods remained high led farmers to 
3 2 l 
3 2 1 
3 2 l 
3 2 l 
organize during the last half of the l9yh century to improve .3 2 l 
their relative position in the economic life of the nation~ 
18. The Patrons of Husbandr,y through local G~anges worked to improve 
the social life and the economic and political position of the .3 2 1 
farmero 
.. - ... - ...... -- .. -- .. - - -.. - ... - ... - ... ,.. -- .. -- .... - .... - .. - ............ ...- ...... - .. - ....... --. .. - .. - .. .. ............. - .......... --o-f- .. - ... --- .. - ............... - .... -- -- ... 
19. During the 30 years after the Civil War, farmers and debtors 
lost their struggle for a cheap currency because of industrial 
expansion and prosperity. 
20. Farm output was gree.tly expanded during the 1900rs through the 
application of machine methods of crop production, scientific 
research, and a broad program of educationo 
.3- 2 1 
3 2 1 
21. During the 20th century American farmers generally have received 
relatively low prices for a tremendously increased production of 3 2 1 
farm products. 
-------------------------·---------~---~----- ·--------· ------· -· -~-----~-~---·- --·-------·--·--·,--
22. American farmers prospered during World Wars I and II because of 
the great demand for American farm products by foreign nations. 3 2 1 
~-------- .. ------~--- .. ---··--- .. ·----------·- ...................... ~ -------- ...................................... ~ .. ~ -- ...... ~ .......................... ,. ..... ,.. 
2.3, necause of the production of surpluses· of farm products while the 
cost of manufactured goods needed by the farmer was increasing, 
the AITerican farmer did not share in the general prosperity of .3 2 l 
the 1920's. ~60_ 
~---------~--------------·-·--~----••••••------•--••-•-•oo••••••~•u•---------~-·--
293 
F-t 
+' .p 01 
s:1 s:1 a>S co co 
..p +' p.. 
Things to Be Learned f.• 5 f:Q) 1>. 0 Jor-1 0 F-t p r-1 1=1 Q) F. g Ot\J 
24~ During the depression the American farmer was in serious finan-
cial straits because of very low prices fer his products and 
because of mortgages on farm property which he could noy payp 
II> H 
3 
H 1-l+' 
2 1 
25. The New Deal eased farm credit and sough·c to increase farm in-
. come by reducing surpl~ses, first by paying farmers cash bonuses 3 2 1 
for limiting production, and later by con·trolling marketinge 
---~---------------··------------~--------------·---,·------·-------------·-----------------------------~---
26~ The rural electrification program has played an important part 
in farm progressQ 3 2 1 
K9 DURING THE 20TH CENTURY THE CONSERVATION OF THE NATURAL RESOURCES OF THE UNr!'.I!!D STATES HAS BECO:ME A NATIONAL PROBIEM. 3 2 1 
·-~~--~-------------------------------------------~------~------------·--··---------------------J·-----~~---
l •. Because of the seemingly inexhaustible supply of timbe~ and 
mineral resources and farmlands~ americans generally used these 
resources wastefully before the 20th ceniiu:cyo 3 2 1 
----~-~---~~---·---------~--~----------
2. Theodore Roosev·e:i..t awakened the Ame:cican people to the need for 
conservation of rrar natural resouTceso 3 2 1 
-------------------------·---~--~----~---~- --~·· ....... • .., ................... a .. ,_ ,.,. .............. ,.,.~~-..- .................... ,.,. .... ., .. .,_,. __ ,.~,_ 
3. Roosevelt greatly stimulated the program of irrigat1r..g large 
tracts of arid land to nake them producti've farm land by secm.-
ing the passage of legislation to provide federal aid f'or. this 3 2 1 
purposeo 
~ ........................................ "!' ___________ ............................................ _ .. __ ................... ,.. .. ., ................................. --------------- ....... _ .. 
4. During the 20th century the federal and state govel'n.ilents have 
set aside an increasing amount of public lands in which various 3 2 1 
types of natural resources are conserved 0 
5o Except for the 1920's$ moderate progress has been made since 
1900 in conserving our natural resources. 
.---- ... --- .... -.,...,.--------- ..... -....... -.. -- .. ------- ... --- ... -- --- .. --- .. --- ------ --. -.. -- ....... -.... -.... -.. 
6. ~ dramatic development of the late 1920's was the beginning of 
the Hoover Dam to irrigate f'arm lands and ·oo supply low .... cos·t 
electrical power to several states in the Sputhwesto 
7• Pra~tices to conserve our nRtural resou~ces were accelerated 
during the presidency of Franklin D. Roosevelt. 
-- .. ,., ............................ . 
3 2 1 
3 2 1 
3 2 1 
-~-~~-------------- .. ·----~---~----------·------ .. -- .. -..... ""-. -- ...... --- ... -- . - .. -- .. -- ................ ~ .. -..... -- ........ ---- ... -.. .. 
a. During the 1930's science and government combin~d to combat 
erosion by teaching f'a~·me:rs how to use their land wisely • 3 '2 1 
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9. An impo~tant development of the 1930t~ was the creation by Cong• 
ress of the Tennessee Valley Authori~y (TvA) to build dams and 
power plants in the Tennessee :River Valley to promote the eco- 3 2 l 
. nomic and social welfare of citizeps of this areao 
.. ___ .......... ~ .... .- ........................ ~ .......... ----
10. New D~al attempts to conserve the mineral resources of the na-
tion were less effective than those to conserve water and lando 3 2 1 
llo Despite·more efficient utilization and the finding of new re-
sources s the need for conser·vation is greater than ever T,oday, 
for irreplaceable resources are still oeing depletedo 
12. 11The wise use of water is ".:lecoming an increasingly serious 
problem in many loc~:!.:lties..;n 
3 2 1 
3 2 1 
. 
-~---~-----------------------~-------------·------~------~--- .............. ----!: ... -------- .. --- ............ _., ___ _ 
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VIII • THE GROV\TTH OF AMERIC.4N SOCIAL AND CULTti1~A.L PATTERNS 
A. SOCIAL CLASSES IN AMERICA HAVE ~$N FIEXlBIE AND HAVE BEEN BASED 
CHmFLY ON WEALTHo ' 3 2 1 
1. After·the hardships of early settlamerrb had passed, colonia~ 
homes, food, and dress varied widely according to the pros-
perity of the individual. 
3 2 1 
·~---~---------------------------------··---~----------~---· -·· ---· ··- --- --- ·-~---· --~~---·-----------· 
2. In the colonies there were three main social groups: (1), an' 
aristocracy based on wealth~southern planters, great landhold-
ers in the middle colonies 5 rich city merchan·cs, and a, fevr pro-
fessional men such as lawyers'and doctors; (2).9 small indepen- 3 2 1 
dent farmers, skilled workmenp small shopkeepers, laborers~ and (3), indentured servants and Negro slaveso 
oN---~·-k••••----------------••••••••••••••••••••~•••••••--------~---~---------~ 0 
3. With the exception of Negro slaves 5 it became easier 1.n the new 
United States to move from one social class to another than it 3 2 1 
was in colonial America. 
4. Land ovnnership in the new nation was·made easie~ through the 
sale of sequestered Tory estates and the openi:-:tg of western 
settlements Q 
------------ ... ------------- ........... .,,. ____ ....... - --- ---·-··· ... ·· ........ __ _ 
5c As industry grew~ a capitalist class of men who had enough money 
3 2 1 
or property to in"7est in indust.ry began to eme:rge 4> 3 2 1 
6. A American industry grew, a large industrial laboring class 
developed. ' 
.. ·--- __ ............... _ ... ___ .. --..;-- .. .., _____ ,.- --- --·-~ ____ ..__- .............. ~· -- ---· ~------. 
7. Skilled laborers were in demand and usually made good wages, 
while unskilled laborers worked long hour·s for low wages. 
3 2 1 
3 2 1 
. - .. :- .............. -- -- ....... ,.. ---- .. -- .... -- .......... -- --... -- ~ ...... -~· ............ -- ... --.... -·~- .. -- .... -"' .... -- ..... --- .. ----- .. - .. -.. 
a. Machine production created mo~e goods fo~ the average American 
to enjoy. 
-
3 2 1 
........... - .. ,. ......... 
................................ -............... -.... -...... -- .. -- .. ---· .. .. 
9. At the time of the Civil lfar there were four distinct social 
classes in the South~ a small group of great planters and their 
.families 1 a middle class of prosperous townsmen and small far- 3 2 1 
mers; an impoverished class of "poor wh:i,tes11 living on p·oor 
land, and ~he Negro slaves. 
------:---- .. -- ...... _ .......................................... ------- .... . 
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10. The Civil War ruined the southern plante-r. class by depriving 
them of their slaves and making their Confederate mon~y and 
bonds worthlesso 
3 2 1 
--.. .;--------------- ...... --------- ............... -..................... --.--..,------------- ........... __ ..... ____ .., ................................... ~. 
11. The tremendous growth of business and industry in the last half 
of the 19th century made it possible for tije enterpreneur class 3 2 1 
to accumulate vast fortunes and live in luxury. 
12. Dur~ng the late 1800's there developed a large middle class of 
professional and skilled workers who lived in comforto 3 2 1 
~-~----------------~----~-----~----------~----------M---~--------------4--·---------- ---~---·-----
-
13. Aa each section of the country was brought into increasingly 
closer touch vr.ith each other during the late 18oots~ an Ameri-
can way of life developed that was similar in all pa~Gs of the 
United States • 
3 2 1 
.. - _,------ .. --. --- .... - ..... -- .............. -- ..... --- .. - .... --- ....... - ... ·- ... --- --- ~ .. - ..... - ..... - -- ..... - .... - .o-1..,--- .... ~ ....... -- - ... --- ........ - --
14. Social and cult.u:t•al differences between the various groups tha·h 
comprise the people of the United Statea have s·headily grown 3 2 1 
less during the 20th centuryo 
15. Americans have grown more alike in their values and desires be-
cause of restriot.ions o:fi irnmig1•a·t.ion~ ins·{jantaneous commu.nioa,_ 
tion; the increased mobility of the poptllation; the dev-elopment 
of a natio11al press, literature~ and music; the cornmo;n expe:ri- 3 2 1 
ence which results from s~eing the same motion p~ctures and 
sports; and the availability of all kinds of comforts and luxurieso 
~-~-·-----~-·-·---~----••·--~-•••M•••••••••••·-~---------•••• --- ~-- ·-~~-~·u•-~·••••••••-••••••••••••• 
16. The' developrr.Bnt of industry and agriculture dur~ng the 1900's has 
given Americans the highest standard of living in the world~ 3 2 1 
. --- ....... ---------., ----- ... -.. - .. -...... -- ...... - .. t----- .. -.. .. .. -... -..... -.. -..... -... --- ... -... --- ... -... -~~-.. -.. - --- .... -.. 4 • - ........... - ....... - - -
17. "The movement of workers to defense centers during World War 
II created housing shortages and other social problems •"' 3 2 1 
·--------~---------------------------------·-------------~-------------~------·R---------------h·------·· 
B. THE VARIOUS' MOVEMENTS FOR IMPROVEMENTS IN Hm!IAN WELFARE DURING 
THE 19TH AND 20TH CENTURIES SHCW THA.T A CONSCIOUSNESS OF SOCIAL 
RESPONSIBILITY. HAS DEVELOPED IN THE UNITED STATESo 
3 2 1 
·-----~------~---~--------------------~------------------h--~--------------------~---·••M M---~-------
1. The treatment of prisoners and the insane, formerly very severe, 
became more humane during and after the Jacksonian period. 3 2 1 
2. Since the Jacksonian era reformers through repeated efforts 
have succeeded in obtaining more humane and intelligent programs 
to eliminate the causes of crime and to rehabil~tate criminals 3 2 1 
rather than merely to ~unish theme 
------------------------------------.,---- . -.. -:.64.:. .. ---- ·------- .. -- ~----. -~--. - ----- .. --. -
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3. During t,he~ 20th century widespread efforts have been ma.de to 
s9lve the ~pecial problems of youthful offendersc 3 2 1 
.. - ........ -- ................................ - .... --- ........ - ....... - Op ........ - ~ ... -- ~ ............. - ... - • .. .. - .. - -..- .......... - - ...... - ...... - .... - .... - ... -- - ....... -- .. - .. -- --
4. 19th centu~'social reformers brought about more humape treat-
ment of child factory workerso 3 2 l 
........ __ ............................................................... -----· ... ·-- ....................................... - _ .......... ~-r-·-----~-- ... ----- .. ----- .. _ .. ___ _ 
5. The spirit of social reform in the early 1800's was manifested 
in the establishment of several unsuccessful experimental com-
munities to help people lead lives of high moral and spiritual 
valueo 
6. During the Civil War great permanent advances were made in Amer-
3 2 1 
ican policies for ca1•ing for soldiers and their widowf3 and or- 3 2 l 
phans in. both the North and the South • 
• - .. - -- .. -------- ........ - .... - ....... - .. - ..... ------., .... - ......... --,., ..... - .. ----- ......... ~ • -- ... - '" ........... - - -4. -.. •• -- ...... - .. --- .. ----- .. ------
7. ·Inspired by the example of Hull House,. social workers during the 
late l800~s organized settlement houses in the cities to help 3 2 l 
the slum dvvellers and make their lives easiero 
8. During the early l900ts re~ormers secured the passage of legis-
lation to protect the public from dangero-us or misl'epresented 3 2 1 
food and drugso 
9w A temperance movement in the early 1800's grew into a prohibition 
movement in the middle of the century which resulted in the 
enactment in many states of laws prohibiting the retail sale of 3 2 l 
intoxicating l~q~ors for drinking purposes. · 
10. Prohibition of the manufacture, transportation, and sale of 
intoxicating liquor 'Qy the Eighteenth Amendment to the Consti-
tution just after World War I created many problems. 
. . 
3 2 1 
......... ______ .,. ................................................................ ~- .............................................. ~ ..... -"<~--- .......... ,... ... _., ___ .,..""_,, ...... ___ .., -- ........ __ _ 
D:• Inability to enfprce prohib:ltion effectively led to the repeal 
of- the Prohibition Amendment by the 'rwenty-First .Am.endmento 3 2 1 
• - .... - .. - ....... - ............ - ...... ,. - ... .. .. --- .. ,. .. - -.. .. .. ... - - ..... - - "' ... • ... ... - .. - ... - - - - .. • .. - - - ...... - ... - -- .... -+ ....... - • - - ....... - - - .. - -.- - - - - -
Co.THE UNITED STATES lfAS DEVELOPED AN EDUCATIONAL SYSTEM DESIGNED TO 
PRESERVE THE AMERICAN DEMOCRATIC' HERTIAGE AND TO CONTRIBUTE TO 3 2 l 
THE ECONOMIC AND smHAL WELFARE OF THE AMERICAN PEOPLE. 
1. Colonial New England early attempted to provide for popular edu-
cation, but many tovvns were slow to carry out the provisions of 3 2 1 
the laws., 
.......... -- --... . .. .. .. .. ....... -. -.. .. . . ~ ~ ... " ... .. . ..... ~ ...... 
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2. In the southern colonies most of the boys who received an educa-
tion were tutored or were sent to priva·be schools or to Engla.nd, 3 2 1 
3. Throughout the colonies there were thousands of men, and even 
more women, who could not read or write o 3 2 1 
-----~-- ..................... _ ................................................................ ~.- ....... .., ......... ~ ................................ -..... - ....................... --·-------- ... ~- .. ... 
4. Harvard College was the first college established in the colo-
nieso 3 2 1 
5. Several colleges were established in the colonies before the 
American Revolution, chiefly to prepare young men for the minis- 3 2 1 
try" 
6 .• During the early years of the 1800's9 private academies were or-
ganized throughout the North to p.rmr:lde secon(lary-school oppor- 3 2 1 
tunities for families which could afford this type of ecrucation~ 
·-·-:-------~--- .............................. -.............................................................................................. ----~-----.- ______ ............................. ..: ... ___ .. _ 
?. 19th century private academies offered a more practical curri-
culum than the colonial Latin grammal~ schools. 
8. During the first th1•ee-qua1•ters of the 19th cen·oury, the most 
common secondary school in the North vvas the academy~ 
9. Demands by less prosperous parents led to the esta.blishmeni;. in 
New England of the first free publiu high schoo~s early in the 
19th century. 
10. During the second quarter of the 19th century the United States 
3 2 1 
3 2 1 
3 2 1 
· took the lead among the nations of the world in establishing a 
system of free democratic education and in broadening educa- 3 2 1 
tional privilegeso 
11. By the middle of the 19th century, most children ip the thickly 
settled parts of the North had the chance to get a free elemen- 3 2 1 
tary-school education. 
12G Through his tireless efforts to expand and improve free public 
education, Horace Mann became the most outstand:!.ng figure in 
the growth of American public education before the Givil War. 
·-~-~-------------------~--·~--~-------~---------------~----M----~ 
13. Until after the Civil War most of the public high schools were 
located in Newmngland. 
3 2 1 
3 2 1 
.... ·--·-·· ·····---
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14_.The increasing interest in education caused many new colleges to 
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be organized and many of the older colleges to be expanded into 3 2 1 
universities before the Civil Waro 
15. The first free state universities were founded in the Middle 
Vfest before the middle of the 19th centuryo 
16. klthough higher education for women generally was delayed until 
3 2 1 
after the mid··century, a few opportunities for college training 3 2 1 
were provided women in the Jacksonian er~e 
17 • 11The democratic idea of education for all was extended to the 
South after the Civil War~>n 
18. With the aid of the Freedmen's BUreau and private individuals 
3 2 1 
and organiza·t.:l.ons, public educa·bion slowly was provided for ·t,he 3 2 1 
Negroes after the Civil War~ 
19a Uuring the decades after. the C:i:v-il War a small number of col-
leges and other institutions of higher learning wel·e established 3 2 1 
for. Negroeso 
6 
.. - ....... - ... - ......... - ....... ., ........ - .......... -- ... - ... - .. ---. -..... • • ... .. .. ........ -i-iaS .. -- .... .......... --- .... -........... ~ "'. .. .. ... .. .. ... ... ----- --- ... -.. 
20. During the 1900's the American Negro~ade great progress in 
improving his economic status 9 in a~quiring education1 and in 3 2 1 
achieving prominence in the arts and scienceso 
21. During the decades after the Civil War, the federal government 
· stimulated the establishment o:f' many state agricultural colleges 3 2 1 
through generous grants of lands · 
·--·--·------·----- ...................... _ ........................................... ·--· ....... ., .. _ .. ,. ..... '"''"'""'"'"' ..... " .......... ., ___ .,. -~ .. _ _..,_ ................. ~ .................. -----
22~ During the late 1800's colleges increased greatly in numbers and 
raised their standards. 3 2 1 
......... ,. ............. _ .. ._..,., ... ., .......................................... ..,.,. ..... j ... ,, .. ,., ................................ _ ......... ..,~ ............................ - .......... ~·- ........... ,. ..... .,. .. - .................. _. T 
23. During the last decades of the 19th century.s the number of pub-
lic high schools and their enrollmen-t. multiplied rapidly as 
Americans began to accept the concept of a free, tax-supported 3 2 1 
12-year educational programo 
·--- .................................................................. ,. ..................................... ~ .. --M~,Jo.. ....................................... -----~- .. ·-· "'------ ......................... -- .. 
24. As enrollments increased steadily during the 20th centur,r, the 
ideal of secondary-scihool education for all youth has recently 
very nearly been aohievedc 
3 2 1 
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25. During the 20th century Ameriqan colleges and universities haye 
increased in numbers, in enrollmen·h~ and in community influence. 
26• The federal government since World War I has provided limited 
financial ~id to public schools. 
D • FREEDOM OF RELIGIOUS WORSHIP AND SEPARATION OF THE CHURCH AND 
STATE GRADUALLY HAVE BECOME A PART OF THE IDEAIS OF AMERICAN 
SOCIETYG 
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1. The American colonl~ts brought their religions from Europeo 3 2 1 
2. Many who came to the New World to find freedom of religion 
would no·b extend the same freedom to those who wished to worship 3 2 1 
differentlyo 
3o Religion affected the thoughts and actions of the people of the 
colonial period far more than it affects people todayo 3 2 1 
..................... - .. -or- ............. --- ............. • .. ~ .,. __ -., ...................... •.... .. .... - • ............. -• ............ --- .... -..... -"1-·-·-·_,... .. ___ -- -"':- .. --.-
4. In colonial New England the Puritans were far mo:re powerful than 
any other religious group, while the Anglican Church was domi... 3 2 1 
nant in the Southo 
. -.... -.. -................. - .... -.. -......... -- .. - .. ---- .. - .. -- .. -- .................. - .. -..... --"" .. -- .. --- -- .... -..... -- .. --··- ------------ _.------ -·· 
5. In most of the New England Puritan tQwns, the church was the 
political and social center az·ound which the life of the town 
revolvedG 
3 2 l 
-------~-----~---·--~-------~-----~------4---~·------~---~-------------~-----~-----------------~--------·· 
6o As time went on, the le'iTeling influence of the new country 
helped to develop a greater spirit of religious toleration. 3 2 1 
... --- ..... -..... ---- .... --- ...... ---------- ..... --- .. -..... --- .. --- .._ .... -....... --~ .. -....... ------ ~·- ---- -..... ------ .. -......... -- .... -- .. -- - .... ---. -
7. The mtddle colonies became the common ground for many religious 
groupsQ 3 2 1 
~---------------~---~-------- ·--~------··-·-··-·--~-----~---·--~---~-------·-·---------
8, In the later colonial period the colonies were far ahead of · 
Europe in permitting freedom of worship~ 
9. The first Amendment to the Constitution forbade Congress to 
interfere with freedom of religion. 
~-----·----~--~------------~------~~--------------~--·-~~ 
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lO •. During the decades after the Revolution, the state governments 
gradually abandoned the practice of supporting a state. church 
with public fundso 
... -..... - . -.................... -....... .. .. ....... -............... " 
11. During the first half of the 19th century~ the number of reli-
gious denominations in the United States inc~eased greatly as a 
3 2 1 
growing interest in religion caused many of the older Protestant 3 2 1 
churches to split into smaller sects. 
1?~ In the 184ots thousands of Mormons founded a prosperous settle-
ment a~ Great Salt Lake in what later became the State of Utah 3 2 1 
to avoid persecution for their religious beliefs and practioeso 
......... ~ ....................... ~ ...... ~···•'-••••!-••-·· ... ···- ............... ~~·----· ...... .. 
13. By the middle of the 19th century, the Roman Catholic Church had 
and continued to maintain a larger membership than any ot,her 3 · 2 1 
single churcho_ 
..... ·- ........................................ _ .............. ~ ... -- ......... p 
14. Except for the persecution of the Mormons and some anii=Roman 
Catholic activ·ities 3 the middle of t.he 19th cei1'GU:zy was a period 3 2 l 
or increasing religious tole~anceo 
. . .. .. .. .. .. ... ... .. . .. ... .. .. .. ... .. . .. .. .. " 
.. . .. .. .. .. . . -. .. .. .. . .. .. .. . .. .. ............ -......... -... 
.. ... .. ... .. . .. . -.. -... "/",. . .. .. -. .. -.......... . 
15 • Church membership in the United S·ca tes has inc::eased since the 
middle of the 19th century at a faster rate than the growth of 
tlie population as a wholeo 
. .. . ... .. . .. .. . .. .. . .. .. -.. . .. . ~ ... 
E •. DURING THE 19TH CENTURY, AMERICAN CITIES SLOWLY BEGAN TO MEET THE 
3 2 l 
NEEDS OF RAPIDLY EXPANDING POPUlATIONS. . 3 2 1 
.... -....... -...... . . .. .. .. .. .. .. .. . .. ...... ' ......... -- .................. .. 
1. As factories multiplied, cities and towns grew rapidly because .. 
more and more people gave up farming to work in the factories. 3 2 1 
.............. -.......................... _ .. _ ....................................... ~ ......... _ .... .. 
.. ... . .. ".-.... .. .. . . .. ... .. -· -.... . ... ~.. . .. .. . .. . . ... 
2e The introduction of some public utility services brought more 
comfort and convenience into the lives of city dwellers during 
the decades before the Civil War • 
................... .. -------"' ................................ ... :.. 
.. .. .. .. .. .. .. .. .. • • • .. .. .. ........ h • • .., • .. .. .. ...... ~ ••• 
3~. Greater order and safety came to American cities after uniformed 
3 2 1 
police and fire companies were introduced near the middle of the 3 2 1 
19th centuryo 
........................ -..... -.. -... 
.. . .. .. .. . . . .. . .. - .. . .. "" .. - . .. -. 
4. D)lring the later 1800.'s city health conditions began to improve 
as better public water and sewage systems were introduced, home 
plumbing was improved, and laws to ensure the cleanlli1ess and 3 2 l 
quality of foods were passede 
... -............ .. -.. -.. - .... -.. "'...... . .. .... .. .. -
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5. The relatively poor city lighting was improved toward the end of 
the 1800 t s as electric arc lamps began to replace the gas lamps. 3 2 1 
• • • ............ - .. - - ......... - ..... - .. - .. ... .. ... .. .. ... .. .. ... .. ...... - .......... - ......... ~ ......... -- ...... "' ....... - .. - .. .. .. .. .. .. .. .. ... .. .. • .. .. .. .. .. .... .. .. .. .. .. ... • .. - - ................... 0 .. 
.6. Most 19th century American cities were ugly, drabJI with homes 
close to factories because of the limited transportation fa-
cilitiesG 
- .............................................................. -................................................................ ~ .. ---···---.----··-·- .. -· ..... .. 
?. During the latter half of the 19th century, the swiftly expanding 
3 2 1 
American ci~ies were an important factor in shaping the pattern 3 2 1 
of American culture~ 
.. 8. During the late 18oors periodicals and school courses began to 
influence homemakers to get, rid of the ugly Jl useless~ or uncom-
fortable clutter of household furnishings in the typical middle 3 2 1 
class city home of the 1870~s and 1880fso 
9e In a long, uphill fight in which many people took partJI city and 
state governments, and later the national government, have been 
· induced to introduce projects to improve the unfortunate condi- 3 2 1 
tions in the city slums~ 
F • NEWSPAPERS AND PERIODICAlS HAVE BEEN ParENT FORCES IN THE POLI?. _ 
TICAL)) SOCIAL, CULTURAL, AND ECONOMIC DE'iJELOPMENT OF THE UNITED 3 2 1 
STATESo 
1. The first regular newspaper to be published in America was the 
weekly 11The Boston Newsletter~" which was founded just, after 3 2 1 
1700. 
2a By the time of the Revolution, almost every colony had at least 
one newspapero 3 2 l 
• •'" 0 00 ° 0 • 00 '" ,._ '"0 .. • 00 "' o r .. ,.. • o- .. ., '"~ • ,. 
.. . .... .. .. . ... .. .. . .. . ... . .. .. . . ... .. ............. ~ .. . .... - .. .. 
3. Colonial newspapers did a great deal to mold public opiniona 
.... ---·-···~-~--"--·~-·---- ---~-----~~ --~- ~~ 
.. 
4. The Zenger case early in the 1700ts established the principle 
that a newspaper editor may c~iticize men in political power 
if his statements are not libelouso 
3 2 1 
3 2 1 
_, ... ,.. ......................... ~-· .... ,.. ........... " ....... ·-- ............... ~ 
5. Before the Jacksonian period newspapers were published in 
limited quantities, usually for yearly subscriptionsc 
-70-
3 2 1 
303 
Things to Be Learned 
··-·--·-·----~--~---
6. Beginning in the 1830's a new era in journalism produced inex-
I§ 
I P·.~ f..IP 
.Q) s 
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pensive newspapers which dealt With current happenings of 3 2 1 
interest to the average citizen~ 
...................................................................... ~ ................................................................. ..- .... !-• 
7. The invention of the telegraph and improvements in printing and 
in the manufacture of paper helped make large-scale newspaper 3 2 1 
production possibleo 
Bo Its wide circulation ce..used the daily newspaper before the Civil 
War to become one of the leading means of molding public opinion 3 2 1 
and shaping political, social, and economic movements • 
... ................. ----- ................................................................................................... .... 
9. The. growth of a wide varie-t.y of American magazines before the 
Civil War helped to spread knowledge and to form public opinion. 3 2 1 
.............................................................................. ~.- ...................... .. 
10. During the late 1800ts magazines with a nation-wide cir~1lation 
and improved daily newspaper servlce made important contrib;u- 3 2 1 
tions·tq the national cultureo 
·----·--·- ................................................... ~ .. .. 
11. The greatest single influepce in shaping adult attitudes and 
opinions in the first half of the 20th century was the news-
paper~ 
................................... __ .................... _ .............. .. 
. -. . .. .. --- ................. ., . .. .. . ...... .. 
12. During the 20th century periodical literature has become more 
attractive and has grovrn very greatly in popularityo 
.................................................................. -.................................. --~-...-
G. AMERICAN PROGRESS l"N BOTH PURE AND APPLIED SCIENCE HAS INCREASED 
3 2 1 
3 2 1 
OUR LIFE SPAN AND MADE LIFE EASIER. 3 2 1 
1. By the 1700's America began to make contributions to the ad-
vancement of science. 
2. Benjamin Franklin's practical inventions and pioneer experi-
ments in electricity made him an international figure o 
~ ....................................................................... .. 
... .. --. . .... -............ -.. - .. .. .. .. ... .. .. .. .. .. .. .. . . .. .. ,. 
3 • An important step in providing properly trained doctors j,n 
3 2. 1 
3 2 1 
America was the founding ci~ the first medical school in Phila- 3 2 1 
delphia shortly before the Revolutionv 
4. During the years before the Civil War, many important scienti-
fic contributions were made by Americans in geology, biology, 3 2 1 
and botanyo 
......................................... -... -............. "'- .. 
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5a The greatest accomplishment of American medical science before 
the Civil War wa.s the development ot: anesthetics to prevent 3 2 1 
pain in ~rgical operationse 
··---~-~-----~---~-~~-------------·· --~--4~-·--···~--- ~-----~~--------
·' . 
6. By their outstanding success in developing practical applica-
tions of science in indu~tr.r~ Americans made a start before the 3 2 1 
Civil War toward eventual industrial world leadership •. 
7 • Since the Civil War, American scientific research has made pos-
sible revolutionary changes in almost every phase of American 
life .. -industry, transpor·l:;ation and communication, standards of 3 2 1 
living 3 social life, and leisure time activitieso 
B. Since the Civil War, city and state boards of health have made 
much progress· in making more healthful the living quar·bers of 3 2 1 
Americans. · .. 
..... .. ..... ........ ·------ ... -- ........................... -- ....................................................... --
9 • Partly be cause it be came evident that the security and pros-
p·erity of the United States depends upon the extension of 
scientific knowledge, vast st<ms have been spent duri:1g the 20th 3 2 1 
century by the fede1·al govermnent, by uniYersities;~ and by in· .. 
dustry for scientific researcho 
........................... !'~·~ .... .,..._ ........................................................... - ..................................... - ........ ., .. ., ........................... .. 
10. During the 20th century the U11ited States has assumedl world 
leadership in scientific and medical research and practice. 
11. The average age of the ~erican people has increased markedlY 
3 2 1 
during the 20th century chiefly because of advances in medical 3 2 1 
science, public health, and sanitationo 
.... -.. -.. -.... -- .......... -.. '" .................... -- .. -......... ~-. --- ...... -.. -.. -
........................ _ ... ., .......................... ~ .... ~ .. -.... ~ ........................... ·--~-· -·· .. 
12·e .American science has helped make 20th century Americans the 
best fed,, the best houseds the most comfortable people on eartho 3 2 1 
..... -·~· .... -............ ~ ....... -.. -..... -- ..... -............................. -.......... --- ... ~ .. ---.... .. ... .. .. .. ............... -.. -....... ... 
13e The release of atomic energy is tne greatest single achieve-
ment of American science. 
....... -................ ____ ............................................................. -- .... -., .... .. 
H. THE ECONOMIC AND SOCIAL DEVELOPMENT OF AMERICA HAS INFLUENCED .. 
STRONGLY THE CHANGES IN THE RECREATIONAL ACTIVITIES OF AMERI-
CAN PEOPIE. 
1. Colonial amusements, althcugh tempered by religious re·stric-. 
tions, were varied and usually invo~ved active, individual 
participati<me 
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2. Sunday church serVices, weddings~ home•raisings, corn-huskings, 
elections, and funerqls provided group ~ecreation in colonial 3 2 1 
America. 
3~ Colonial fairs, patterned after· those of Europe, held in most 
colonies once a year or oftener, and usually lasting three or 
four days, were a favorite source of r~creation. 
4. Some of the best London plays were presented by English actors 
3 2 1 
in the middle and southern colonies during the 1700's& 3 2 1 
5. Between the 1830's and the Civil War, an increasing number of 
theaters in th~ cities presented plays with touring American 
and British actorso 
6. During the last half of the 19th century~ farm families found 
recreation in many social activities appropriate to their en-
vironment. 
3 2 1 
3 2 1 
- .. - ...... '"' ........ -- - .................................. .:c ..... - .. ,. ..... - - .. ~ .. - ............ ~ - ....... ·.. .. .. .. .. - .............. ~ - ........... '• .. - .... ~ ........ - - ........ - ........... - - .... - .. . 
7. Leisure time and recreation became a more important factor in 
American life with the establishmen"l:. of shorter work :weeks in 
many occupations. 
8 .• Although individual forms of recreation continue to be popular, 
the American people have developed an increasing fondness for 
3 2 1 
spectator sports and commercial recreation of many types s~nce 3 2 1 
the late 1800ts. 
I. THE MJERICAN PEOPLE HAVE ADAPTED DAPORTED ART FORMS TO PRODUCE 
DISTT.rifCTIVE ANERICAN ARTS. 3 2 1 
1. Although a few portrait painters rose to distinction, and some 
craftsmen made beautiful silverware and other household arti-
cles, colonial people contributed little in such fields as 3 2 1 
sculpture, music, and dramao 
2. American architects of the 1700's planned mansions for the 
wealthy that displayed a grace and beauty unexcelled in the 
development of American building designo 
3 2 1 
3. With added leisure, religious literature, then poetry, history, 
books of travel, and almanacs·began to be prcduced by colonial 3 2 1 
Americanso 
........ -............................ ~-~---- ..................... .. 
-73-
+' +' HI ~ ~ OH 
0 ro ro 
+' +' Q)P-<30'1 ~~ H t:.: ll 0 '•r-1 C) Things to Be Learned H p, p, )::1 
(])~ ~ r-101.\i 
:>H H .:j ,:l+:l 
4. By the middle of the 1800's America was producing a distinct-
ive literature of its O"Wllo : 3 2 1 
5. The growth of .Alterican culture d!ring the first half' of the 
19th century was made possible b¥ the changes in American life 3 2 1 
brought about by the Indust:-dal Revolutiono 
................................................................................ ~ .................................................. --·-·-~-- .. -~-.- ............................................................ .. 
6. By the middle of the 1800is the American people had created a 
culture that was really their'owno 3 2 1 
7. During the years before the O:lvil War 9 American interest in 
music grew large~y bec~use ~f the organization of musical so- 3 2 1 
I 
cieties and orchestras by German immigrantso 
, B. During the years before the Oiv·il Wa.x:, Americans made little 
progress in the development of American sculptu~e and painting. 3 2 1 
,. ..... ,..,.,.,,.,..,.,. ,. .. ,.,. .. ,.,. .. ,..,.,. ... ,..,. .. .,,.,.,. .,, ...... .- ... ,,,..,. .. .,,,.., .. ., ..... - .... ,.,..,, ... ,.., ..... ,.,...,.,.,_. .. r•O..•_....,,. ,.,..,,.,.,,.,.._.,., .. ;.,,. • .,.,.,..,:.,,.,.,. .. ,..,.,.,,..,.., 
9. Minstrel shows which popularized Amer-ica~ tunes like those of 
Stephen Foster helped to ereate an in·eerest in and apprecia... 3 2 1 
tion of musico 
10. A distinctive American literature began to flourish with the 
writings of Cooper, I~qing; E1~ant, and Poe • 3 2 1 
.................................. .......................................... ................... ___ ,..,,. ___ ............................................ ___ , ...................................... ~ .. --
11. Probably the best known and most widely loved of all American 
poets before the Civil War was Longfellow. 3 2 1 
·---·-~---M·---~~-·-··-·--·~R·--·-··--~····· --- -·-· ~- • -~--~--~------~---~-------~----------~-- .. -----------~ . . 
12. By the middle of the 19th century two other important names 
added to New York's literary fame--Whitman and Melville • 3 2 1 
.................................. -- ............................... _.. ................ .,; ............................................................................. -...... ,. ............................. -
13. Other important New England writers of the 19th century include 
Whittier, Lowell, ffolmes, Hawthorne, Emerson, and Tho,.•eaur; ) 2 1 
14" Most of' the New England lite racy :t'igures were brill.:l,a:;.Th think-
ers who championed cel'tain causes or challenged some features 3 2 1 
of American life. · 
15. American literature during the decades before the Civil War 
was enriched by the works of several talented historians, 
including Pa!•kman 1 Bancrof·b ~ Motley, and Prescott o 
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16o During the latter half of the !Boors, Americans developed 
higher standards of taste in art and musico 3 2 1 
......................................................................................... ,. ......... 
17. During the third quarter of th~ 19th century, the folk music 
of America really dev~loped--cowboys' songs, sailors' chan-
teys, and lumberjacks'· songso 
............................... __ ., ............................................. ~ 
18. 11Many of the important authors" of the last half of the 19th 
centui'y 11were so-called 2local color' writers who rendered 
3 2 1 
an important service by helping Americans understand the vari- 3 2 1 
ous sections· of their country0 11 
19. During the 20th cen~ury PJmericans have become less 'imitative 
and ha·ve produced their own art and drama, more functional 
architectural styles, and their OWTl music, ranging from jazz 
to classica:l:o 
........ -· ........ ...... 40 • .......... -- ....................... .,.... .... ...... ..................... .. ~· ...... .. 
20 0 Americans ha·ve become more appreciative of symphonies and 
classical concerts. · 
................ ~,.., ..... ~ .................................................................................. _.._.., ........ ... 
2lo During the 20th century Ameri~an playwrights, novelists, and 
poets 'have won national and ixrbe'!'nat:'i.onal recognition in the 
development of American literatureo 
.. .. ... ... ...... -.,..... .. ... .... .. .. .. .. .. .. . ~ .. .. . . . .. . .. . .. - .. 
·J • WOMEN STRUGGLED FOR AND LIT'fLE BY LITTLE WON THE RIGHT TO BE 
3 2 1 
3 2 1 
3 2 1 
TREATED AS EQUALS IN THE EYES OF THE LAW AND THE RIGHT TO SHARE 3 2 1 
EQUALLY IN THE lABORS OF MEN WITi!lrOUT SOCIAL HINDRANCE • 
......................... ...................................... ,. .......... -..... .. 
J.o Early in the 1800 ts sE)veral outstanding women began a real 
struggle for the intellectual, economic, and political free-
dom of' their sex~ 
.. ?. ·----- ................................................................. ., ..... "' .. .. 
·2. The employment of women in factories was an opening wedge in 
enabling women to become actiYe outside the homeo 
31? During the years before the Civil War!i women began to receive 
better educational opportunities and mor~ legal rightso 
.................................................... - .. _'>! ......... 
4c During the late 1800's women made great progress to~ard legal, 
3 2 1 
3 . 2 1 
3 2 l 
occupat~onal, and political equality with meno 3 2 1 
.............. ~ ............................. , ................... --· 
. .. .. .. . .... , , .. .. -. .. .......... ~ .. . .. .. .. ... ...... 
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5. During the 20th century, in addition to winning political 
and legal equality wi,th men~ womefi ha·ve become increasingly 
active in business and industry and in almost all branches 
of public political lifeo 
6~ labor-saving conveniences in the home have lightened drudgery 
3 2 l 
and created more leisu~e tor homemakers~ 3 2 1 
IXQ INTERNATIONAL RELATIONS 
A. ALTHOUGH SERIOUS TROUBlE WITH FOREIGN POWERS WAS AVERTED DUR-
ING THE FIRST FEW YEARS OF OUR NATION~S HISTORY~ INTERFERENCE 
WITH AMERICAN SHIPS~ TRADE, AND SEAW.tr1:N lED TO A SECOND WAR 
WITH GREA'F BRITAIN EARLY IN THE 19TH CENTURY o 
.1. Tension betweep the United States and Great Britain because of 
British restriction of American trade a-nd high-.hahded impress ... 
3 2 l 
ment of American sailors du~ing the war betwean England and 3 2 1 
France was eased by JayYs T:rea'l;y with Great Britain in the 
mid-l790tso 
......... _. ................................ , .............................. ~- ... -.......... -............................ .. 
. 2 .. A treaty with Spain settled the boundary between the United 
States, and West Florida and guaranteed to American citizens 
shipping r:lghbs on the Mississippi Rivero 
·3. Washington's Farewell Address urged the continuation of the po-
3 2 l 
licy of neutrality to avoid entanglements with foreign nations. 3 2 l 
............. ., ....... - ............ " ............... -·-· ............... '"'''~ 
4o A treaty in 1800 ended an undeclared war between France and the 
United States which had been caused by French inter!e:rence with 3 2 1 
American commerce and an insult to American envoys to France. 
.. .. • . ... .. ... .. - ... ... - .......... "' ...................... "'1-.... .. .. - .. .., ..... .. 
5. The defeat of the Barbary pirates by American naval s~uadrons 
early in the 1800's put an end to their pirat!cal raids not 
only upon our own shipping in the Mediterranean Sea bu·i:; also 3 2 l 
upon that of the ~aritime nations'of Europe • 
........................................ ... ·--- ~ ................. ,.. .................. .. 
6. In the early l800Ys during the war between France and England 
American neutrality rights were violated by both nationsg 3 2 l 
~· ·~-- .......... ' -...... ,.. .. -· .. ., .............. , ................ . 
7. Attempts by Congress to force England and France to ~espect 
American rights by depriving·them of American trade wer~ 
failures. 
3 2 1 
.. .... -..... - ... .. .. .. ....... -- ................................ .. 
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8. The ''War Hawks" from the South and West favored war with Eng-
land partly because they opposed submitting to more insults 
and partly be~au~e they hoped to drive the British out of 3 2 1 
North America. 
9. Despite the opposition of' the commercial Northeast, Congress 
voted a declar~tion of' war on Great Britain in 1812 to se-
cure redress of Am~ric~n grievances. 
3 2 1 
···-·-····------ ··· ··--········--·-·--·········er···--····-···································· 
10. After t~ee years of war, neith~ide had made any gfeat gains 
along the northern frontier.. 3 2 1 
11. The early successes of American naval vessels in individl).al 
duels with British ships-o;f'-war, a~d of American pr.ivateers 
in ~aids on British shipping was encouraging to Americans 
and a surprise to the ~ritish. 
12. By the end of' the war nearly all of' the American ships were 
either oaptured or blockaded • 
.,._.;, .,.,..,., .. .,.,. l'"'"'""'*•"'"'""""""'••"' .... .,, ... ..,. .......... •••~ ""''"'"'"*"' • • ..,., ... .,.., "' ..... ~ .... .,.,..,.,.It"'•• • ~ 
3 2 1 
3 2 1 
13. A British force captured' and set fire to Washington, the Amer-
ican capital, and unsuccessfully attacked ~altimore.· 3 2 1 
14. In their greatest land victory of the war, the ~ericans re-
pulsed an attac~ by a strong British fleet qnd army on New 
Orleans. 
l,. With both the United St~tes and Great Britain desirous of end-
3 2 1 
ing the inconclusive war, a treaty of' peqce was signed which 3 2 l 
settled none of the differences between· the two nations. 
16. The War of 1812 earned respect for the United States abroad. 
17 • With the Napoleonic wa:rs ended, f.'ore:I:gn powers found no fur.:. 
th§lr need after the War ot 1812 to interfere with American 
cOimte rce ;. 
lB. Improved relations with Great Britain after the War of' 1812 
resulted in a few years. in treaties ·whi.ch fixed a par,t of the 
3 2 1 
2 1 
border between the United States and Canada, established a 3 2 1 
policy of disarmament along this border, and gqve Americans 
fishing rights in th~ north~rn Atlantic, -
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19. One of the most important results of the War of 1812 was the 
growth of a strong sense of nati~nal unityo 
! 
••'"• ~ ............ -................................... .., .. ~ ..... -.............. _., .... ;.. ...... ~ ................................... ~ ... . 
B. THE MONROE DOCTRINE EST~LI~HED .A~ ENDURING PRINCIPLE IN 
AMERICAN FOREIGN POLICY~ 
....................................... .._ ............................................................................................. .: ....... ~ ................. .. 
lo During the troubled years of the Na.poleonic Wars, the Spanish 
3 2 1 
a 2 1 
colonies in Central and South America revolted and established 3 2 1 
themselves as independent nations~ 
20 The leading continental European powers considered sending 
milita:r.•y forces to suppress the new independent governn~ents 
in Latin America and to return them to colonial status. 
3. In his annual message to Congress in 1823~ President Monroe 
laid the cornerstone of American foreign policy for most of 
the next cen-l:iur.r in a statement which has come to be knovm 
as the 11Monroe Doctrine 0 11 
3 2 1 
3 2 1 
...... ·-~- .. -~--------- .. -~ .. ----~-~------·-~ ... ------~-·-· - .... -................... -........... -- ............ -.. -.... -........... ,."'- ...... ---
4. The Monroe Doctrine stated that the United States did no·b in-
tend to interfere with the affairs of Europe~ that Europe 
must not irrberfere with the existing governments in the Ame- 3 2 1 
ricas, and that Europe must not establish any new colonies 
in the.Wester.n Hemisphereo 
,. .... --................. -. .. .. .. .. -.. --.. -... ~ -......... ~ ......... -. --- .. - .. .. 
5v Largely because of the support given to it by Great Britain, 
the Monroe Doctrine was not directly challenged by European 
powers in the period before th~ Civil Waro 
6o The increased power of the United States after the Givi~ War 
was evidenced by its ability by itself to enforce the Monroe 
Doctrine in disputes involving Mexico and Venezuela with 
European nations. · 
~-- .. ·--· ·-~ ........................................................ ,.. .. _ ..... _ 
7. "By adding various corollaries, the Un!ted States has modified 
3 2 ;I. 
) 2 1 
the Monroe Doctrine to meet changing conditionsQ11 3 2 1 
8Q The "Roosevelt Corollary" to the Monroe Doctrine" early in 
the 20th century committed the United States to a policy of 
maintaining order in the American republics to prevent Euro-
pean interventiono 
....................... ·-··-- .......................................................... "' ......... . 
9. Latin-American countrie~ ~egarded the Rooseve~t Corollary as 
3 2 1 
a distortion of the original Mon~oe Doatrtne, and an assault 3 2 1 
upon their sovereign rightso 
··············· ...................... - -78 ... • • • "' ........ - ... .. .. • .... - .... • ..... "' 10.... • ".. • .... -.... .. • - .... 
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C., .19TH CENTURY AMERICAN BELmF IN THE ttMANIFEST DESTINY'' OF THE 
UNITED STATES TO EXPAND AND GROW STRONG LED rro WARS AND THE 
ACQUISITION OF TERRITORY AND A SH;ORT PERIOD O:F IMPERIALISM 
DURING THE 20TH. CENTURY. 
1. During the early 18001s many Americans believed that their 
country was destined to extend from ocean to ocean and were 
willing to f-ight to make their dream come true c-
2. Because of their desire to develop new cotton lands, southern 
plantation owners were among the leading advocates of terri-
torial expansion. · 
3. Mexican protests over the American annexation of Texas and 
An:erican desire for additional Mexican territory led! to the 
war between Mexico and the United States. 
4. In vigorous campaigns 9 American forces quickly won the Mexican 
3 2 1 
3 2 1 
3 2 1 
3 2 1 
War. 3 · 2 1 
............... ~ ....... ~ ............ .-- ........................................................................ ··-- .. 
5. The Mexican War has been condemned by many Americans ;who be-
lieve that American grievances and boundary disputes could 
have been settled vdthout ware 
3 2 1 
....................... ·-··~··--"' .. ~ ............. .., ........................ _ .................................... ~ .. ., ........................... "' ........................... .. 
6. After the Gadsden Purchase the public clamor for American ter-
ritorial expansion ceased for a time because the United States 3 2 1 
had at least temporarily achieved its "manifest destiny," 
-------------~--- --·------- ~--~ ---------. ··-~---·~-·~--~·· ··--~· .. ·-- .......... ..... .. -- •• ·-·· ........ •<~-• .. . . 
7. A series of embarrassing incidents caused by American popular 
desire for the annexation of Spanish-held ~ba was climaxed 
in the middle 1850ts by the Ostend Manifestoo 
8. The Ostend Manifesto was a documept prepared by three American 
3 2 1 
ministers in Europe whicp stated that if Spain refused to sell 3 2 1 
Cubaj the United States was justified in seizing it by for-ceo 
9. When the United States government rejected the action of' its 
ministers, interest in the annexation of Cuba by force slow~ 
ly diminisged~ · 
............................... v' ........................................ ~ .. -., .... - ..... --- __ ., .. .. 
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10 41 During the middle of the 19th century, the combined effect of 
American economic prosperity~ the decisive victories in the 
Mexican War, and American expansion to the Pacific Ocean was 
to nourish a spirit of boas·tfulness among American leaders 
and the American peopleo 
--~---~ 
3 2 1 
-- ................................... ,..,., .................................................... ~ ........................................... ., ................... -....................... ~·-
11. In the 1850's a profitable avenue of trade was opened to the 
United States when Perr.r's American naval squadron sailed 
into Japanese waters and obtained a tr~aty of commerce with 
Japan. 
12. Public opinion~ aroused by sensational newspaper accounts of 
Spanish brutality in Cuba~ caused the United States at the 
end of the 19th century to declare war on Spain to secure the 
independence of Cubao 
... ~--~··-·---~-~---~~----·-------····--------
13. The United States quickly won the Spanish-American War with 
naval victories in the Philippine Islands and Gubae 
. 
14. The victories of the American navy during the Spanish-American 
3 2 1 
3 2 1 
3 2 1 
War entitled the United States to rank as one of the leading 3 2 1 
naval powers or the world,. 
.......... -........ -....... "'.. .. .. .. .. .. ........ -.... ~ ............... '" .. 
15. By establishing a protectorate over Cuba and acquiring colonies 
in the Atlantic and Pacific Oceans, the United States adopted 3 2 1 
a poliqy of overseas ~nperialismo 
-... ... .. .... ... .. . .. .. .. .. .. .. --.. .. .. - .. .. ............... .. 
16. Cuba quickly was granted self-government, but did not achieve 
complete independence from the United States until the 19~0is. 3 2 1 
·-----:- ............................................ -................ ..,.., ..................... -........ _ ..... · ........................ .., 
17. Puerto .Rico became an American territory vvith limited powers 
of self-government that gradually have been increasedo 
18. A vr.ise American colonial policy in the Philippine Islands pre-
3 2 1 
pared the way for the independence o£ the Philippine Common- 3 2 1 
wealth in the 1940's • 
................ _.,. ____ ... ., ........................................... .., ...................... ... 
...... ....... --- .. -.... ~ ................. ··- ~ .. -......................... .. 
19. The methods used by the U~ited States in acquiring possession 
of the Panama Canal Zone aroused indignation and alarm among 
the Latin-American stateso 
..................... .,. ................................................... .. 
. .......................... "' . ~-· .... ~ ......................................... ... 
.... so-
3 2 1 
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20. The completion of the Panama Canal was important to the United 
States both militarily and commercially because of the quicker 
and e~sier movement of ships between Ame~ican ports on the At- 3 2 1 
lanticr and Pacific OceansQ 
··---------~--·-- ...... ---·--·---~-----~---·-------·------- ·---~·------~--------------------·--~----------
21. The construction of the Panama Canal gave the United States 
a new interest in Latin Americaa 
22. During the early years of the 20th century, the United States 
extended its influence over the Caribbean nationso 
23. 11With purchases, protectorates, interventions, lease'holds, and 
3 2 1 
3 2 1 
economic exploitation~ the United States gradually turned the 3 2 1 
Caribbean into an American lakeo" 
24. Frequent armed interventio~ by the United States during the 
first part of the 20th cerrbury to guarantee political and fi-
nancial stability :l.n the Caribbean countries :r'esulted in an 
attitude of fear and hostility on the part of these countries 
toward the United Statese 
3. 2 1 
............... ..... r--- .... ~·------ ......... ,.. ................ _.. _.,..,~,-- .......... ~ ............................. - ................................................................... ... 
25. The Pan-American Union, which was formed as a result of a series 
of conferences late in the 19th century, has pro·t,·ed an import-
ant factor in encouraging friendly relations among the American 3 2 1 
nations. 
26. In the l930~s the United States adopted a !'.Good NeighborH 
policy to try to win the good will of the Central and South 
American nations. 
27o In a series of conferenpes during the 1930's, the United States 
3 2 1 
and the Latin-American nations agreed to closer, friendlier 3 2 1 
cooperation and mutual security guarantees. 
28. Dur~ng the 20th century an inc~easing friendship and close eco~ 
nomic ties have developed between the United States and Cana9a~ 3 2 ~ 
29. United States trade with Canada is a matter of vital importance 
to both nations, because each is the other's best customer.· 3 2 1 
..................................... .., .................................... ~-·-· ·--· .... -......................................................................................... ____ .. , 
30. World War II brought about a high degree of political and eco-
nomic cooperation among the nations of the Western Hemisphere. 3 2 1 
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ENTERED WORLD WAR I, ANP THROUGH ITS ECONOMIC STRENGTH AND MAN- 3 2 1 
POWER DECISIVELY CONTRIBUTED TO THE VICTORY. OF THE ALLIED NATIONS • 
.......................................... ·-------· .......... _____ ~ .................................................................................................................... _ ................. , .. . 
. 
le During the early years of \World War I, American industry fur• 
~ished a rapiqly increas~ng amount of war materials to the 
Allied nations. 
2. After a period of uneasy neutrality,. Germany~'s submarine po-
licy, -which sank American ships and cost American lives, drew 
the United States into the world cor£lict.• 
..................................................................... _., ........ _ ........... ~ .... -~ .. -- ............. _,,.._ 
3. The vast majority of Americans supported the declara~ion of war 
3 . 2 1 
3 2 1 
by cooperating wholehearte~y in raising an army and in mobi- 3 2 1 
lizing the economic life of the nation to meet the war nesdso 
----·---------------~------------------··-------~----~- ......................... _.., ...................................... .. 
4. American soldiers in large numb~rs reached Fr·ance in time to 
help turn the tide of war and produce the final defeat of 
Germany~ 
5. Faced with disaster as her armies were defeated and her allies 
3 2 1 
capitulated, Germany agreed to an armis·t.ice late in 1918. 3 2 1 
.... .-- .... .,.,.,.,..,., .. l.,. .... .,,.a ,..,..,.,_ _ _ .......... ., .. ..,_, .... oa6' .. ._., """"" ......... ,. ... ., .. ~,., ....... , ................ .,,.,.;. ...... ., .. _,.,_ .. .,_ ... ., ~~""'•'" 
6. Early in 191B President Wilson placed before Congress "Four-
teen Points11 which he considered to be ttthe only possible pro- 3 2 1 
gram for world peaceo" 
............................ -................................................ . 
7. Wilsonts 11Fourteen Pointsn included such principles as freedom 
of the seas, remO'Iral of economic barriers between nations, arms 
reductions, elimination of the practice of secret t~eaties, and 3 2 1 
the formation of an organization ~f nations to guarantee peaceo 
8. At the Paris Peace Conferenc-e, where the most important coun-
tries were Great Britain, the United States~ France, Italy, 
and Japan, Wilson met fe~~, suspicion, g~eed~ and jealousys 
and he was finally ~ompelled to compromise some of the points 
in order to salvage the remainder~ 
. 
9. The T:reaty of Versailles at tbe end of World War I .. at the in-
sistence of England and France pro··;rided harsh terms for Germa-
3 2 1 
ny, but did establish the teague of ~ations, an instrument by 3 2 1 
which the terms of the t;reaty might :J.ater be modified .. 
... 82-
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10. 11The Treaty of Versailles vdth the League ·of Nations included: 
:f'a,iled to secure the necessa17 two .... thi:Cds vote in the Senate9i1 
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........................... _ ................................................ _ .......... -~ .. -- __ _........ .......... ..... . ........... ... .... .............. . . --~-·---··-· 
ll.,.Although a small amount of the sums owed the Unitea'states 
were repaid.by the Ailies 5 economic conditio~s caus~d most 
of these nations soon to default on their payments·ana the 
billions we had ~ent tpe Allies ~eca~e;·i~ fac~~ a contri~ 
bution of the United States toward the winning of the waro 
:f 2 1 
• .. .. - .. .. .. .. • .. ... ... • ... .. .. .. .. • .. ... .. .... .. .. .. .. .. • .. .. !> .. • .. ~ .. .. .. .. .............. ,. .... - ........ - ...... ~ .... - - .... - .. - .. ... .. .. .. -·· .. '" ... .. .. ...... - ..... -- - .. " .............. - • 
K •. ''THE LEAGUE OF NATIONS WAS AN EFFORT TO SUBSTITUTE .LAW FOR FORCE 
IN INTERNATIONAL AFFAIRS AND PROMarE COOPERATION IN IMPROVING 
SOCIAL AND ECONOMIC CONDITIONS, BUT THE REFUSAL OF THE UNITED 3 2' l 
STATES TO JOIN WEAKENED THIS EXPERDaENT IN INTERNATIONAL· coop ... · 
ERATION~ 
.............................. --~- ......................... -· .. -- ........................................................... .,~ ... - .... .. 
l.·Although Wilson succeeded in having his plan for a Leagqe o~ 
Nations written into·the peace treaty, he was unable to seoure 3 2 1 
the acceptance of the plan by the United Stateso 
2• The l-eague· of Nations consisted of an Assembly of delegates 
from the member states, .a Council of five permanent and four 
non-permanent members chosen'by the Assembly; a permanent 
Secretariat(secretarial.staff}o -The covenant of the League 
also provided for a Permanent·Court of International Justice 
(later known as the World Court)o 
. 
3 2 1 
3. ~he United States failed to enter the l-eague of'Nations because 
of the hostility· or Republican senators to President Wilson and 
because of American reluctance to assume world leadership and 3 2 l 
responsibility.-· 
........................ ., ..... , .................... _ ...................... ,.. .................. _ .............. "';_ ...... ... 
4e A~.the League of Nations expanded its membership and its ac~i-
vities3· the United States slowly began to take an active part - '3 2 1 
in these activitieso 
... , ................ ~ ........ ~ ................................................. --- ........ .. 
.. ... -............ -... . -... .. ...... -..... . ..... -.............. . .. .. .. .. .. ... .. . ........ "' 
F • EXCEPT FOR 'l;'HE ;E'OST...WORLD WAR I PERIOD, THERE WAS A TREND DURING 
THE 20TH CENTURY TOWARD A GRADUAL AND $0MEWHAT RELUCTANT EXTEN- . 3 2 1 
SION OF UNITED STATES INFLUENCE OUTSmE THE WESTERM HEMISPHEBE • 
.............................. -............ _ .. _ ........................ .., ..... , ...... .. 
1 •. The tendency toward an extension of United States influence 
to other continents was a response to increasing demands for 
markets and sources of raw materials for our expanding indus~· 
~ries, new opport~nities fo~ investment, and protection for 
our growing tradeo 
........ ,. ........................................ ~ .................. .. 
3 2 1 
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2. Out of the peaceful settlement of a number of disputes with 
Great Britain during the last half of the 1800's and a growing 
§ g 
..p ..p 
H H 
1>.0 0 
HPo p, Q)r;: s 
P,.H H 
realization of our common in·te.res·bs ~ the;re grew a friendlier 3 2 1 
feeling between Great Britain and the United States. 
3. At the close of the 19th century~ the United States took part 
in an international peace conference at which the delegates 
agreed to the establishment of a Permanent Court of Arbitra-
tion; to which countries might submit their disputes. 
.3 2 1 
~-------~----·---~-------------------M---~---~---~------ ·----~·----·•W•··~~------·--••M••oo••••••-••• 
4. New rules to lessen the horrors of war were adopted during the 
early 1900's at an international conference called by the 3 2 1 
United States and Russia6 
··---·-·····-····························--········ ....•. ····-··· •...•... l ......•..•...•.•...•......•...... 
5. The Boxer Rebellion~ an organized, violent, armed rebellion by 
the Chinese because of the selfishness of Europeans, was sup-
pressed at the beginning of the 20th century by combined mili- .3 2 1 
tary forces of the United States and several European nations~ 
' '" , • • "' .,. •- '" • "'I., • • .. ., • .. • '" • "' "' • ., "' .... ., ~ ,. ., "' oo ... • .,. .. _.. • - • '" n'" .. • ._ '" .. '" "' • " • " • '"' ., • - '" ., • • .. ., .. • "' '" .. 1- • • • .. .. • .. • • • '" • ....... 
6. At the beginning of the 20th century, the United States suc-
cessfully sponsored an 11 Open Door" ·policy of equal opportunity 3 2 1 
for commerce and industry of all nations in Chinao 
7 • The 11 0pen Door" policy wa~ designed to prevent powerful Euro-
pean nations from threatening American commercial rights by 
partitioning China into special "spheres of interest.n 
........................... -................................... ----· - ........ .. """'1~-- ......................... ---~--- ..................... .. 
B. President Theodore Roosevelt promoted world peace by such 
achievements as arranging the Treaty of Portsmouth to end the 
Russian-Japanese War, and arranging treaties of arbitration 
with leading European countries. 
.. ....... - • - .. - .... 0.. .. - .. ~ .. .. .. .. " .. • - .. 
9. Pres~dent Taft and Secretary of State Bryan continued Roose-
velt's policy in further efforts to have disputes between na-
tions submitted to arbitration. 
10. The refusal of the United States after World War I to join the 
3 2 1 
3 2 1 
3 2 1 
League of Nations and the World Court demonstrated American 3 2 1 
desire to return to a policy of isolation • 
.... ., .............. -............................................................................. ~~·,.-
-......... "' .............. -.. .. ' .... - . ~ .. .. . ... 
11. During the 1920ts and 193~'s th~ ~nited States demonstrated a 
desire for worlq peace by taking p~ in sev&ral international 
conferences and agreements that 'We-re intended to bring about 3 2 1 
disarmament and halt agg~ono 
.... .,._ ..... - ............ - .................... - ...... 0 ~ 
.............. ~- ..... _ .... -·· ··---~- ...... ~-··- .. - ....... ,.. ......... .. 
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12 o World .. ,wide depression and American public opinion in favor of 
peace permitted Ja.pa:a to defy the J ... eague of Nations and estab- 3 2 1 
lish the puppet state of Manchukuo in Manchuriao 
........ -. ................................................................................ ~,., .............................................................................................. , .... .. 
13o Partly because the Soviet go·vernment refused to be :t;'esponsible 
for debts incurred by Russia under the :role of the czars 5 and 
partly bec:ause of Jt.:merican :reseir0men"i:i of the encouragemen-b 
Sovie·b Russia gave to Communist propaganda in the United 3 2 1 
States, the United States did not recognize the Soviet govern-
ment until the 1930•so 
G~ AMERICAN INDUSTRIAL PRODUCTION AND MI:i:JTIARY MIGHT WERE DECISIVE 
FACTORS IN HA.LTrtm THE AGGRESSION OF TRE .P.XIS POWERS IN WORLD 3 2 1 
WAR IIo 
................................................................................................................... ,.._,., .. .- ....................... -................ ~ ........................................................ .. 
1·. During the years preceding and immediately after the, outbreak 
of·World Wa~ ... II, the "O'nH:.ed States adopted neutrality legisla-
tion designed to prevent this nation from becoming involved in 3 2 1 
the confliotc 
........................................................................................................................................ 
............................................ ..- ................ -........... ~ .. ..- ...... .. 
2. As the war progressed Americans became more and more 'aware that 
victory for the Axis powers would threaten human liberty and 3 2 1 
the democratic way of life even in the United States., 
3a During the winter of 1940-1941, the United States adopted the 
policy of all-out aid to Great Britain, shor-t:. of war., 3 2 l 
~ -- ..................... ,.. .................................................... _ .. ____ .,. ....................... _ .... .. 
.... ................. ~~- .. -- "'' ............................................ .. 
4e In the summer of 1941 President Roosevel·~ and Prime Minister 
Churchill of England met and prepared the Ji:blantic Charter9 a 
proposal of ~dealistic principles for a new world order. 
I 
5. Although not all of the goals expressed in the Charter have 
been achieved even today, people in many parts of the world 
took hope that these high goals might some day be achieved') 
............................................................................................................................................... 
6~ During 1942 hostility between the United States and the Axis 
powers grew, and Axis property in the United States was seized, 
3 2 1 
3 2 l 
American production was speeded up~ and American naval patrols 3 2 1 
began to help prot.ec·i:. shipments of supplies from submarine 
attacks in the Atlantica 
·;··----·--- .... r .................................................................................................................... , ,. .......... .. 
7 • tTapants desire to gain control· of eastern China cons·bituted a 
threat to American comme:ro:tal and industrial ini:.erests in 
this area and to tne Philippines • 
. ·············-·············-···················- ...... . 
3 2 1 
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.at} Relations betwee~ the Un:l.ted Si:.a:te:;J and Japan steadily became 
mc,:re strained as the mli'ted State's loa:ned money to China and 
Japan joined the Gennan""I·lialian .Pixiso 
3 2 1 
---~~----~~-~----~-------·:~--·-·--·-··----~------·-
9o Without warning waYes of Japa:nese airplanes bombed the A:meri.-
can base of Pea:rl Harbor and p~~.·e6:'l.pitated wa;'::' bet,ween the 
United States and the Axis powe:r•sQ 
~------··--··--- ....................................... _ ............................. _"'1 .. .. 
10. During the ea:rly months of the war 7 Japan won impressive victo• 
3 2 1 
ries in the Pacific al."eao 3 2 1 
11~ Begirming in the la·~te.r· p&rt of 1942.? the United Nations took 
the inii;iat:tve and successful counte:;:' ai;·backs began to drive 
back the Ax:ts :fo:!.•ees in the Pacii'ic 9 in Africa.9 I·baly, and 
Russiac 
3 2 1 
..................................... ~ .......................................... _ .......................... ~ ........................................................ __ ......................................... ~ .. 
12o British and American ai:.':' forces won control of the air in 
northern Europe and began to rain des·t:ruction on Gennan and 
Italian targetso 
~3o In 1944 the greatest amphibious fo~oe in history landed in 
F~an0e and began driving the Ge~mans baok toward Germanye 
3. 2 1 
3 2 1 
.................... ___ ,.. ... ,. ............................................................... --~· .... .- ....... , .............................. 0 ...... ~l ........ -------·-- ................................ ... 
14,; With its armies destroyed and its cities badly damaged by the 
advancing American.? English.? and Russian armies.? Germany su:t•-
rendered unconditionally in 194~~ 
1~. American forces continued during 194~ to recapture Japanese-
held territory in the Pacific area. 
....... -- ....................... -.......................................................................... ~ ......................... .. 
16. The surrender of Japan was hastened by the droppin_g of the first 
3 2 1 
3 2 1 
atomic bombs in history on two Japanese citieso 3 2 1 
................................................................................... 
... , ......................................................................... ~ 
17s More than four times as many American men were nnder arms in 
World War TI as were in World War Io 3 2 1 
................................................. ··---~·---~----- -·. 
• ..... ,. ........... -- 0 ---- ........... -.. .... ~ .. --
18. The cost of World War II to Americans in dollars was .approxi ... 
mately ten times that of World War Io 3 2 1 
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19 "~ Du.ring the three and a ha:lf' yea1.•s of .C!mer:tcan participation in 
World Wa:r• II; the U:r.:t"ted S'\:.ates Il;J"l:. on:Ly bo~re ·the brunt. of ·i:ihe 
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figh·bing in the Pao:'l.f'~.c and fu.rnished the ma~]ority of the troops 3 2 1 
i:n the African and E·:1ropea:1 campaigns iJ b'ilt corl'h:d.'outed a greater 
mass of ma te:;.~:tal than tha·b of all the enemy countries conioinedo 
................ .,.. .... .,.., .. _,.._,..,,..,.._. .. .,..,.,.,. .. ..,.,,.a.,..,,..,..,.,~ ........................... ,. .... ,._,._...,,_.,.,.,., .. ,. .. ,.~,..,- .. ., .... -.,.,..,,..,., "'"'"' ,. ....... ,. ........ .,..,. 
Hv THE UNITED NATIONS ORGANIZA'l1ION WAS PLANNED .AS A WOR!J) ... 1fll1j]J)jEE 
ORGANIZNriON OF N;ATIONS TO PREVENT FUTURE AGCfflESSION AND TO 
AVOID ANOTHER WORLD WARo 
lo After World War II the United States aocepted ·C.he responsibi;. 
l:~.:t.i.es of world leadership 'by taking a leading pa:r·t in set ... 
ting up the Un:IJ::.ed Nations Organization and a-c.pporti:ng i't.Q 
·~----------------------~-----
3 
2 1 
2 1 
2. The Charter of the United Nations Ox-gani3aJiiion pro·v:l,:ded for a 
General Asse~Ji'oJ.y, a Seouri"t,y Counc:tl~ an Economic and Social 
Counci1!1 a T:t'Us"c.eeship Cio~mcilSJ a Pe:.:manen·t:. Seo:re·t:.ariat!f a:t1d 
an Inte:t•national Cour·c of' Justice o. 
3 2 1 
~ ................................... -.................... -----· ............................................... .. 
3e All member nations are repre~ented in the General kssembly9 
which may discuss any ques·Uou or ai"1Y matte:r w-lthin the scope 
of the Charte:co 
- .......... _ ....... _ _. ......... '1' .................. .. 
3 
4. The Security Council, consisting of the ttBig Fiven pemanent 
members and six others chosen by the Gener-al .A.ssembly3 has the 
authority to investigate inte1•na:'c.ional disputes, foster peace- 3 
ful settlements, and take diplomatic~ economic, and mili·t:.a;.-:y 
action against aggressorso 
2 1 
2 1 
·- .................................................................................................. .. 
............................................... .. .......... - ................................... .. 
~e The Economic and Social Council has the responsibility to work 
to eliminate social and economic problem~ which might, lead to 3 2 1 
ware~ 
6• The Inte~national Court of Justice has the authority to decide 
the legal aspects of international disputes submitted to ito 3 2 1 
·----- .................................. ·-------- ..... --~ .................................. -- ......... .. 
.. ................................. + .. ---·-·- .................. , .. 
7o The Permanent Secretariat, headed by the Secretary-General, 
handles the secretarial work of the United Nations • 
............................. ~ ............... ~- ........................................................... -.... ... 
............... .... ............... -+ ................ ..._ ..... .. 
8. The United States Senate ratified the United Nations Charter 
almost unanimouslyo 
........................ __ ,.. .. - ................... ,. ........ 0 ...... ·~ ...... ., .. - ..... .. 
-8'7-
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9o One of the chief w<:~akT~esaes of the u1)iued 'Na·0:1.ons Organization 
~Ls tte va·lio poweT o'\:·e~· tha a~·~io:n~ of the Set.~u.rity Uot:nc11 
given to each ·of the Big l'':.tve 11a tions o 
100 The United Na.tiozw Orgar-1izatio:1 has a~complid1ed a. g:;:ea·b deal 
of cons·'G:ru.ot.i·ve wor•k through :l'e:s specialized agencd .. eso 
11 .. One of the greateet se~L~7ices of the Un).ted Na·l;ians has been ·' 
c f) - ~ ~ .s ' . I) "1: tl , the pro\"::..:;:ic:tl of an 0:!-'gam.za.·G.:.on wnere .Lt1t.e:{'nat:t.m1a~ proo ... ems 
and ·the grie·qances of irlL~~'ii"~ctlhal ns:t:t~ms may be d:l.sou.ssed 
openly and studiedo 
12o Al·t;h;lugh the 'D':ni'ted Na't:tons has succeeded in bringing peace 
3 
3 
3 
~c.o soma a:reas of the world. through :i:'jjs ill"be:~.·~·entiono~ it has 3 
generally bes:.1 ·unsucoessi\t1 in ~os·h of its efforts to halt w-ars., 
----·---- ..................................... ··-·---···------
Io DURING THE YEP..RS SINCE THE ENB OF WORLD WAR II.9 GROWING FR!CTION 
BEIJ.'Vffi.'EN THE OOMMJlUST BLOC OE' NA'I'IONS HEADED BY SOVJET RUSSIA 
AND TBE· 'WESr1'ERN BLOC HEADED Hf TBE UNl"'rED' ST.!r.::Es AND GREAT BRI- 3 
TAIN HAS TH.REA'J:ENED INTERN'ATION'AL PEACE~ 
1$ The uni·iied States a21d Russia eme:r:ged from Wo"-"ld War II the two 
most powez·f·l!1 na~io:ns in the wol'ld., 
..... -................... _ ............. ~ .. ·--"' ....................... _ ..... ~.~·--· ...... _ .. 
2o Soviet Russia's foreign policy aims since World Wal .. II ha'ITe 
oente i•ed around the extension of c;omnnmism to the !'est of the 
worldo 
3 
3 
2 1 
2 1 
2 l 
2 1 
2 1 
2 1 
2 1 
................................. -................ '"' .................. -......................................... _. 
3., The control of atomic powe1 .. and the atomic bomb became a sub-
ject of bitter controversy between the United States and the 
u.sgs.R. · 
3 2 1 
.............. <!- ............... -. ........ -~ .................................... . 
4. When Soviet Russia appeared to be determined to extend coiDIIRl .. 
nism to the western European nations, the United States sup-
ported these nations by putting the Truman Doctrine and the 
Marshall Plan into effect • 
................. -....... ., ...................................................... ~-· ...................... .- ...................... _ .. ,._ 
5. The Marshall PJ.an provided billions of dollars to European na.,. 
tions to enable them to reuover economically from the war, 
6. The Truman Doc·brine stated that the United States would use 
its l~sources to prevent the overthrow of any democratic 
government through interference .from outside 0 
-· ... -.................................. -................. ~ ....................................... _ .... -· ... -........................................... . 
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7 c The T:r~an Doctrine has been applied chiefly :i..n Greece and 
Turkey. 
8;l The disag:ceemen·b between East and West developed into what 
was called a r. cold war~ u a wal:' of ideas and p:ropaganda ~ 
9 fl The Ma:rsha:i.l PJ.an was cont:~:ltied in the E'"J.ropean Re cove".:."Y Pro-
gl•am;~ and la·he:r s·ci11 in the ]ftl.:rbt'..al Sec·a:ri~.:.y P:r(>g~l?amo 
lOo Threatened by the ex·bens:l.on of CO!IiiD.U:nism in Eu:rope and Asia, 
the ·wes"te:!'n 'E11ropean powe;.•s 9 t~get.he:r- with Canada and the 
United StatesJ joir1ed in a mil:l.tar'y alliance of nro:tual pro""' 
taction, the l\iorth Atlant.ic Pat.:rbo 
llo The worst defeat. for the fo~eign poJ.:.oy of the UnlJced s·tates 
and the gr•3a·best ·dct.o:."y for communism in the pos·b.-wal' period 
was the defea·\J of the Ch.inese National Go-vel'nmen·t. and the (h)lJ.o-
trol of all of the mai>.\la:.1d of China by the Cn:l.nese C!)mmun:l.s·h 
Gove:r!I!llen·b., 
12~ Undex- the cont~cl of Amer:i.can occ~1pat:Lon forces, fa:r.:-reach:tng 
social, political;~ and economic r·efo:t·ms Wefta 'ilii.I.U(Cl~'lJ[!.tf.dri ~:tL.'?. 
Japano 
13o Since World War II~ the United States has been aiding the 
people~ in many unde·velcped areas of ·bhe world ·co raise their 
standards of living, part.ly 11o help ·C.nem to resis·t. communist 
propagandao 
3 
3 
3 
3 
3 
3.22 
2 1 
2 1 
2 1 
2 1 
2 1 
2 1 
1 
I 
D. Analysis ef Variance Precedures 
Reference.-- The analyses ~f variance were cemputed by 
machine metheds at the Besten University Cemputation Laberatery. 
Precedures empleyed were similar te these described en pages 
180-181 in James E. Wert, Charles o. Neidt, and J• Stanley 
" 
Ahman, Statistical Methods in Educational and Psychelegical 
Research, Appleten-Century-Crefts, Inc., New Yerk, 1954. 
Fermulas.-- The fermulas empleyed in the cemputatiens were 
as fellows: 
,., /. ,., .\ '&,.. 
Tetal SUJ11 ef Squares = £ )(""" - 1...,.-£. XJ 
IY ~ (~'k) 
Sums ef Squares Ameng Greups : 2:._ 'Yl t.f -
If ~ 
Sums ef Squares Within Greups : ~X 'I,.. - :2:: 
Sample Cemputatien,--
. Rat1ngs ~ ..... J. I ~ 1 ~ ~ . 
J!'requenc1es 71 205 vu 04 . 21 
00 06 19 69 195 
00 07 16 62 172 
202 -· . Teta1s 572 
Bums e:t Degrees o:t Mean 
F Seurce Squares Freedem Squares 
Tetal 13.04 72 
Am eng 
.25 2 .125 .as Greups 
WltllJ.n 12.79 70 .183 Greups 
ct~) ... 
N 
c£h~ 
'\11~ 
-X 
2.84 
2.76 
2,.70 
2 .77 
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